TEOPETWYHI | MPUKNALHI ACNEKTU HABYAHHA IHO3EMHWUX MOB B YMOBAX MOJIKY/IbTYPHOI OCBITU
I'paboea O.B.

3000y8ay 0py2020 PieHs UUOL 0CBIMU,
TepHoninbcokuii HayionanbHull nedazociunuil yuigepcumem imeni Bonooumupa I namioka
Hayxkoeuit kepienuk — kano.neo.nayk, oouenm I'ynka-Maxkoein H. 1.

TESTS ASA TOOL FOR INTEGRATION OF CULTURAL COMPONENT
IN FOREIGN LANGUAGE TEACHING

In the modern world, where intercultural communication is becoming an integral
part of professional and personal life, learning foreign languages cannot be limited to
lexical and grammatical aspects alone. Multicultural education is focused on the
formation of intercultural competence, which allows effective interaction with
representatives of different cultures. One of the effective means of integrating the
cultural component into learning is the use of tests that assess not only language
knowledge, but also the level of students' awareness of the cultural realities of the
countries whose language is being learnt.

Testing as a definition has two main meanings. In the narrow sense, it is directly
conducting a test, and in the broad sense, it is a set of stages that includes planning,
development, conducting tests, as well as processing and analyzing their results. This
method is widely used in the methodology of teaching foreign languages and cultures.
The main requirements for testing include: a mandatory set of tasks that are the same
for all participants; clear standardization of the conditions for conducting the test; the
standard system of evaluation and results analysis; using averages for objective
assessment. [1, p. 55]

Test tasks can serve not only as a means of assessment, but also as a tool for
immersing students in the cultural context. For example, through authentic texts, audio
materials or situational tasks, students can get acquainted with cultural traditions, social
norms, idioms and realities of everyday life. Such tasks contribute to the formation of
cultural sensitivity, the development of intercultural communication and a better
understanding of the socio-cultural aspects of the language environment.

Testing has a number of advantages:

— objectivity and fairness of assessment: due to predetermined standards of
answers, the influence of subjective factors, such as the mood or characteristics of the
teacher, is reduced; prompts and cheating are excluded;

— tests are carried out quickly, their results are easy to process. This allows you to
focus on analyzing errors and correcting them;

—accuracy and differentiation: due to the special organization of tests, the results
can be displayed in points, ratings or detailed scales, and not only in the traditional
four-point system.

— tests allow you to simultaneously assess the knowledge of a large number of
students and include a significant amount of material. They are also suitable for self-
study to control the quality of learning the material;

— testing can be used at any stage of learning, with the same requirements for all
students, and it allows for statistical analysis of the results [2, p. 19].
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Along with these advantages, it is worth paying attention to the advantages of tests
with a cultural component. First of all, this is an increase in student motivation, because
tests containing cultural components interest students and help make learning more
exciting. Also among the advantages is the formation of intercultural competence.
Students learn about other cultures, learn to understand and respect them, which
contributes to the development of tolerance. Tasks with cultural context help to better
navigate intercultural communications.

A good test should meet three main criteria. Firstly, it should seem fair and
appropriate to students, as well as to anyone who wants to know the test results, e. g.
head teacher, other teachers, or parents. Secondly, the process of checking the test
should not be too difficult or burdensome for the teacher. Finally, the test should
provide clear results that fully meet its purpose [3, p. 303].

There are several key aspects to the creating of tests with a cultural component.
First, the tests should be adapted to the students’ level of language proficiency. For
example, for levels A1-A2, it is worth using simple texts about holidays and
traditions, while students with higher levels can work with tasks that analyse cultural
differences. The second important component is the use of authentic materials. The
use of materials such as articles, videos, news, or excerpts from literature increases
the quality of the tasks and makes them realistic. The test should simultaneously
assess both language skills and cultural awareness of students, without giving
preference to only one aspect.

Different types of tasks can be used to integrate cultural context into tests. For
example, reading comprehension, where texts can contain material about national
holidays, traditions or historical events. For example, students can be given a text
about Thanksgiving in the United States with follow-up questions to check
understanding or a task to find key information in a description of a traditional British
tea party.

Another example is listening, which is based on audio recordings of dialogues
containing cultural aspects. For example, students can listen to a description of
Christmas celebrations in the United Kingdom and answer comprehension questions,
or determine the meaning of idioms from the context of the conversation. It is also
useful to include lexical and grammatical exercises that relate to cultural vocabulary.
For example, a task where students need to fill in the missing words in a text about
local customs.

The main difficulties in adding a cultural component to tests are: the selection of
authentic materials that would be understandable to all students; the need to avoid
generalizations and stereotypes to ensure the neutrality of tasks, and the development
of high-quality tasks of this type takes a lot of time.

Tests with a cultural component are a valuable tool in foreign language teaching.
They not only assess knowledge but also foster intercultural competence, which is
crucial in today’s world. Despite challenges, developing such tests offers a promising
approach to combine knowledge assessment with immersion in the target language's
culture.
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AJBTEPHATHUBHA OCBITA B YKPAIHI: IEPEBAI' TA HEJOJIIKH

AnpTepHaTHBHA OCBITa B YKpaiHi HaOyBa€ naenani OUIBIIOI MOMYJISIPHOCTI,
0COOJIMBO B YMOBaXxX 3MiH, CIIPUUYMHEHHUX TJI0Oaii3alli€ro Ta BiliHOIO. Bim3HauaeTbes
3pOCTaHHs 1HTEpecy A0 HOBHUX (OpM HaBUaHHS, TAaKUX K JOMAIIHE HaBYaHHS,
JUCTaHLIMHE HAaBYaHHS, eKCTEPHAT Ta CHellialibHI IporpaMu B IPUBATHUX LIKoiax. L1
MOJIEJTi TO3BOJISIOTH CIM’SIM aJIaliTyBaTUCA O HOBUX YMOB, 30€piratouu sIKiCTh OCBITH
JUTST CBOIX JIITEH.

Meta aocJizKeHHsl TOJIArae B aHalli3l albTEPHATUBHOI OCBITH B YKpaiHi, ii
0COOJIMBOCTEM, MepeBar Ta HEJIOMIKIB, & TAKOXK BUBUEHHI MIEPCIEKTUB PO3BUTKY.

AnpTepHaTHBHA OCBITA B YKpaiHl Npe/cTaBieHa pI3HUMH (OpMaMH HABYAHHS,
KOXKHa 3 SAKUX Ma€ CBOi 0coOJMBOCTI U mepeBard. OHIEI0 3 HAWMOMYJAPHIIIUX €
JIOMAIlIHE HaBYaHHS, 10 JI03BOJIsiE OaThKaM CAMOCTIMHO OpraHi30BYBAaTH HABYAJIbHUN
npouec s cBoix aiteid. Ha nymky I'. ToBkaHelp, ciMeliHa (popMa HaBYaHHS CTBOPIOE
MOKJIMBOCTI JUIsi BUOOPY Tporpam, fKi BIAMOBIAAIOTH 1HAUBIIYyaJIbHUM MOTpedaM i
MOMJIUBOCTSIM JMTHUHHU, @ TaKOX JO3BOJII€ BHU3HAUUTU 3PYYHMA TEMIl 1 CTHIIb
HaBuanHda. lle cnopusie ToMy, MmO y4HI 3100yBalOTh 3HAHHA Yy KOMQOPTHOMY
CepeIOBHILI, 30CEPEIKYIOUHNCh Ha BJIACHUX IHTEpecax Ta CUJIbHUX cTopoHax. [Ipore,
Takuil (hopmMaT BUMarae 3HAYHOI 3a]Ty4EHOCT] U MearoriyHuX 3HaHb BiJl 0ATHKIB, 110
HE 3aBXKIU € MOYKJIMBUM JJ1s1 KOKHOT cim'T [8, ¢. 49-52].

JucTaniiiine HaB4YaHHS HaOyJ0 OCOOJMBOIO 3HAUEHHS IiJl Yac Cy4yacHUX
BUKJIUKIB, TaKUX SIK MaHAEMis Ta BIiHA, OCKIJIbKM HaJa€ MOXKJIUBICTH 3700yBaTH
OCBITY HE3aJIeKHO BiJ MICI MPOKUBaHHSI. BUKOPUCTOBYIOUM TEXHOJOTII, Y4HI
MOXXYTh OpaTH y4acTh B OHJIAWH-3aHATTIX, OTPUMYBAaTH HaBYalbHI MaTepiaiu Ta
CIIJIKYBaTHCS 3 BUKJIaJadyaMu depe3 iHTepHeT. Takuil dopMar He JIUIlIe PO3IIUPIOE
JOCTYI JIO OCBITH, aJie i CIpHsie PO3BUTKY IU(PPOBUX HABUYOK, IO € HAA3BHUAWHO
BXJIUMBUM y cydacHoMy cBiTl. llle onHiero GpopMoro € ekcrepHaT, sIKUil JO3BOJISIE
YUHSIM CKJIaJIaTd ICOUTH Oe3 MOCTIMHOro BiABIAYBAaHHS HaBUaJbHOTO 3akjamy. Lls
MOJIEh MAXOAUTH IJIs TUX, XTO Ma€ MOTpeOy B THyukoMy Tpadiky abo moemnye
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