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C. Kopaep (1973) Ha OCHOBI CIOCTEPEKEHb BUJIUIAB TPH Pi3HI CTali IHTEPMOBU
[1]. [epma— me crajis BHUMAAKOBUX MOMMJIOK — JOCHCTEMHA, KOJIHM Y4YCHb JIMIIC
HEYITKO YCBIJJOMIIIO€ iX HasBHICTh Ta MEBHHUM CHCTeMaTUYHUUN Mopsaok. Ha mpyriid
cTajaii, MDKMOBHOTO CIUJIKYBaHHS Y4Y€Hb CTa€ TOCHIJIOBHIIIUM Yy MOBHOMY
NpOJAyKyBaHHI, TIOYMHA€E 3acBOIOBAaTHM TMeBHI mpaBuia. [Ipore 1us cramis
XapaKTEpU3y€EThCs TUM, IO YUEHD 111€ HE MOKE BUIPABUTU MTOMUJIKHU, HaBITh, KOJIHM Ha
HUX BKa3y€ XTOCh IHIIUNA. TpeTs cTaais — 1ie CrpaB/i CUCTEMATUYHUH eTarl, Ha SIKOMY
Y4€Hb MO>KE€ MPOSIBIISITH OUIBIITY TOCTIAOBHICTh Y IPOAYKYBaHHI IIJIbOBOT MOBHU. X04a
Il MpaBWjia B TOJOBI y4YHS 1€ HE BCi 100pe cpopMOBaHi, MPOTE BOHHU OLIBIIE
HAOIMKAIOTHCS IO CUCTEMH LILTbOBOI MOBU. Ha 11boMy eTami y4Hi MOKYTh BUIIPABIIATH
CBOI IIOMUJIKH, KOJIM IM Ha HUX BKa3yIOTh HaBITh AYy>KE TOHKO.

OcTaHHIO CTa/il0 IHTEPMOBM HA3MBAIOTh CTAJI€l0 CTaOLmi3alli B PO3BUTKY, ii
Buokpemimoe ['.J1. Bpayn (Brown, 1987). 3a C. Kopaepom (1973) me Ha3uBaeThCs
MOCTCUCTEMATUYHOIO cTaji€et0. TyT yueHb Ma€ BIIHOCHO MaJlo MOMHJIOK 1 3aCBOiB iX
HACTUIbKH, L0 TUIaBHICTh MOBJICHHA HE € IpobiieMaTuuHoro. OTxe, YeTBEpPTU eTam
XapaKTepU3y€eThCs 3JaTHICTIO YUHS 10 caMOBUIIpaBiieHHs. CucTeMa I0CTaTHhO [TOBHA,
1100 MO>KHa OyJ10 3BEpHYTH yBary Ha Ti KUJTbKa TOMIJIOK, K BAHUKAIOTh, 1 BUTIPABUTH
iX, HE YeKaloyu KOMEHTapiB BiJl KOTOCh 1HIIIOTO.

[HTepmMoBa € Ha/3BUYAalHO Ba)KJIMBUM €TallOM Y BUBYEHHI 1HO3EMHOI MOBH, 1110
B1J100pakae mporpec y4Hs B OMaHyBaHHI I[IIbOBOI MOBH. PO3yMiHHS I11€1 KOHUENIIi
JoriomMarae BHKJIaladaM pO3Mi3HABaTH CHCTEMHUN XapakTep MOBHHX MOMHUJIOK 1
Kpalle NiATPUMYBATH YUHIB Y iXHbOMY MOCTYII1 A0 BUIBHOTO BOJIOIHHS MOBOIO.

JITEPATYPA

1. S. P. Corder Error Analysis, Interlanguage and Second Language Acquisition Journal:
Language Teaching & Linguistics: Abstracts / Volume 8 / Issue 4 / October 1975
Published online by Cambridge University Press: 23 December 2008, pp. 201-218
https://www.cambridge.org/core/journals/language-teaching/article/abs/error-
analysis-interlanguage-and-second-language-
acquisition/5SCODFA83D40DBD644A6567B71FA9AD98

2. E. Tarone Interlanguage Encyclopedia of Language & Linguistics [Second Edition].
2006, P. 747-752 https://doi.org/10.1016/B0-08-044854-2/00618-0

3. Selinker, Larry. 1972. Interlanguage. International Review of Applied Linguistics 10:
p. 201-231.

bao’rok Okcana Bacuniena

KAHOUOam neoazo2iuHux HayKx,
Tanuyvkuii paxosuii konedaic imeni B siuecnasa Yoprosona

STRATEGIES AND PRINCIPLES FOR SYLLABLE DESIGN
IN PROFESSIONAL TRANSLATORS’ TRAINING

Professional translators’ training presupposes preparing students for the
requirements of the modern market as well as boosting the development of students’
autonomy, adaptability, critical thinking, and several other skills, which are necessary
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for effective professional growth. That is why the problem of syllabi design is an
Important one as effective syllabi shape professional translator training.

The analysis of modern literature shows that three main strategies can be applied
for syllable design —forward, central and backward. A forward design focuses, first of
all, on the content, which to some extent determines methodology and then learning
outcomes. The linguistic input is usually based on discourse analysis. This type of
design can be used by novice teachers who do not have much experience and thus rely
on published materials, external requirements, etc. [2, p. 8-13; 1, p. 236].

A central design focuses on the learning process, the teacher who fully shapes the
syllabus and the students as the design process starts with teaching methods and
techniques, and then determines learning outcomes and content [4, p. 49-90]. This type
of design can be completed by experienced and autonomous teachers, who can rely on
their skills and abilities [2, p. 13-14; 1, p. 236].

A backward design starts with needs analysis, which helps to determine the
learning objectives. Only after understanding the final results the developers define
the content and the process. A very important issue is clear assessment criteria and
procedures to prove that the learning outcomes have been achieved [2, p. 29;
1, p. 236].

Teachers must be provided with a sufficient level of autonomy to employ the
strategies that are most relevant to their experience, style and skills. However, some
basic principles should be taken into account in the syllable design process.

No matter which strategy is used, the target audience and its needs must be the
focus. In the case of forward design and central design, where developers start with
content and methodology respectively, it is necessary to take into account the
characteristics of the target audience, their previous experience, knowledge and skills,
as well as their needs and interests. Clear learning outcomes should be defined, along
with the assessment criteria, tools and tasks to demonstrate that the outcomes have been
achieved.

There should be a reasonable balance of theory and practice, which will provide
students with an understanding of the core theoretical framework for practical tasks
typically used in professional life. Real-life projects with real-life deadlines, which
means working under pressure, can also be included in a syllabus.

In a world where modern technology is developing extremely rapidly, it is
important to introduce students to effective computer-assisted translation tools and
integrate machine translation and translation management software.

The syllabus should presuppose different types of assessment, including
formative assessment, which helps students to track their progress and determine areas
of weakness. To provide a well-rounded evaluation of students’ skills peer evaluation,
self evaluation, external evaluation of students’ projects by some expert working in the
field, etc. can be applied.

Thus, a teacher must be sufficiently autonomous in developing a syllabus while
taking into account current trends in translation, the requirements of the field and the
curriculum, target audience, etc.
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Buxonsa Okcana Ilasniena

O00KMOp neodazo2iuHux Hayk, npoghecop,
Ilenimenyiapna axaoemis Yxpainu

INTEGRATION OF CULTURAL ELEMENTS IN THE PROCESS OF
TEACHING ENGLISH TO FUTURE LAWYERS

The integration of cultural aspects into teaching English to law students is
significant for training them for contemporary legal practice in a rapidly globalizing
world. We explore how online resources and cultural content are incorporated into the
English language curriculum for law schools in Ukrainian and European universities
to develop students' intercultural competence. By understanding the cultural context of
legal disciplines, future lawyers are better able to deal with international legal
challenges and issues arising in international relations. Culture is closely related to
legal interaction.

As V.K. Bhatia (2004; 2008) points out, legal discourse reflects the values and
norms of the societies in which it is produced [1-2]. While studying legal science in a
foreign language, it is important to gain an insight into not only the technical aspects
of legal English, but also the cultural context that helps to frame legal arguments and
conduct legal procedures. D.K. Deardorff (2006) defines intercultural competence as
the ability to effectively and appropriately communicate with individuals from
different cultural backgrounds [3]. In the case of law students, this ability is vital not
only for academic growth but also for professional communication in the international
legal environment. According to R. Godwin-Jones (2021), online resources are playing
a significant role in language learning, providing access to a wide range of authentic
materials [4]. These materials include legal texts, international case studies, and
multimedia content, which contribute to the expansion of both linguistic and cultural
knowledge.

This research study includes a qualitative analysis of the experience of different
universities in Ukraine and Europe, with a focus on the use of online resources and
cultural interaction in teaching ESP. The study also analyses the scientific literature on
the use of digital technologies in teaching legal foreign languages and intercultural
interaction.

In some European universities, more and more attention is being paid to the
integration of cultural content in legal English classes. For example, the University of
Cambridge (UK) offers a Legal English programme that takes into account not only
the language used in legal texts, but also the cultural subtleties of legal work in different
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