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MULTILINGUAL POLICY IN FOREIGN
LANGUAGE LEARNING

The contemporary world community is a complex system of relations among
states, ethnic groups, and peoples which has faced new conditions, challenges, and
difficulties caused by the emergence of new forms of work organisation, lifestyles, and
communication, as well as intense internal and external migration. As a result, the
problems of globalization and the impact of multilingualism on it are attracting the
attention of scholars. Multilingualism or plurilingualism — the ability to speak several
languages — is a qualitative component of the globalisation process that affects various
spheres of social life and, in particular, the educational system, with its main task — to
prepare individuals for interaction with the multicultural world.

The result of an analysis of several EU documents, regulating multilingualism
policy [2] indicates that multilingualism has evolved from a linguistic phenomenon to
a fundamental tenet of European language policy. It has also become a core element
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of the concept of language learning. This is why the EU’s language policy is aimed at
protecting linguistic diversity and disseminating knowledge of languages, taking into
account the cultural identity and social integration of the representatives of the various
ethnic groups living there. This, in turn, leads to a natural transition from the traditional
form of teaching foreign language communication to the use of the principles of
intercultural didactics in the teaching process. The European educational space focuses
on lifelong learning, from pre-school, secondary and vocational education to higher
and adult education; the EU Member States actively promote and support the
modernization of education systems.

In primary education, all pupils are required to learn two languages in addition to
the language of the country in which they live, according to the European Union and
the Council of Europe standards. The importance of developing a positive attitude
towards other cultures through language programs is also emphasized. Foreign
languages (usually English, French, and German) are taught from the first year of
primary school in 12 countries, from the middle year of primary school in 7 countries,
and from the last year of primary school in 3 countries. One of these languages is
compulsory for all pupils. The other languages offered as compulsory or optional
foreign languages are Italian, Russian, and Spanish.

Concerning secondary education, the documents of the European Union and the
Council of Europe place considerable emphasis on the importance of pupils extending
their linguistic repertoire and developing proficiency in foreign languages, to enhance
future employability and facilitate access to vocational or higher education. It is
noteworthy that the established level for proficiency in the first language is B2, and the
second is B1l. At this stage, Content and Language Integrated Learning (CLIL) is
becoming more widespread. It involves the use of foreign languages in the study of
science and geography. It is currently accepted that subject and language-integrated
teaching represents one of the most effective and efficient methods for developing
communicative competence [3].

In the context of vocational education and training, the document of European
Commission Communication (2010) “A New Impetus for European Cooperation in
Vocational Education and Training to support the Europe 2020 strategy” [2],
underscores the necessity to prioritize language learning, particularly vocationally
oriented language learning, as it facilitates student mobility, engagement in
international projects, and prepares future professionals for their respective professions
and professional mobility. As in previous levels of education, English, French,
German, and Spanish are the dominant languages.

The issue of linguistic diversity and the development of plurilingual skills is of
particular relevance at the level of higher education, as it represents the final stage
before embarking on a professional career. In light of the challenges posed by
globalization and the requirements of employers, it is imperative that higher education
students, in addition to acquiring essential academic knowledge and developing
pertinent skills, cultivate the language abilities, ideally plurilingual, that will be
essential for their future work. Several European universities have already
implemented a requirement for a certain level of language proficiency as a prerequisite
for admission to not only linguistics but also all degree programs.
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European Union documents also emphasize the importance of diversifying language
education by expanding, introducing, and improving the quality and focus of language
teaching in higher education, taking into account the context of lifelong learning [5, p.
341-345]

In a multilingual society, the efficacy of FL instruction is directly correlated with
the communicative and linguistic-cultural concept of language education, which serves
as the foundation for interrelated language and cultural learning. The primary objective
of language teaching at both secondary and higher education levels is the formation of
not only linguistic but also communicative, and cultural competence, as well as the
development and cultivation of cross-cultural skills and multilingual thinking [6, p.37-
40].

The organization of European language policy is based on the fundamental
principle of multilingualism, which is also a defining characteristic of the concept of
language learning. Following the above, the transition to a new paradigm of language
teaching and the technologies of practical language acquisition has become a natural
progression. The distinctive characteristics of this approach can be summarised as
follows:

— language is regarded as a means of learning;

— the integration of a foreign language and the content of the discipline being

studied;

— the use of several languages in the learning process.

Concurrently, the European Union is engaged in scientific and applied research
aimed at developing a new, effective programme that would facilitate the acquisition
of foreign languages in the following areas: as a means of national and regional
communication; as a means of international communication; as a means of achieving
social harmony; and as a means of personal linguistic and communicative development.
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LEARNING ON AN INTERNATIONAL BACKGROUND
STUDENT MOBILITY AT PH WIEN

For many years, the Centre for Internationalization (Zentrum
Internationalisierung, Z:INT), previously the International Office, has been responsible
for the mobility programs of students, lecturers, and administrative staff at the
University College of Teacher Education Vienna/ Pddagogische Hochschule Wien (PH
Wien).

The Centre for Internationalization hosts and supports outgoing and incoming
students and staff. While studying abroad is synchronized with academic semesters,
mobility programs for lecturers, administrative staff, and internships are flexible
timewise and thus possible throughout the entire academic year. A recent development
was the introduction of short-term mobilities in the form of Blended Mobility
Programs, where physical presence is combined with a virtual component.

Apart from lecturer and staff mobility programs for employees of the PH Wien,
this paper focuses on outgoing and incoming student mobilities, as well as internships.

Outgoing students. The PH Wien administers around 15-20 outgoing student
mobilities for studies each semester. To facilitate planning, PH Wien has reduced the
number of application phases per year from two to one. Each year, students need to
apply for a mobility for the following winter or summer semester in January. Students
who plan a mobility in the winter semester are notified about their acceptance shortly
after the application period ends. Students applying for the summer semester must wait
for confirmation until May, when the following year’s budget is released by the
Erasmus+ national agency.
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