OcsiTa. IHHOBaTUKa. MpaKTUKa Tom 12, Ne 2, 2024

4 EZSCATION.
B

YK 373.5.016:811.111]:[808.51:792.09]
DOI:10.31110/2616-650X-vol12i2-004

Oabra JAILKIB

TepHoniabcwbkuli HayioHaAbHUll nedazozivHull yHigepcumem
imeHi Bonodumupa 'mamioka, Ykpaina
https://orcid.org/0000-0002-0283-7627

olhadatskiv@tnpu.edu.ua

MEPEBATH BITPAB I 3ABJIAHb 3 BUKOPUCTAHHAM IPAMATHU3AILII 1711 PO3BUTKY BMIHb
INYBJIIYHOT'O MOBJIEHHA CTAPINIOK/IACHHUKIB

AHomayis. [losHomacwma6Ha eiliHa, ska mpusae 8 YKpaiHi, 6nau8ae Ha 8Cix yuacHukKie oceimubozo npoyecy. Hezeascaiouu Ha
Yuc/aeHHI 8UKAUKU, KpaiHa npodosdicye oceimHio pedpopmy 3 memoio cmaHoeneHHs Hoeoi ykpaiHcbkoi wkoau. Y cmammi docaioxcyiomucs
nepesazu enpas i 3a80aHb 3 SUKOPUCMAHHAM dpamamu3ayii 041 po3eumky eMmiHb Nny6AiYHO20 MOB/EHHS CMAapuwoKkadcHukie. 02150
simepamypu niokpecaioe HeobXiOHicmb [HHO8ayIlIHUX Memodie HA8YAHHA 8 ymoe8ax oceimuboi pegopmu. IIpoananizosami emnipuyHi
docidxceHHs deMoHCMpYlomb no3umueHull 8naue enpas i 3a80aHb 3 BUKOPUCMAHHAM dpamamusayii Ha po36UMok 8MIHb 2080PIHHS yUHI6
cmapwux Kaacie y 6azambox KpaiHax. [lasi koHmekcmyanizayii docaidyiceHHs 8U3HAYEHO Maki KAw4voel mepMmiHu, sIK «dpamar,
«dpamamu3sayisy, «enpasu i 3a80aHHs 3 BUKOPUCMAHHSIM Opamamu3ayii» ma «ny6aiyHe MO8/1eHHs1» 8 KOHMeKcmI 8UG4eHHS IHO3eMHOI Mo8U
8 Ykpaiui. /[lpamamu3ayis eusHa4aemucsi SIK 83a€EMO0isi e4yumeas ma y4Hie y 0pamamuyHux iepax, po/bosux izpax, imnposizayisx,
CUMYASAYISIX MA MeampaabHUX NPOeKmax, CNpsIMO8AHUX HA hOPMYB8aHHS KOMYHIKAMUBHOI KoMhemeHmMHocmi y4Hi8. BMiHHS ny6aiyHO20
MO8/IEHHS1 NO3UYIOHYIOMbCS SIK 8ANCAUBA CKAAA08a WUPUIOT KOMYHIKAMUBHOI KoMnemeHmHocmi. Cmammsi nponoHye cnocobu inmezpayii
8npag i 3a80aHb 3 BUKOPUCMAHHAM dpamamu3sayii 8 ypoku, aky1bmamueHi Kypcu ma no3akAdacHi 3axodu 3 iHO3eMHOi Mosu y cmapuux
Kaacax cepednvboi wkoau. CuHme3 pe3ysbmamie 0ocaiddiceHHs1 pOo3KpUBAE mMpu OCHOBHI kamezopii nepeeaz enpas i 3asdaHv 3
BUKOPUCMAHHAM OpamMamu3ayii 041 po3sumKy emiHb ny6/aiYHO020 MO8/AEHHS CMAPWOKAACHUKIB: nepesdau, wjo CMocylombvbCsl HA8YAHHS
2080pIiHHS IHO3eMHOI MOB010, 0cobucmicHi ma coyianvHi. [lokpaweHa 8umoaa, 36inbueHull C108HUKO8ULL 3anac i chopmosaHi epamamuyHi
Hagu4Ku, nidguujeHa 3a/1y4eHicms y Ha84a/bHUL hpoyec, KpeamugHicmb i po38UHYMi 8MIHHS MIHCOCOBUCMICHO20 CNiNKY8AHHS 8U3HAYEHI 1K
ocHogHI nepesazu. [lepcnekmuga 0451 nodaabwux 00CAIOHCEHb 86A4AEMbCSl Y 8UBYEHHI iHMezpayii mexHoo2il, eKkaUavu wmy4Hull
iHmesiekm, 015 nokpauwjeHHsl NyOATMHUX 8UCMYNI8 CMAPWOKAACHUKIB.

Karwuoei caoea: dpamamusayis; enpasu i 3a60aHHSI Ha OCHO8I dpamamu3ayii; 8MiHHS 2080pIiHHS; 8MIHHSI MOHO/021YHO20
MO8/IeHHS1; NY6AiUHe MOB/IEHHS; BMIHHS NY6AIYHO20 MOBAEHHS; CMAPUOKAACHUKU.
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BENEFITS OF DRAMA-BASED ACTIVITIES FOR PUBLIC SPEAKING SKILLS DEVELOPMENT
OF HIGH SCHOOL STUDENTS

Abstract. The ongoing full-scale war in Ukraine has disrupted education, affecting both students and teachers. Despite numerous
challenges, the country continues to pursue its educational reform. This paper investigates the role of drama-based activities in developing
public speaking skills of high school students. The literature review emphasizes the need for innovative teaching methods in the face of
educational reform. Empirical studies analyzed showcase positive impact of drama-based activities on speaking skills development of high
school students worldwide. To contextualize the research within Ukrainian educational policy, the study defines key terms such as "drama,"”
"dramatization”, "drama-based activities”, and "public speaking" in the foreign language learning context. The study defines dramatization as
the interaction of a teacher and students in drama games, role plays, improvisations, simulations and theatre projects aimed at forming the
students’ communicative competence. Public speaking is positioned as a crucial component of broader communicative competence, as outlined
in educational standards. The paper proposes pedagogical implications for integrating drama-based activities into language lessons, elective
courses, and extracurricular activities at the upper-secondary level. The synthesis of research findings reveals three overarching categories of
benefits of drama-based activities for public speaking skills development of high school students: language learning, personal, and social.
Improved pronunciation, vocabulary, and grammar skills, increased engagement, creativity, and enhanced interpersonal skills are reported
outcomes. The study concludes with a call for further research, particularly exploring the integration of technology, including artificial
intelligence, to enhance public speaking of high school students.

Keywords: dramatization; drama-based activities; speaking skills; production skills; public speaking; public speaking skills; high
school students.

Problem statement. The full-scale war in Ukraine has negatively affected the quality of the education
process and the students’ progress, and has impacted the mental and emotional state of students and teachers
[17]. However, despite these challenging conditions the country consistently implements its educational
reform initiated in 2017. The start of the reform at the upper-secondary level of education is planned for 2027.
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In line with the new educational standards and curricula, as well as Framework for 21st Century Learning [3],
the reform will continue in the direction of providing individualized and differentiated learning. Its basic ideas
are the education of students in grades 10-12 according to their interests, competencies, plans for self-
realization. The necessary conditions that will ensure the transition to specialized training in general
educational institutions are being created by pre-professional training of students (in particular, in the 8th and
9th grade), their psychological and pedagogical preparation for high school which entails introduction of new
required and elective subjects in the school curricula, revising and updating existing subjects, eliminating
excessive students’ load by reducing the number of subjects they study, forming of study interest groups,
holding competitions, organizing school scientific societies [15]. In addition, high school students will be
provided with wider autonomy in choosing educational subjects and levels of subject complexity.

Communication in foreign languages as the ability to understand adequately concepts expressed in a
foreign language, to express both in speech and in writing the ideas, thoughts, feelings, facts and views by
listening, speaking, reading and writing in a broad range of societal and cultural contexts and the skills of direct
activity and intercultural communication has been specified as one of 10 key competences students acquire
when studying different subjects at every stage of education [15]. Equally important are cross-disciplinary
skills, including speaking skills in a foreign language, listed in foreign language curricula [22], for without those
skills the formidable task of key competences formation cannot be achieved.

Public speaking skills in a native and foreign language are integral to the holistic development of high
school students, equipping them with the ability to articulate thoughts, convey ideas persuasively, and engage
effectively in various social and academic settings. Private schools understand the importance of public
speaking skills revising their curricula to include public speaking courses [23]. The part "Expected results of
educational and cognitive activity of students at the end of the 11th grade" of the foreign language curricula
among the productive types of speech activity specifies a speech in front of an audience, for the implementation
of which a student "makes a sufficiently clear, short, prepared presentation on a familiar topic from the field of
their interests”, explains the main points quite clearly; answers clarifying questions, but may ask to repeat if
the pace of speech was fast" [22]. Analysis of the terms used in the curricula shows that 'public speaking' is not
used in these documents, instead the terms 'speech' and 'presentation’ are used, which together relate to
communicating with an audience.

Recognizing the multifaceted advantages of drama-based activities in nurturing these essential skills,
this research endeavors to present a comprehensive and adaptable overview of the confirmed benefits for high
school students. Through a qualitative approach encompassing theoretical analysis and the synthesis of
pertinent studies,we will investigate the use of drama-based activities in the foreign language learning process,
specifically focusing on the development of public speaking skills.

Analysis of previous studies and publications. Educational reform in our country necessitates the
use of innovative organizational forms and teaching methods. Among many teaching methods available, foreign
language educators have long recognized the value of drama in their work [7; 13; 18]. A copious amount of
research has been conducted to examine the use of drama in developing speaking competence in different
contexts: kindergarten [1], primary [6], middle [8; 19], high [4; 6; 10; 11; 14; 16] school, and college [9]. In this
paper, we will focus on previous research on benefits of drama for high school students, in particular on
benefits of drama-based activities for development speaking skills.

An empirical study by M. Stinson and K. Freebody in Singapore investigated whether the use of drama
activities during the learning process at high schools improved students' English speaking skills. The data were
collected using speaking tests and interviews. The results revealed that the intervention group made more
significant progress than the comparison group in terms of clarity, vocabulary, relevance to the topic,
interaction with the examiner and the need for prompting [14].

Two studies by I. Prisana, K. Sakon and P. lamsaard, S. Kerdpol researched the effects of dramatic
activities on improving English communicative speaking skills of high school students in Thailand. The
researchers used speaking tests and questionnaires to collect data. The results indicated that after using
dramatic activities to teach speaking skills students made considerable language learning progress and
demonstrated highly positive attitudes to drama-based techniques [11; 4].

Similarly, a recent quasi-experimental research in Vietnam on effects of applying drama-based
activities in speaking classes on EFL students’ speaking performance by C. T. Nguyen demonstrated positive
effects of drama-based activities on students’ speaking performance, specifically on their discourse
management. Also, it has established that students had positive perceptions on implementing drama-based
activities in speaking lessons [10].

J. Casteleyn’s research explores the potential of an improvisation training for the development of public
speaking in first language in secondary education in Belgium. The study detected a significant but moderate
impact of the improvisation training that focuses on eye-contact, body language and voice on the public
speaking competence of students in secondary education [2]. The researchers’s remark that research seems to
neglect L1 (first language, mother tongue) public speaking in adolescents may not be completely accurate as a
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lot of studies are published in languages other than English. Our search yilded numerous results and led us to
conclude that studies on teaching high school students public speaking in Ukrainian are present in research.
However, studies aimed at improving L2 (second language, foreign language) public speaking of secondary
education students is still an emerging domain. At the same time, we agree with ]. Casteleyn that most
educational systems explicitly refer to public speaking as a learning objective for adolescents [2]. This objective
is expressed, albeit implicitly, in the foreign language curricula for high school in Ukraine [22]. Hence the need
to employ drama-based activities for facilitating the learning objective’s achievement.

The purpose of the study is: 1) to define the terms “drama”, “drama-based activities”, and “public
speaking” in the context of learning a foreign language at upper-secondary level; 2) to suggest pedagogical
implications of the problem under study for Ukrainian education in the transformative period of New Ukrainian
school reform; 3) to provide an overview of benefits drama-based activities possess for public speaking skills
development of high school students.

Research methods. A narrative review was selected for this research project based on the assumption
that the narrative review can stimulate new ideas and insights from educators working with upper-secondary
students. For this narrative review, we defined our topic and scope, searched for and selected the literature,
summarized the literature, identified and discussed the themes and gaps, and reported the results. Qualitative
methods have been used to analyze and interpret the findings.

Summary of the main research material. To discuss benefits of drama-based activities for public
speaking skills development of high school students, it is useful to first clarify what we mean by “drama”,
“dramatization”, “drama-based activities” and “public speaking”.

Drama in Greek means "an action," and is derived from the verb drao, "to do." In foreign languages
learning, drama has emerged as an effective method that provides involvement of both the teachers and
students during the learning process and presenting the target language to the learners in an
interactive, communicative and contextualized way. Involvement in drama-based activities can be regarded as
dramatization, where interaction plays the pivotal role. We define dramatization as the interaction of a teacher
and students in drama games, role plays, improvisations, simulations and theatre projects aimed at forming
the students’ communicative competence [20]. The aforementioned definition gives a comprehensive list of
drama-based activities or forms of dramatizations, namely drama games, role plays, improvisations,
simulations and theatre projects which are used in a foreign language classroom to develop four language skills
but, as research and practice suggest, are mostly aimed at developing speaking skills.

Educational policy in Ukraine maintains that the content of foreign language learning in high school
should be adequate its goals: to teach speaking through speaking (by performing actions aimed at mastering
this type of speech activity), teach reading through reading, teach listening through listening, teach writing
through writing [21], and stresses the importance of motivation in mastering communication skills. According
to the foreign languages curricula for general educational institutions, spheres for communication are defined
as personal, public, educational [22]. Teaching speaking to high school students is based on authentic (or close
to authentic) communication situations at school, at home, in public places. At the same time, considerable
attention is paid to the development of communication ethics at interpersonal and intercultural levels [21].
Although foreign language curricula for high school do not have explicit mention of public speaking, we believe
it falls within learning objectives for high students as a component of speaking competence and a broader
communicative competence. Cambridge dictionary explains public speaking as the activity of speaking on a
subject to a group of people [12].

Drawing on the Council of Europe recommendations, ]J. Casteleyn describes competence in public
speaking as a communicative language competence that is the sum of knowledge, skills and characteristics that
empowers a person to act using specifically linguistic means [2]. According to the researcher, public speaking
has a similar status as other specific language competences. For the purposes of this research we refer to public
speaking as a component of a broader communicative competence.

Our next step is to recommend how dramatization exercises and tasks aimed at improvement public
speaking can be incorporated in the English language lessons, elective courses and extracurricular activities at
general secondary educational institutions at upper-secondary level. For this purpose, we will first suggest
drama-based activities to be used at each stage of the foreign language lesson. In traditional PPP (presentation,
practice, production), ESA (engage, study, activate), and CAP (context, analysis, practice) lesson structures
there are three stages where drama-based activities can be included.

At the first (presentation, engage, context) stage the language is introduced, or ‘presented’ to the
learners, usually by introducing a context or situation. The teacher elicits ideas or suggestions from students,
gets them to talk to each other about what they know or think about the situation, etc. This stage also helps
them to remember the language and vocabulary they already know about the topic. The English lessons
incorporating public speaking can, at this stage, include drama games or improvisation exercises which would
get students ready for drama-based speaking activities in the main part of the lesson. These exercises may focus
on a specific aspect of public speaking, e.g. eye-contact, body language, voice. They will allow students to feel
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comfortable, overcome their fear of mistakes or looking the audience in the eyes, boost the students’ confidence
and allow them to watch the audience more directly, which should increase the quality of their speaking.
Exercises on body language, during which students mime objects, teach them to use their body as a
communication tool. Finally, the voice exercises focus on bringing variation in pitch and volume.

The second (practice, study, analysis) part of the lesson may contain intonation drills of sentences, role
plays for controlled and freer practice, short improvisations, guided simulations. Since the aim of this stage is
accuracy, error correction is important. The teacher monitors the students closely and takes time to correct
errors. At this stage a delayed error correction section after the drama-based activity would be useful for
eliminating common errors.

At the third (production, activate, practice) stage a public speaking task, a 1-minute public speaking
exercise in the form of a monologue can be employed. The student chooses a statement, e.g. “climate change is
our common concern”, “emotions are important”, “cryptocurrency should be regulated”, “digital tablets are
better than books”, etc. These statements have to correspond with the general topic under study as well as be
relevant and interesting. After reading the statement, the student is given 10 seconds to collect their thoughts,
and then to share their opinion about the statement with the rest of the class for one minute. The speaking time
is gradually extended to 5 minutes, but the preparation time stays the same for ensuring spontaneity of the
utterance. The abovementioned speaking activity can be implemented as a “Hot Seat” activity with the students
assuming the roles of celebrities, e.g. climate justice activist Greta Thunberg, singer and producer Ariana
Grande. At this stage, the teacher plans and implements reflection and assessment, involving students into
meaningful discourse about the results of their learning.

Drama-based activities can be utilized in extracurricular activities at secondary schools, such as drama
and public speaking clubs, school TEDtalks, speaking competitions, performances etc. The findings of a
longitudinal study by Y. ]. Lee and Y.-T. Liu suggest that drama-mediated pedagogy effectively enhanced the
experimental participants’ presentation performance and became more effective than the traditional approach
only after a real-life audience was involved [6].

Finally, we will generalize information from pertinent research on benefits of using drama-based
activities for developing the students’ speaking skills and extrapolate these findings on teaching public
speaking in a foreign language. Our analysis of perceived benefits of using drama-based activities for speaking
skills improvement revealed three broad categories of benefits, namely foreign language learning, personal,
and social. Language learning benefits include, but are not limited to, improved pronunciation, vocabulary and
grammar skills, discourse management, task completion. Personal benefits are increased engagement and
motivation, creativity, reduced anxiety. Social benefits reported in research are improved collaboration (both
teacher-student and peer), developed interpersonal skills. Overall, researchers agree on a big potential of
drama-based activities as a teaching and developmental tool.

Conclusions and prospects for further research. The research project navigated its aim -
conducting a narrative review of relevant literature, defining key terms, suggesting pedagogical implications
within the transformative context of the New Ukrainian school reform, and providing an overview of benefits
drama-based activities possess for public speaking skills development of high school students. Using a
narrative review methodology we offered a comprehensive analysis of relevant literature and provided
insights for the enhancement of foreign language learning and public speaking skills among high school
students in the context of the New Ukrainian school reform.

The contemporary educational landscape is marked by the increasing integration of technology.
Exploring how digital platforms, virtual reality, artificial intelligence can enhance the implementation and
effectiveness of drama-based activities for foreign language learning and public speaking skills development
represents a promising area for further investigation.
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