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3aoopoyxcna Ipuna Ilasniena

O00KMOp nedacociuHUX HAYK, npoghecop,
Teproninbcovrutl HayionanbHull nedazo2iynuil yuigepcumem imeni Bonooumupa I namiwoxa

ECLECTIC APPROACH TO FOREIGN LANGUAGE TEACHING

The importance of foreign language acquisition in the modern world has led to
the ongoing exploration of the methodologies that facilitate the process. For several
centuries experts in foreign language teaching tried to develop a methodology that
correlated with the education and linguistic theories dominating at that time,
corresponded to the needs of learners, and provided the best possible result.

One of the first major methods, if not the first, was Grammar-translation, which
emerged from classical education and involves the explicit explanation of grammatical
rules, vocabulary, and structures using the mother tongue with a little focus on listening
and speaking.

Inspired by the Enlightenment and developed as a reaction to Grammar-
translation Method, the Natural Method introduces a second language to a learner in
the way the mother tongue is usually acquired. The Direct Method, which evolved from
the Natural Method, encourages students to think in a foreign language without
translation, teaches grammar inductively, and focuses on listening and speaking
[3,p. 143].

The audiolingual method was influenced by structural linguistics and behaviorism
and considered language acquisition to be habit formation through repetitive drills and
memorization [3, p. 143].

Dominant methods changed with the change of the dominant educational and
linguistic theories. However, we can still observe the features of the above-mentioned
methods in classrooms, which proves their substantial theoretical basis and the scope
for practical implementation.

After the downfall of the audiolingual method in the 1060s, many new methods
appeared, but only some of them survived and still thrive [3, p. 143].
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The most popular among them is probably communicative language teaching,
which focuses on language as a tool for communication rather than a set of rules and
encourages spontaneous communication through role-plays, simulations, etc.

According to task-based language teaching, which is an offspring of the previous
method, language is successfully learnt through completing meaningful real-world
tasks.

It is impossible to describe all the methods suggested, especially since there is no
dominant one now, but rather a combination of methods. Such an eclectic approach is
based on the idea that no method can fulfill the needs of all learners in all contexts
[1, p. 201]. It is a context-sensitive approach that draws from various linguistic
theories and pedagogical practices, incorporates techniques from various methods
according to learners’ cognitive, and social needs aiming at stimulating students’
engagement and developing their communicative competence. In case of “informed
eclectism” methods and techniques are selected with a focus on the curriculum
objectives [2, p. 158].

Teachers should follow general guidelines in creating the methodological
landscape for a particular target group in a particular situation among which
B. Kumaravadivelu suggests the following: “maximize learning opportunities”,
encourage ‘“negotiated interaction”, “minimize perceptual mismatches”, “activate
intuitive heuristics”, develop language awareness, “contextualize linguistic input”,
provide integrated language skills development, promote students’ autonomy, “ensure
social relevance”, foster cultural awareness [1, p. 201]. Some more macro strategies
can be added like personalizing linguistic input and output, focusing on individual
needs, and individual learning styles, and employing different techniques and tools.

The eclectic approach can accommodate a wide range of target groups and
learning contexts. It ensures flexibility, which allows for a blend of techniques, creates
an inclusive environment and supports learners’ intrinsic motivation by employing a
diversity of tasks and activities that appeal to different learning styles. It can also
support a balanced and integrated development of different skills — speaking,
listening, reading, and writing, as well as reflective and critical thinking skills, etc.

Method design includes the selection of teaching materials, techniques, and tools.
In the world of advanced technology artificial intelligence tools are gaining popularity
among students and educators. They can support explicit grammar instruction and
vocabulary repetition (e.g., Grammarly, Anki, etc.), developing language skills
(e.g., Babbel, FluentU, Twee, Replika, ChatGPT, etc.), prompt feedback
(e.g., Grammarly, ProWritingAid, etc.), real-world simulations (e.g., ENGAGE).

All this proves the high expectations from foreign language teachers who should
obtain good professional training and be willing to further develop acquired knowledge
and skills, and keep in touch with modern educational advances to design classroom
procedures and methods successfully. Teachers should also be fairly rewarded for
meeting such high expectations, especially in a world where education is more dynamic
and technologically integrated than ever before.
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3ensa JTwooe Akiena

O0OKMOp nedazo2iuHux HayK, OOYeHM,
Kuiscokuti nayionanbHuil 1inegicmuyHull yHigepcumem

Konominoea Onvea Oneciena

KaHOUOam neodaco2iuHux Hayx,
ooyenm, Tlpusamnuil uwyuil HasuatbHUll 3aK1a0 ““YKpaincokui 2ymanimapruil incmumym’’

Poman Ceéimnana Bonooumupiena

KaHOUuoam neoazoeiuHux HayK, OOYeHm,
Tpusammnuii suwuti Hasuanbrull 3axk1a0 ““Yxpaincokuil cymanimapruil incmumym’”’

HIJII HABYAHHSA 'OBOPIHHA IHO3EMHOIO MOBOIO
YYHIB CTAPHIUX KJIACIB

Bxomxennss YkpaiHu B €BpONEHCHKHI OCBITHIM TpOCTIp, (GyHIaMEHTAIbHI
3MIHH, CIIPUYMHEH] MPOIIECOM EBPOIHTETpaIlii Ta ri106anizailii, BAMaratoTh epersmy,
MIEPEOCMUCIICHHS Ta YTOYHEHHS LUJIENOKIagaHHs y cepl BUBUEHHS Ta BUKJIAJAaHHSA
iHo3eMHUX MOB (IM) Ha cyyacHoMy etari. Ajke, sIK BIJOMO, 1111l HaB4aHHs IM maroth
JUHAMIYHUN XapakTep 1 3aJIe’KaTh BiJ COL1AaJbHOIO 3aMOBIJICHHS CYCIUIbCTBA, PIBHS
PO3BUTKY HAYKH 1 IPaKTHKU BUKIaAaHHS [6, c. 19]. 3okpema, 11e cToCcyeThes 1iien
HAaBYAaHHA TOBOPIHHS YYHIB CTApUIMX KJaciB, OCKUIbKM TENEpIIHIA BHUITYCKHUK
YKpPAiHChKOI IIKOJM Ma€ OyTH MIATOTOBJICHUW [0 €(PEKTUBHOIO 1 YCIHILIHOTO
CHUIKYBaHHS, B TEPIIy 4epry, YCHOTO, IHO3€MHOI0 MOBOIO. Tak, Ha CIyIIHY AYyMKY
excneptiB Pagu €Bpony, “criikyBaHHS BBOKAEThCS pKepeoM MoBr™ (“interaction is
considered to be the origin of language”) i € OCHOBOIIOJIOKHHUM Yy HaBYaHHI
(“fundamental in learning™) [7, c. 70].

OcHoBHA MeTa HaBYaHHS TOBOPIHHS TMOJSTAE B PO3BUTKY B YUYHIB 3710HOCTEH
3MIACHIOBATH yCHOMOBJICHHEBE CIUIKYBAaHHS B  PI3HOMAHITHHX  COLIaJIbHO
JIETEPMIHOBAaHUX CUTYyAIlIIX y TakuX cepax KOMyHIKaiii: mpuBaTHiNA (0COOHUCTI),
OCBIiTHIH, mpodeciiiniii [2, ¢. 100].

BunyckHuk# mkisi 0y1b-KOT0 TUITY TOBUHHI:

a) CIUJIKYBaTUCS B yMOBax O0e€3MocepeiHbOr0 KOHTaKTy, TOOTO PO3YMITH 1
pearyBaTd Ha YyCHI BUCJOBIIIOBaHHs mNapTHepa (y TOMY 4YHCII HOCISI MOBH, WIO
BHUBYA€ETHCS) B paMKax cep, TEMAaTUKH 1 CUTyallld, nepeadadyeHux Mporpamoro s
KT KOHKPETHOTO TUILY;

0) po3noBigaTu Npo cede 1 OTOYCHHS, PO MPOYUTaHE 1 TOUyTe, BUCIIOBIIOIOUN
CBO€ CTaBJICHHS SIK JIO IPEMETa BUCIOBIIIOBAHHS, TaK i 10 OTpuMaHoi iHpopmaii [5].
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