MiArOTOBKY MalOyTHIX iHKEHEPIB-TIeAaroriB KOMI IOTEPHOT0 MPOQ IO OCBITHIX KOMIIOHEHTIB, SIKi
3a0e3mneuaTh mijiecnpsiMoBaHe GOpMyBaHHS JUIAKTUIHOT KOMIIETCHTHOCTI.

KommnerenTnicte 6a3yeTbcsi Ha IOCBifl, KM (HopMyeThCsl 3 HEOOXIAHOCTI 3A1MCHIOBATH
JISTBHICTh y BaplaTHBHUX yMOBaX 1 3aCTOCOBYBAaTH 3HAHHS, YMIHHsS Ta HAaBUYKWA Ha IMPAKTHIII.
®opMyBaHHS AMJAKTHYHOI KOMIIETEHTHOCTI MalOyTHIX iH)KEHEepiB KOMII IOTEpPHOrO0 Hpodino B
OCBITHROMY TIpOIleCi Mae€ TmependadaTd MOJMIIMBICTh BUKOPUCTAHHS 3HAaHb 3 JAUJAKTHKH TIPU
BUKOHAHHI MPaKTHYHUX 3aB/IaHb, Iepe10aueHUX Pi3HUMH AUCUUIUTIHAMH ICUXO0JI0T0-TIE1arOriyHOTO
CHpsIMyBaHHs, B KOHTEKCTI HaBUYaHHA 1H(POPMAIIHO-KOMYHIKAIMHUX TEXHOJOTiH. Tomy
npobremoro € BU3HAYEHHS JUCLUIUIIH, MOCTIJOBHICTh BUBYEHHS SKHUX 3TiHO 31 CTPYKTYpHO-
JIOTIYHOIO CXEMOIO MOJXKE 3a0€3MeUNTH HAOYTTS TOCBIMY MUIAKTHYHOI AiSIIBHOCTI.

B cTpykTypi KOMIETEHTHOCTI Ba)XJIUBUM KOMIIOHEHTOM € JOCBIJ[ JisSUTBHOCTI, SIKUH
Ha0yBa€eThCS y HECKIHYCHHO BEJIMKiN BapiaTUBHOCTI peabHUX CUTYaIlii nmpodeciiiHoi AisupHOCTI. B
OCBITHBOMY TIpOLIECi 3a3BHYail MOJENIOIOTh THIOBI CHTYyallii, 110 BHHUKAIOTH y BHPOOHHUIH
TiSUTBHOCTI (Case-MeTo/, aHaji3 KOHKPETHUX CHUTYallill Tolo), oOMexeHa KiIbKICTh CHUTYyaIliH, SKi
MOXYTbh OyTH CTBOPEHI B OOMEKEHOMY B Yaci HABYAJIbHOMY IIPOIIECI, € TAKOXK 00MexeHOot0. [0 Toro
X ICHY€ CyNepeuHICTh MK KOJCKTHBHHM XapaKTepOM HaBYaHHS 1 OCOOMCTHM XapaKTepoM
npodeciitHoro nocBiny. CTyneHT He HaOyBae TOCBIM SIK CKJIAJHHK MOTO KOMIIETEHTHOCTI, JIAIIE
CIOCTEpiraroyu 3a AisbHICTIO 1HIIKX. OTXe BUHHUKAE MpobdiiemMa 1HTerpanii 3HaHb, yMiHb, HABUYOK
Y KOMIIETEHTHICTb.

Tomy ¢opMyBaHHS AMJAKTUYHOI KOMIIETEHTHOCTI MaWOyTHIX i1H)KEHEpiB-TIeAaroris
KOMIT TOTEPHOTO TPOQLITI0 Mae OYTH CIICHiabHO OPraHi30BaHUM IPOICCOM, STKH Ma€e HACKPI3HHMA
XapakTep 1 mnepeadadae IMOCIHIJOBHICTh 3aCTOCYBaHHS KOMIIETCHTHOCTEH, ONAaHOBAaHMX B MpOIIECi
(byHIaMEHTAIBHOI MIATOTOBKY, Y CIELiaTbHAX JUCIUTUTIHAX.

TakuM ymHOM, icHYe 00’eKkTHBHA MoTpeda y (GopMyBaHHI JUAAKTHYHOT KOMIIETEHTHOCTI Y
MaiiOyTHix ¢axiBuiB chepu IT, oOymoBnena crneuniko po3BUTKY Tany3i. DopmyBaHHS
JUJIAKTUYHOI KOMIIETEHTHOCTI Yy MaHOyTHIX 1HXKEHepiB-TelaroriB KOMII IOTEPHOro Mpodito
YCKJIaJIHEHO Yepe3 1ICHY1041 00’ eKTUBHI pobeMu mpodeciiiHol miArotoBku. Tomy a1 GopMyBaHHS
JIUJIAKTUYHOI KOMIIETEHTHOCTI HEOOXIJHO TEOPEeTHMYHO OOIPYHTYBAaTH, PO3POOUTH 1 BIPOBATUTH
crienialbHy METOJIMKY, III0 Ma€ HACKPI3HUHN XapakTep, 1 3a0e3rneuye HaOyTTS CTyIE€HTaMH JAOCBiy
MUIAKTUYHOL JiSUIBHOCTI.
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IMMERSIVE LEARNING ENVIRONMENTS
FOR THE ACQUISITION OF ENGLISH AS A SECOND LANGUAGE:
AN ANALYTICAL REVIEW
The rapid globalization of our world has necessitated proficiency in English as a lingua franca,
a requisite tool for international communication in academia, business, and diplomacy. This evolving
landscape presents an urgent educational imperative: the effective acquisition of English as a Second
Language (ESL). Traditional pedagogical methods, while foundational, often fail to fully address the
multifaceted challenges of language acquisition, including cultural nuances, real-life conversational
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skills, and the integration of language competencies into daily use. These gaps underscore the
necessity for innovative instructional approaches.

Immersive learning environments (ILEs), facilitated by advancements in technology and
cognitive science, offer a promising avenue for addressing these educational challenges. ILEs
simulate real-world scenarios and social interactions, providing learners with a rich, contextually
relevant backdrop for language practice. This methodological shift aims not only to enhance linguistic
proficiency but also to foster cultural awareness and empathy, thereby preparing learners for the
complexities of global communication.

The connection of immersive learning environments to significant scientific and practical
tasks lies in their potential to transform ESL education by leveraging the principles of situated
learning theory and communicative language teaching. From a scientific perspective, the integration
of ILEs into ESL instruction provides a fertile ground for interdisciplinary research, blending insights
from linguistics, psychology, educational technology, and neuroscience to optimize language
learning processes. Practically, the adoption of immersive technologies in language education can
lead to improved linguistic outcomes, increased learner engagement, and better preparation for global
citizenship.

In all, the formulation of the problem centres on reimagining ESL education through the lens
of immersive learning environments. This endeavour is not merely academic; it is a vital step toward
equipping individuals with the linguistic tools necessary for navigating and contributing to our
increasingly interconnected world. The investigation into and application of ILEs for language
acquisition thus holds profound implications for educational policy, instructional design, and
ultimately, the empowerment of language learners globally.

To analyse the current state of research regarding the implementation of immersive learning
environments (ILEs) for English as a Second Language (ESL) acquisition, it’s essential to consider
both the strides made and the gaps that persist in this interdisciplinary field. Recent studies have
illuminated the multifaceted benefits of utilizing ILEs, such as virtual reality (VR) and augmented
reality (AR), in fostering language competency, cultural empathy, and motivation among learners.

For instance, a landmark study by Tai and Chen [1] demonstrated that VR-based immersion
significantly improved ESL learners’ conversational fluency and comprehension skills compared to
traditional learning methods. This study, published in the Journal of Educational Computing
Research, highlighted the potential of VR environments to mimic real-life interactions and cultural
settings, thereby offering a holistic learning experience.

Another pivotal piece of research by S. Preuslera et al. [2], which appeared in International
Journal of Bilingual Education and Bilingualism, explored the psychological underpinnings of
language acquisition in immersive settings. The authors found that AR-enhanced language learning
environments could reduce affective barriers, such as anxiety and lack of confidence, which are
critical in language learning contexts. Their work provides insights into how technological
advancements can address psychological aspects of learning, an area often overlooked in traditional
methodologies.

Despite these advancements, there remain several unsolved challenges within the domain of
immersive ESL education. Firstly, there is a need for more comprehensive frameworks that integrate
ILEs into existing curricula seamlessly and effectively. Many institutions grapple with the
practicalities of technology integration, including resource allocation, teacher training, and
curriculum development. [3]

Secondly, the research on long-term outcomes of learning English through ILEs is still
nascent. While short-term gains in language skills are well-documented, longitudinal studies are
required to understand the sustainability of these improvements and their impact on advanced
language proficiency and cultural integration.

Lastly, the accessibility and inclusivity of immersive technologies in language learning remain
pressing concerns. The digital divide and socio-economic factors can limit the availability of these
innovative tools to a broader audience, potentially exacerbating educational inequalities. [4]
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The present article aims to delve into these uncharted territories by proposing a holistic
framework for integrating immersive learning environments into ESL education. This framework
seeks to address the practical challenges of technology integration, advocate for longitudinal research
on language acquisition outcomes, and outline strategies for making immersive language learning
more accessible and inclusive. By building on the foundation laid by previous research, this work
endeavours to push the boundaries of what is known and explore the untapped potential of immersive
technologies in language education.

The main material of this study revolves around the development, implementation, and
evaluation of a comprehensive framework for integrating immersive learning environments (ILES)
into English as a Second Language (ESL) education. This framework is underpinned by three core
components: pedagogical integration, technological accessibility, and empirical validation. Each
component is designed to address the challenges identified in the literature review and contribute to
the effective use of ILEs in language learning.

At the heart of pedagogical integration is the alignment of ILEs with language learning
objectives and curricula. A key example of this integration is the use of virtual reality (VR)
simulations to enhance communicative competence in real-life scenarios. For instance, a VR
simulation was developed to replicate a bustling city environment where learners navigate through
tasks such as ordering food in a restaurant, asking for directions, and engaging in casual conversations
with virtual characters. This simulation was designed based on the communicative approach to
language teaching, emphasizing the use of language for meaningful communication.

Technological accessibility focuses on making ILEs available and inclusive for all learners.
This involves not only addressing the digital divide but also ensuring that ILEs are user-friendly for
learners and educators alike. A practical initiative in this domain was the development of a low-cost
VR kit, coupled with an open-source platform that schools could easily integrate into their existing
infrastructure. [5] By leveraging cost-effective technology and open educational resources, the project
aimed to democratize access to immersive learning tools.

Empirical validation entails rigorous assessment of the effectiveness of ILEs in enhancing ESL
learning outcomes. [6] The study conducted a controlled experiment involving two groups of ESL
learners: one using traditional learning methods and the other using the proposed ILE framework. Pre-
test and post-test assessments were administered to measure gains in language proficiency, focusing on
areas such as vocabulary acquisition, grammatical accuracy, and conversational fluency.

The results revealed statistically significant improvements in the ILE group, with learners
demonstrating enhanced conversational fluency and a greater ability to navigate complex
grammatical structures. Moreover, qualitative feedback from participants highlighted increased
engagement and motivation, attributing these factors to the immersive and interactive nature of the
learning environment.

The scientific results obtained from this study provide compelling evidence for the efficacy
of ILEs in ESL education. The significant improvements in language proficiency among the ILE
group underscore the potential of immersive technologies to create more engaging and effective
learning experiences. Additionally, the positive reception of the low-cost VR kit and open-source
platform validates the feasibility of overcoming technological barriers to access.

These findings contribute to the broader discourse on educational technology by illustrating how
innovative tools can be seamlessly integrated into language education to address long-standing
pedagogical challenges. Furthermore, the study’s emphasis on inclusivity and accessibility presents a
model for leveraging technology to bridge educational gaps, aligning with global efforts towards
equitable education for all.

In summary, this study not only validates the pedagogical value of ILEs in ESL learning but
also offers a practical roadmap for their implementation, promising to enhance the language learning
journey for learners worldwide.
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OCOBJINBOCTI OHIHIOBAHHSA AKOCTI OCBITHIX ITPOI'PAM
B CYYACHI CUCTEMI BULIIOI OCBITH

[TinBuiieHHS SIKOCTI OCBITM CIPHUATHME HOro iHCTUTYLIHHOMY Ta €KOHOMIYHOMY
BIDKMBAHHIO. Y 3B’SI3KY 3 IUM BUHMKAE HEOOX1THICTh IHBECTYBATH Y AKICTh OCBITH. OJIHAK, /ISl ILOTO
Tpeba po3yMiTH, 110 O3HAYA€E 1HBECTYBATH B SIKICTh 1 XTO caMe MOBUHEH 1€ poOUTH. MOXKINBO, 5K
3a3Haya€ CHIBPOOITHMIS BIIAUTY 3 TMHTaHb AHAIITUYHOTO Ta TIPABOBOTO 3a0e3MEeUeHHS
HarionanbHOro areHTCTBa 13 3a0e3MeueHHs] SKOCTI BHIIOI OCBITH, €KCHEepT 3 IMUTaHb OCBITH
Peanimarriiinoro makety pedopm Onena [lanuy [3], TyT BapTO moymMaTH HAJ TUM, IO 1HBECTHIII B
SKICTb BUIIOTO OCBITH € HE JIUILE MPoOJIEeMOI0 Iep>KaBH, a i MUTAHHIM IHTEHIIH HUXKYOTO PIiBHSL.
[HBecTHINil B SIKICTH BUIIIOTO OCBITH MOBUHEH POOUTH KOXKEH BUKJIAIaY, SIKHH 1HBECTYE HacaMIepe/I
CBiil yac i 3yCHJIJIsl B OHOBJICHHSI 3MICTY CBOiX KypCiB, OOYTyBaTH SIKICHI, MTAPTHEPCHKI CTOCYHKH 31
CTYJEHTOM. 3 1HIIOro OOKY, 1HBECTYBATH Yy SKICTh Ma€ TaKOX 1 3aKJiaJ] BUIIOIO OCBITHU. 3aKiaj
1HBECTye Hacammepes] y BUKJIaaua, SKMii € OCHOBHUM HOCIEM SIKOCTI 1 SIKUH MOTpedye MOCTIHHOTO
CHPUSHHA Yy MIJBUIICHH] KBadidiKallii, IHBECTy€ TaKOX B 1HOPACTPYKTYpPY, A0CTyN A0 6i0yi0TeK Ta
HaBYaJIbHHUX PECYPCIB — BCHOTO TOrO, IO 3pOOMTH OCBITHIH MpOLEC MAKCHUMAIbHO 3PYYHHUM 1
MPOIYKTUBHUM SIK JIJIsl BUKJIala4ya, TaK 1 Ay cTyAeHT [3].

[TpuHiMnu noiay4deHHss poOOTOAABIIB Ta CTYAEHTIB A0 (OPMYBaHHS OCBITHIX MPOTpaM,
HaBYaHHsS 4epe3 JOCTIIKEHHS, MPaKTUKOOPIEHTOBAHICTh, MOCTIMHUN Meperiisg Ta OCy4aCHEHHS
OCBITHIX MPOTpaM, CTYACHTOLIEHTPU3M YK€ MOYAIIN 3pealli3oByBaTUCs B YKpaiHChKiM BHILIH OCBITI,
ajie X MOBHOIIIHHE 3aCTOCYBaHHs MOTpeOye OaraTopiuHOT KPOMITKOI POOOTH, IMONTYKY ONTUMAaTBHUX
MoJiesIel U1 KOXKHOT KOHKPETHOI OCBITHBOI Iporpamu. Tox, Ha 1yMKy AHpis Byrenko ta Onenu
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