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Jrozoeaneuv K. M.

3000y6ay nepulo2o PieHs BULOL 0CIMU,
Yarccopoocekuii nayionaneHuil yHigepcumem

THE ROLE OF MULTICULTURAL AWARENESS
IN ENGLISH LANGUAGE TEACHING

With the expanding diversity in classrooms worldwide, integrating multicultural
perspectives into education has become increasingly important. This is particularly
crucial in foreign language instruction, where the understanding of diverse cultural
contexts is essential to meaningful language acquisition. In this respect, the study
focusing on integrating multicultural elements in English language teaching seems
relevant and promising, since it can shed light on the essential aspects of developing
students’ intercultural competence and the ability to navigate cross-cultural
differences.

Multicultural education transcends mere tolerance of differences, promoting
instead a deeper harmony and mutual respect among individuals, which in turn nurtures
a positive and collaborative learning environment. The former pertains to “maintaining
harmony, providing ethics in other groups’ opinions, upholding humanitarian
principles” [2, p. 424] and extending multicultural understanding beyond merely
respecting differences to fostering unity and ethical interaction within the community.

One of the issues addressed in this research is the need for effective incorporation of
multicultural elements in foreign language classrooms to support both linguistic proficiency
and intercultural competence among students. The role of instructional materials,
particularly textbooks, in integrating multicultural content has been widely recognized.
M.H. Tirnaz and M. Morady Moghaddam maintain that teacher education programs must
equip teachers with the necessary skills and attitudes to navigate multicultural content
effectively [4, p. 88]. Such preparation helps educators be “sensitive to the multicultural
and intercultural content” [4, p. 88] in language teaching resources, thereby fostering a
classroom environment that respects and promotes diverse perspectives.
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While students are often expected to learn a new language, they may encounter
prejudices and a limited global perspective that hinder their openness to cultural
differences. In their study, N.G. Bal and P. Savas found that many students exhibit
stereotypes and lack enthusiasm for exploring other cultures. Furthermore, students
often possess only a superficial understanding of their own and target cultures, with
limited exposure to international perspectives and global experiences [1, p. 274].

Another aspect of paramount importance is the efficacy of students’ first language
incorporation in the process of English language learning and the insights that teachers
can gain from it. In this regard, V. Petroj discusses how native language structures and
patterns continuously influence the acquisition of English, suggesting that tailored
Instructions can bridge linguistic gaps more effectively [3, p. 46]. Such instruction,
which addresses the unique relationship between English grammar and students’ native
languages, has the potential to “shorten the time and effort needed to learn a certain
structure” [3, p. 46] while enhancing cultural comprehension in multicultural settings.

The current study employed a mixed-methods approach, incorporating both
qualitative and quantitative data to gain a comprehensive understanding of the effects
of multicultural education on foreign language acquisition. The research was
conducted in multiple phases to capture insights from students, teachers and classroom
observations. Data collection included surveys and semi-structured interviews with
teachers and students, classroom observations and a review of teaching materials,
particularly textbooks. To assess students’ intercultural competence and attitudes
toward cultural diversity, pre- and post-study surveys were administered.

The research findings revealed several important insights. Firstly, the students
who participated in multicultural activities demonstrated significant improvement in
their attitudes toward other cultures, exhibiting increased openness and reduced
stereotypes. This aligns with the conception focusing on fostering harmony and mutual
respect in multicultural education. Secondly, the teachers also reported a positive shift
in students’ engagement with the foreign language when cultural contexts were
integrated, with students displaying heightened interest and motivation. Consistent
with V. Petroj’s analysis, students showed improved language comprehension when
teachers tried their best to tailor the explanations and instructions that accounted for
students’ native language backgrounds.

In conclusion, the current research underscores the critical role of multicultural
education in enhancing foreign language acquisition and developing students’
intercultural competence. Language classrooms can promote not only linguistic
proficiency but also cultural awareness and empathy among students by fostering an
inclusive learning environment. Integrating multicultural perspectives into foreign
language education enriches students’ understanding of diverse worldviews and
prepares them for meaningful communication in a globalised society. The study
highlights the need for ongoing teacher’s professional growth and incessant training,
selecting diversified teaching materials and a supportive curriculum that values cultural
diversity. Implementing these recommendations has the potential to create a
transformative educational experience that benefits both students and educators.

339
TepHoniasb, 2024



TEOPETWYHI | NIPUKNAOHI ACMEKTU HABYAHHA IHO3EMHMX MOB B YMOBAX MOJIIKY/IbTYPHOI OCBITU

Further research could evaluate how authentic materials affect students’ cultural
awareness and language learning outcomes.
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3000y8a4 Opy2020 pi6Hs euwoi oceimiu,
Xapxiscvruil cymanimapruil ynisepcumem ‘“Hapoona ykpaincvka akademis’”

HOBITHI MOXJ/IMBOCTI BUKOPUCTAHHSA ABTOMATHYHOI'O
O3BYUYBAHHSA CTATEN Y HABUAJIBHOMY ITPOIECI

VY cyyacHOMY HMIBUIKOTUTMHHOMY CBITI OCOOJIUBY yBary nmpuBepTalOTh TEXHOJIOT1i
MTY4YHOTO 1HTeNeKTy. Y 2024 poili BOHM HaOyJM HEYYBAaHOTO MacmITaOy: MITYy4YHUN
1HTEJICKT “HaBUMBCS’’ CTBOPIOBATH 300pa’KeHHSI 32 OITMCOM KOPHUCTYyBaua, TeHepyBaTu
MporpaMHUil KOJ| Ta CTBOPIOBAaTH MY3HKY. [IpoTe BHKIamaya 1HO3EMHHX MOB
HaWOUIbIIEe 3aIllKaBUTh 3/IaTHICTh INTYYHOTO IHTENEKTY O3BY4YYBaTH OyIb-sSKHii
TEKCTOBHI MaTepia, B TOMY YHCIII CTaTTl BIIOMUX aHTJIOMOBHUX BUJIaHb, 1110 HE JIUIIE
MIJBUIIY€E 1HKJIIO310 HABYAJIBHOTO TIPOIIECY, aje U CTBOPIOE Oe€3liy HOBUX
MOKJIMBOCTE HABYAHHSI.

Tpenn nomizagaunocti (multitasking), npuramManHuii cydacHOMY MOKOJIIHHIO, Ha
IYMKY HayKOBLIIB, CTBOPIO€ “Mi( eKOHOMII yacy™ 1 “abo HaJae ieanbHi nepesaru, ado
Mae moOiuHI eeKTH s HaBYaHHSA Ta poOodoro mporecy” [2,c.2]. B ymoBax
MOCTIIHOI HecTaul 4yacy JUisi CAaMOPO3BUTKY MOXJIMBICTh MPOCIYyXOBYBaHHS CTaTen
OJIHOYACHO 3 BUKOHAHHSM IHIIUX 3aBJaHb 3HAYHO IMIJABHUIIYE IXHIO TPUBAOJIUBICTH 3
TOYKH 30py Mosogoro unrtada [3]. Came meii Tpenn cronykaB BumanHs New York
Times (NYT) y xBitHi 2024 poky 10 o(illiiiHOT 3asBK PO HaMip 03By4yBaTH BCi CBOT
HOBITHI CTATTI WITYYHUM IHTEJIEKTOM, 3 METOI0 ‘‘3aJIy4eHHS MOJIOIIMX YHUTadiB” Ta
“301BIIICHHST YnTaIlbKOI aynuTopii cTpiuku HOoBUH [1]. 3a NYT mpocmimyBanu iHmIi
BiJOMi BHIaHHs, IPHUKIagaMH SKUX € amepukancbki Time, The Wall Street Journal,
The Economist ta The Washington Post, 6purancekuii Prospect, smoucekuii The Japan
Times Tta iHmi.
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