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Buknanaui, siki BUKOPHUCTOBYIOTH J1aJOTOB1 KypHaIM, IMOBUHHI BpPaxOBYBaTH
OaylaHC MK CIIPSMYBaHHSM CTYCHTIB Ta YHUKHCHHSM X IIepeBaHTaXeHHs. Bimosii
BUKJIaJa4iB MalOTh 3a0X04YyBaTH 0 PO3MOBH, a HE JJOMiIHyBaTH B Hiit [4, ¢. 309].

Otxe, Takli TUCHMOBI Jiajord, OKPIM PpO3BUTKY BMIHb Ta (OpMyBaHHS
KOMIIETEHTHOCTI y TIMCbMI 1HO3EMHOIO MOBOIO, TaKOX MOXYTh 3a0€3MeUUTH
MICUXOJIOTIYHY MIATPUMKY CTYACHTaM, K1 CTUKAIOThCS 31 CKIIAJJHUMH €MOIIIMH a00
0COOMCTUMU BUKJIMKAaMU B YMOBaXx BilfHU B YKpaiHHU.
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DEVELOPING PRE-SERVICE ENGLISH TEACHERS’ GRAMMATICAL
AWARENESS WITHIN INDEPENDENT WORK

The issue of developing grammatical awareness of pre-service English teachers is
predetermined by students’ individual work while learning grammar. The importance
of our research lies in investigating ways to raise the grammatical awareness of pre-
service English teachers and organize an effective process of teaching grammar.

Grammatical awareness is a part of the individual’s language awareness and a
component of grammatical competence [2, p. 240; 3, p. 68]. It refers to the student’s
ability to analyze the grammatical structures of a specific language and consciously
recognize them while listening, speaking, reading, and writing. Grammatical
awareness presupposes the ability to understand and analyze the ways of forming
grammatical structures, norms and features of their functioning and production in the
process of communication, as well as how to use them to render appropriate
communicative intentions [2, p. 240; 7, p. 390]. Grammatical awareness is regarded as
part of a student’s reflection on the learning process, his/her awareness of learning style
and ways of acquiring foreign language grammatical competence [2, p. 240].

The development of a student’s grammatical awareness is determined by the level
of the student’s autonomy and the ability to carry out independent work on mastering
grammatical issues [1, p. 64]. M. Pawlak [5] states that grammatical awareness is developed
through monitoring and self-assessment of the process of grammar acquisition by students
in order to find and predict difficulties arising within learning grammar [5, p. 12].
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Based on the theoretical survey, we treat the independent work of pre-service
teachers on developing foreign language grammatical competence as an organized and
student-controlled educational activity for acquiring grammatical competence and
developing autonomy under the conditions of externally mediated teacher management
[1, p. 62]. The elaboration of appropriate independent work activities is based on the
analysis of the stages of the process of grammatical awareness development.

While investigating productive grammatical competence, we distinguished the
preparatory stage, the stereotypical stage and the variational stage of developing
grammatical competence [3, p. 69]. Since grammatical awareness is a component of
grammatical competence, its development undergoes the same stages.

In developing our exercises, we adhered to the concept of consciousness-raising
developed by R. Ellis [4]. Consciousness-raising aims to make learners aware of
specific linguistic features present in the target language [4, p. 85]. Additionally, we
considered the theory of processing instruction and the concept of structured input
represented by VanPatten [6]. This type of instruction provides strategies to help
learners focus on relevant grammatical features in the input and encourages accurate
form-meaning associations, ultimately leading to improved comprehension and
learning outcomes. [6, p. 438].

Consequently, based on this theoretical background, we provided the subsystem
of exercises for developing grammatical awareness within independent work that
consists of three groups [3, p. 70]. Each group represents a stage in the development of
grammatical awareness.

The first example presents an activity of the first group designed to help pre-
service English teachers develop their grammatical awareness through independent
work. The objective of this exercise is to identify tense forms and differentiate between
the usage of the Future Simple Tense, "be going to," and the Present Continuous Tense.

Example 1.

Instruction: Read the sentences and identify which shows that something will
happen in the future, plans and intentions, or fixed arrangements. Tick the correct
answer. Explain your choice.

In the future Plansand |Arrangements

intentions
She will call you later to discuss the Vv
project
I’'m going to start a new fitness Vv
program next week.
She is flying to New York on Friday. V

She’s going to bake a cake for her
sister’s birthday.

They will understand your point of
view eventually.
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the lake.

We’re going to spend the weekend by

evening.

They are having a family dinner this

house this winter.

They are going to renovate their

He will
assignment.

help you

with  your

tomorrow.

We are meeting the clients at 10 a.m.

The second example illustrates an activity of the second group of exercises
conducted at the stereotypical stage. It provides practice in using the Future Simple
Tense, "be going to," and the Present Continuous Tense to convey future meanings.

Example 2.

Instruction: a) Sue is a foreign language teacher. Using the information in the

table talk about:

» what Sue is going to do to start her language school

» Sue's arrangements for the next week

» Sue's hopes and expectations for the future
Use The Future Simple Tense, “be going to”, and The Present Continuous Tense.

Plans (intentions)

Arrangements for the
next week

Hopes and expectations for
the future

choose a name for the
language school

meet with a graphic
designer

her language school / become
popular

find a suitable location

have an appointment
with a realtor

innovative teaching
methods / make learning
enjoyable and effective

to design a curriculum

visit a bank to open a
business account

her language school / grow
and gain a strong reputation

develop interactive
learning materials

attend a seminar about
managing small
businesses

expand her school

hire experienced teachers

interview candidates for
teaching positions

open additional branches

b) Make up a rule to explain when The Future Simple Tense, “be going to”, and
The Present Continuous Tense are used.
The third example is the exercise of the third group. It focuses on automatizing
the usage of the Future Simple Tense, "be going to," and the Present Continuous Tense

at the text level.

TepHoniasb, 2024

93




TEOPETWYHI | NIPUKNAOHI ACMEKTU HABYAHHA IHO3EMHMX MOB B YMOBAX MOJIIKY/IbTYPHOI OCBITU

Example 3.

Instruction: a) Write a letter to your friend about your plans and arrangements
for an exciting upcoming weekend. Include:

« arrangements you have already planned.

* intentions or things you are planning to do.

« predictions or decisions made at the moment of writing.

Use The Future Simple Tense, “be going to”, and The Present Continuous Tense.
Write at least 120 words.

b) Analyze the use of tenses. Think over the difficulties and their causes after
writing the letter.

Thus, we may conclude that the development of grammatical awareness within
independent work undergoes the preparatory, stereotypical and variational stages. The
exercises for developing grammatical awareness should represent structured input and
tasks for reflection on the patterns and functions of grammatical structures.

The issue for further consideration is the elaboration of tasks for developing
reflection on mastering English grammar.
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