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[IpuHIUI pO3BUTKY aBTOHOMIT CTYI€HTIB peali3y€eThCs HUISTXOM: 1) MOCTyIOBOTO
30UIBIICHHS TPYAHOINIB; 2) HaJaHHS CTYJICHTaM MOXJIMBOCTEH I CaMOCTIMHOTO
BU3HAYEHHS pPiBHI CcPOPMOBAHOCTI B HHUX IIJIbOBUX  KOMIIETEHTHOCTEH,
1HIVBIAYaJbHUX TPYAHOIIIB Ta LUJICH; 3) HalaHHS TIEeBHUX MOXJIMBOCTEH I BUOOPY
TpaekTopii GopMyBaHHS HIMEIIBKOMOBHOI KOMIIETEHTHOCTI B ay/IiF0OBaHHI Ta YNTaHHI;
4) HaaHHS MOXKJIMBOCTEHN JIJIsl TOCSITHEHHSI CTYJIGHTAMU BJIACHUX 1IUJIEH; 5) PO3BUTOK
pediekcuBHUX YMiHb 3/100yBayiB.

[lpuHIMIT THYYKOCTI 3a0€3MevYyeThCs BUIBHUM JOCTYIOM CTYJAEHTIB [0
MaTepialiB, MOXJIMBICTIO OMEPATUBHOI 3MIHM MaTepiajiB Ta 3aBJaHb, POIIUPEHHIM
iX mepeniKy BIAMOBIIHO 0 MOTPEd CTYAEHTIB Ta CHeU(IKU IITHOBOT ay JUTOPIi.

[lTepcnekTBaMu  TOMANBIIUX  JOCTIDKEHb BBAXAEMO PpO3pOOKY  MoOjemi
dbopmyBaHHS Yy MalOyTHIX y4uTeNliB NpOodeciiHO OpiEHTOBAHOI HIMELBKOMOBHOI
KOMIIETEHTHOCTI B ayJIFOBaHHI Ta YMTaHHI, B K1 peasi30ByBaTUMYTbCS OKPECIIEHI
MIPUHITUTIN.
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KaHOUOam neoazoeiuHux Hayk, OOYeHm,
Kuiscoxuti nayionanvnuu ynisepcumem imeni Tapaca Lllesuenxa

VOCABULARY ACQUISITION AND MULTICULTURAL
COMMUNICATION: CHALLENGES AND DECISION

Improving vocabulary skills for multicultural communication among English
language learners is a challenge faced by many universities as vocabulary acquisition
plays a crucial role in mastering any foreign language. A learner with insufficient
amount of vocabulary will not perform well in multicultural communication
encountering difficulties and, thus, impeding it. So, lexical knowledge is central to the
L2 acquisition and communicative competence [8]. Applied linguists now generally
recognize the importance of vocabulary learning and are employing various way to
promote it more effectively. Some of them explore specific learning strategies to be
used by L2 learners. It is known that strategies are communicative procedures the
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learners use in the foreign language learning process. They may also involve mental
issues [7]. Learning strategies are the thoughts and actions that individuals use to
achieve the target [4]. They could be any kinds of tactics, plans, actions, thoughts which
learners have accumulated to facilitate the comprehension, storage, retrieval of the
information from their previous experience as well. Language learning strategies
contribute a lot to main target communicative competence in multicultural
communication, allowing learners to be independent, problem oriented and sociable.

Multicultural communication is becoming available and promising option for
online foreign language due to its borderless reach and facilities such as instant
messaging, e-mailing, videoconferencing. This option enables L2 learners to facilitate
their multicultural awareness and gain the experience in communicating across cultures
and understand better their peers and future colleagues from abroad [2; 5].

It should be highlighted that in this respect, they experience the anxiety mastering
the foreign language vocabulary [3].

The psychological and psycholinguistic literature interprets anxiety in learning
foreign languages as xenoglossophobia, as a body reaction to triggers that leads to
either controlled or uncontrolled mental and psychological disbalance demonstrated
emotionally, behaviourally or cognitively [9]. It was found that more than half of the
surveyed L2 learners mentioned “inadequate knowledge of vocabulary” as a problem
that prevents from feeling confident in speaking English spontaneously and effectively
in the communicative environment [1].

Modern researches emphasize the importance of fostering awareness and
vocabulary skills of multicultural communication in the students of higher educational
institutions [2; 6]. These skills are regarded as a prerequisite for the vocational
excellence of students and an expected learning outcomes. Multicultural
communication will provide the real-life experience not only in vocabulary learning
but in verbal and non-verbal communication as well.

It has been highlighted that multicultural communication allows L2 learners to
gain the experience through practice in establishing mutual trust, collaborating along
with observing, exploring and evaluating the efficiency of multicultural
communication approach. It seems to be optimal for the use of authentic language and
vocabulary acquisition. We believe, that these findings prove the importance of
vocabulary in cross-cultural domain.

The above suggests that the growing vocabulary potential creates more feasible
opportunities for the applied linguists to design perfect models of vocabulary learning
to facilitate effective multicultural communication.
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MOJEPAIIIA SIK OJHA 13 EOGEKTUBHUX TEXHOJIOI'TIA
IHTEPAKTUBHOI'O HABYAHHSI IHO3EMHOI MOBH

Cy4acH1 OCBITHI TEXHOJIOTII aKIIEHTYIOTh YBary Ha Y4HsI SIK aKTUBHOTO yYaCHHKa
OCBITHBOTO TIpoliecy. Sk Taki, 110 BIAMOBIIal0Th MOTPeOdaM OCBITHHOI CUCTEMU, BOHH,
mo-mepiie, HampaBieHI Ha MiABUINEGHHS I1HAWBIAyallbHOI MOTHBAIlli ¥ picT
CaMOCTIMHOCT1 y4YHS, HA BMXOBaHHA I 3aKkpilUIeHHS MOYYTTA BIAMNOBIIATBHOCTI 32
NPUIHATI Ml 4YaCc BUKOHAHHS TIOCTaBICHUX 3amad pimeHHsa. [lo-gpyre, BoHH
OpIEHTYIOTh YUYHIB Ha JIOCATHEHHS B3a€EMOPO3YMIHHS 1 3J1ar0KEHOCTI 0COOUCTICHUX
YCTaHOBOK 1 JIii 3 yCTAHOBKaMH i JiSIMU 1HIIKX YJICHIB HABYAJILHOTO KOJICKTUBY.

Cepen Takux TEXHOJIOTIM 3aBISKH CBOIM OCOOJIMBIN MPOMTYKTUBHOCTI MPUBEPTAE
yBary TEXHOJIOT1s IHTEPaKTHBHOTO HaBYAHHS, sika HaOyJia “IIMpOKOTro MOIIMPEHHS B YCiX
JIAaHKaX 3aKjagiB OCBITH, OCKUIBKM € BaKJIMBUM 3acO0OM aKTHBI3alil HaBYaJIbLHO-
MI3HABAIBHOT B3a€MO/I1i Ta TOJIOBHE — PO3BUTKY ii Cy0 €KTIB (YUHIB, CTY/I€HTIB, I€1aroriB
tomo)” [1, c.232]. PesynapraToM peanizaliii TEXHOJIOI IHTEPAKTMBHOTO HABYAHHS €
oTpuMaHi mia 4yac epexTUBHOI B3aeMoli (1HTepakiiii) BCIX YYaCHUKIB HABYAJIHLHOTO
NPOIIECY 3HAHHS, YMIHHS, HABUYKH, a TAKOXK MOPaJIbHO-€TUYHI, TBOPYI Ta 1HII SKOCTI,
SIK1 MOOLTI3YIOTh 1 6araropa3oBo 301IbITYIOTh OCOOUCTICHUHN MOTEHITIAT KOKHOTO YUHSI.
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