experience in specific professional situations, require the approval of the activity-based approach as
the main paradigm of their training.

We draw the conclusion that the use of the activity-based approach in the music therapists’
training is a necessary condition for forming their readiness for successful performance of varied
professional functions. We believe that putting it into practice helps to make professional training
programmes for music therapists more realistic, which in turn helps to ease the transition for these
professionals into independent practice and successful pursuit of further professional self-realization.
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MNPOBJIEMU I IEPCHNEKTUBU BUKOPUCTAHHSA 3MIITAHOI'O HABYAHHS
Y ®OPMYBAHHI ®AXOBOI KOMIIETEHTHOCTI BAKAJIABPIB CO®EPU
KOMIT'IOTEPHUX TEXHOJIOT' T

besnepepBHuii npouec iHpopMaTH3allii OCBITH B Cy4aCHOMY CYCHUIBCTBI CYyNPOBOIKY€ETHCS
CKCIIOHEHI[IHHUM 3pPOCTaHHSIM KiJBKOCTI PIi3HOMAHITHHUX EJIeKTPOHHHMX OCBITHIX pecypciB [1].
BonHouac, cydacHuil piBeHb PO3BUTKY E€JIEKTPOHHUX TEXHOJIOTIH Yy CYKYNHOCTI 13 NparHeHHSM
CUCTEMM OCBITH J10 IHHOBAI[IWHUX IMPOLIECIB JUKTYIOTh HEOOXITHICTH TpaHCc(opMallii OCBITHHOTO
nporecy B 3BO Ta ontuMizanito yrnpaBiiHHS YacOM CaMOCTIHHOI MiATOTOBKH CTYJEHTIB (y Mexax
JOCHKeHHsT — OakanaBpiB cdepd KOMITIOTepHHX TexHoJoriit). [Ipumyckaemo, mo oaHUM 3
Halle()eKTUBHUX CIIOCOOIB YIIPABIiHHS YacoM CaMOCTIMHOI BHYTPIIIHBOCEMECTPOBOI pPoOOTH
CTY/ICHTIB € BIPOBA/DKEHHS Ta BUKOPHCTAHHS CUCTEMH 3MIIIaHOTO HaBUAHHS, IO pealli3yeThes 3a
JIOTIOMOT 00 3aCTOCYBaHHS €JIEKTPOHHUX OCBITHIX pecypciB. 3MillIaHe HABYaHHS BXOAUTH 10 JECITKU
KJIFOYOBHUX CBITOBUX TPEHAIB y c(epl CydyacHOi OCBITU Ta € OJHIEI0 3 HAUMOIIMPEHIMNX MOJesen
HaBYaHHS B MaiOyTHbOMY [2]. 3MicTOBE 3HAuUCHHS TEpPMiHA «3MillaHE HABYAHHS» TOJATae y
MOE€THAHH] TPATUIIHHUX 1 €JICKTPOHHUX OCBITHIX TEXHOJIOTIH.
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Meta nOCHi/DKEHHS TOJNSAra€e B BU3HAYEHHI MPOOJIEM 1 NEPCHEKTHBH BUKOPUCTAHHS
3MIIIAaHOTO HaBYaHHA y (opMyBaHHI (axoBOi KOMIETECHTHOCTI OakanaBpiB chepru KOMI IOTEPHUX
TEXHOJIOTIH.

3MillaHe HaBUYaHHs 3a3BMYail PO3IVIAAETHCS AK IPOAyMaHa IHTErpaiis AOCBiAY OYHOIO
ayJIUTOPHOTO HaBYaHHS 3 JOCBIIOM OH-iaiiH HaByaHH# [3, C. 96]. ToOro 3mimiaHe HaBYaHHS
nepeadayae MOEJHAHHS OYHOIO Ta KOMII'IOTEPHOrO BUIB HAaBYAaHHSA, a ICTOTHA 4YacTKa 3MICTY
3MIIIAHOTO HABYAHHS HAJA€THCS B OHJIAWH-(POPMATI, KUTBKICTh e 3yCcTpiuell B o4yHOMY (opmari
3a3BUYail ckopouyeThes [2]. 3MmilaHe HaBuaHHS mependavae Take HaBuaHHA, Ae Bia 30 1o 79%
HABYAJILHOTO Yacy MPOBOJUTHCS OHJIAH [4].

['eHe3uc cy4yacHOro 3MIIIAaHOTO HaBYaHHSA YTBOPHMBCS 3 OINOPOK Ha JIBI 1CTOPUYHO
BiJJOKpeMIIeH1 OcBiTHI cucteMu: (face-to-face learning system) (Tpaguuiiina) Ta «distributed learning
system» (posmojineHa) [5]. Y mporeci 3ailiCHEHHsS MPAKTUKH 3MIIAHOTO HABYaHHS Ma€ MICIe
KOHBEPIeHIIis IepepaxoBaHUX CUCTEM: TPAAUIIIHOT (CHHXPOHHA B3a€MO/Iisl «BUKJIAau-CTYACHT» Ta
«CTYAEHT-CTYJEHT») Ta PO3MOJIJICHOI (AaCHHXpPOHHA AMCTAHIIAHA B3a€MOJisl Cy0’ €KTiB OCBITHBOT
TisUTBHOCTI, HE3aJIe)XKHA Hi BiJl 4acy, Hi BiJ MICI po3TalryBaHHs). TepMiH «3MilllaHe HaBYaHHS Ja€
3MOTy HacamIepe] sIKICHO NepEeOCMUCIIUTH TpaJuliiiHy MOJEIb HAaBYaHHSA, a TAKOX PO3LIMPHUTU
MOJKJIMBOCTI MTOJIOJIAaHHS «0ap’€piBy», M0 (IKCYIOTh OCBITHIH MpoOIeC y MEBHOMY MiCIli Ta 4aci.

besnepeunnMu mnepeBaraMM 3acTOCYBaHHS CHCTEMHM 3MIIIAHOTO HABYaHHSA, Iepe]
TpaIUIifHAM HaBYaHHSM y TiATOTOBIN 0akaiaBpiB chepr KOMIT IOTEPHUX TEXHOJIOTIH €: eKOHOMIs
wiom, BukopuctaHHs LMS (Learning Management System — creniaiizoBaHOi BHYTPILIHBO
YHIBEpCUTETCHKOI €JIeKTPOHHOI 00OJIOHKM HaBYaHHA) JuIA (ikcaiii BUKOHAHHS 3aBlIaHb Ta 300py
CTaTUCTUKH OLIIHOK CTYJEHTIB, 3aCTOCYBAaHHS €JIEKTPOHHUX 1HCTPYMEHTIB KOMYHIKAIlil B ay IUTOPii
Ta 1032 ii MeKaMu, [T 31IHCHEHHS KOHTPOJIBHHX 3aX0/1iB, POIEypH aBTOMAaTUYHOTO TECTyBaHHS
3HaHb, KOJIEKTUBHOI on-line poOOTH HaJl HABYAILHUMHU [TPOEKTAMHU.

VY 3Mimaniii MoJelNi HaBYaHHS pealli3y€eThcs ONTUMANbHA (opMa opraHizamii Mmi3HaBaIbHOT
TISUTBHOCTI, 110 HaMKpaie BiJAMOBiIa€ yMOBaM CKOPOYEHHS ayJUTOPHOrO Ta 301IbIIEeHHS
1HIMB1IyaIbHOTO HAaBAaHTAXEHHS Ta CAMOCTINHHOT pOOOTH B €JIEKTPOHHOMY cepefoBui [2, c. 211].

Bynb-ski iHHOBAIiHHI iHPOpMaLiiiHi TEXHOJIOTIT Ta MePCIIeKTUBHI 0COOIMBOCTI €IEKTPOHHUX
METO/IIB HaBYaHHSI y BCIM CYKYNMHOCTI IepeBar He B 3MO31 MMOBHICTIO 3aMIHUTH TpaauLiiHy Gopmy
HABYAHHSA Ta YHEMOXJIMBMTH 3HAYyIIiCTh BHKIIJauya B OCBITHLOMY HpOIECi. IXHS OCHOBHA pOJIb
MIOJIATA€ Yy CTBOPEHHI YMOB, 3MIHI XapakTepy B3a€MHHUX B3a€MOJI BUKJIAJauiB Ta CTYJEHTIB Ta
nesikoi TpaHcdopmarii poneir B ocBiTHboMy mporeci 3BO. OcHOBHUMH OCOOJIHBOCTSMU
BITPOBA/KEHHSI 3MIIIAHOTO HABYAHHS €:

1) cTyneHTO 30pi€HTOBaHICTh (ypaxyBaHHS IepeBar CTYAEHTIB) SK UMHHHUK MiIBHILEHHS
MOTHBAIII] CTYACHTIB JI0 HABYAHHS Ta CTUMYIIIOBAHHS IXHBOI Mi3HABAIBHOI ASIBHOCTI [5, c. 150];

2) BHCOKa NPOAYKTHUBHICTh (BHCOKOOPraHI30BaHICTh Ta SAKICTh CaMOCTIMHOI poboTu
CTYJICHTIB);

3) BUCOKa 1HTEPAaKTUBHICTH (POOJIEMHUN, MPOEKTHUIN Ta JOCHITHUIBKUNA XapaKTep 3aHSATh,
HasBHICTH 3BOPOTHOT'O 3B’5I3KYy Ta 3aCTOCYBAaHHS TEXHOJIOTII B3aeMooIliHIOBaHHS «Peer to peer»);

4) ontuMizamiss poOOTHM BHKIagada (CKOPOUYEHHS ayJAMTOPHOIO  HaBaHTAXECHHS,
aBTOMAaTH3allisl IePEeBIPKHU 3aBAaHb, 3BUIbHEHHS Bl pyTHHHOI po0OTH).

OCHOBHMMH TIepeBaraMu 3MIIIAHOTO HAaBYAHHS € TIEpPCOHAI3aIisl Ta TEXHOJOTI3allis
HaBYaHHS (CaMOCTIMHUI KOHTPOJb Yacy, MICISl Ta TEMIy HaBYaHHS); THYYKICTb (cBoOONA) y
3/1ICHEHH] OCBITHBOIO Ipoliecy (Mpe3eHTalli MaTepialiB, BUOOpPY KPHUTEPIiB OI[IHKH); €KOHOMIs
yacy; e(peKTUBHE NO€JIHAHHS 3aBJaHb OYHOI Ta 3a04YHOI, CAMOCTIHHOI Ta KOJEKTHBHOI (opm
B3A€EMO/III CTYJICHTIB; IMUPOKUIN HAOIp eIeMeHTIB opraHizamii HaBuaHHI. OCHOBHUMHU HEIOJIKaMU
3MIIIAHOTO HAaBYaHHSA € BUTPATH 4Yacy Ha IMOYATKOBY MiATOTOBKY MYJbTUMEAIMHUX MaTepialiB
JTUCTAHLIMHOTO (€IEKTPOHHOI0) HaBYAHHS; MOCUJIEHA yBara /10 OHOBJICHHSI OCBITHHOT'O KOHTEHTY;
TEeXHIYHUN CYNpoBiA 1HGOPMALIMHUX TEXHOJOTIH JHUCTAHIIHHOTO (€IEKTPOHHOIO) HaBYAHHS;
000B’s13K0Ba HasIBHICTh OCBITHHOI MOTHBAIlIl Ta TOTOBHOCTI CTYJIEHTIB JUIsl peai3allii 3MiIIaHoro
HaBuaHHs [2; 3].
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Takum 9MHOM, AOIUIBHICTH BUKOPUCTAHHS €JIEMEHTIB 3MIIIAHOTO HAaBYaHHA Y (OpMyBaHHI
($haxoBOi KOMIIETEHTHOCTI OakayiaBpiB c(epr KOMIT FOTEPHHX TEXHOJOTIH 3yMOBJIEHA TaKUMH
YHHHUKAMHU:

- MOKJIUBICTh BUKOPHUCTAHHS MPAKTHYHO OE3MEKHOTO PEIO3UTOPIs OCBITHIX pecypciB, sKi
po3MilIeHi B OCBITHROMY cepenosuiii 3BO;

- I0JJATKOBE CTUMYJTFOBaHHS PO3BUTKY HABUYOK KOMIT IOTEPHOI IPaMOTHOCTI;

- IOCTYIHICTh OTPUMAaHHS MOBHOLIHHOT aHAITUKYA HaBYaHHS CTY/ICHTIB Ha Oy1b-IKOMY eTari
OCBITHBOTO TIPOIIECY;

- MOXIIMBICTb BCTAHOBJICHHSI JIBOCTOPOHHBOTO BIiJICO3B 513Ky, IO (DAaKTHYHO 3aMiHIOE
0COOMCTHIT KOHTAKT BUKJIa/1a4a 3i CTYJCHTOM;

- 3a0e3ne4yeHHs e(heKTUBHOI ePEBIPKH 1HTEIEKTYaIbHUX Ta MPAKTHYHUX YMiHb OakajgaBpiB
chepu KOMIT FOTEpPHUX TEXHOJIOTIH;

- CTUMYJTIOBaHHSI O€3MepepBHOT CaMOCTIHHOT pOOOTH CTYICHTIB;

- 3aTy4eHHs JOJAaTKOBUX BUCOKOMPO(ECiHHUX MeAaroriyHuX KaJpis;

- BUKOpHCTaHHs reimidikamii Ta pi3HOMAHITHUX 3aXOIUTIOIOYUX METOMIB JOHECEHHS
HaBYallbHOI 1HGopMaIlii (Bigeo, -ayAio TpaHCHALil, 1abopaTopHi poOOTH, TPYIOBI KEHCH TOIIO.)
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MPOEKTYBAHHS MIKPOCEPBICHUX 3ACTOCYHKIB 3 BUKOPUCTAHHSM CYB/]
POSTGRESQL

HeBia'eMHOIO 4aCTHHOIO PO3BUTKY CY4acHOI'O CyCHUIbCTBA € BUKOPUCTAHHS PI3HOIJIAHOBHUX
BeO0oaTKiB. BOHM HanaloTh HaM MOXIJIMBICTH CHUIKYBaTHCS, OTpPUMYBaTd iHopMaliio Ta
BUKOHYBaTH pI3HOMaHITHI 3aBnaHHsA. OJHaK, CTBOPEHHS BeOJIOAATKIB MOTpedye TIMOOKOro
PO3YMIHHS apXiTEeKTYpPHUX MPUHIUIIB Ta BUKOPUCTAHHS BIJMOBITHUX 1HCTPYMEHTIB, cepell SKHX
0co0IMBe Micle 3aiiMaloTh CUCTeMHU yrpaBiiHHA 06a3amu nanux (CYBJ]) Ta apxiTekTypHi abIoHH.

[Tporiec mpoekTyBaHHS CydyaCHMX BEOJOAATKIB HAa CHOTOJHIIIHIA JE€Hb MOBUHEH B MEpIILy
Yepry BpPaxOBYBAaTH aKTyaJdbHI BUMOTH IIOAO iX THYYKOCTi, MacmTabOBaHOCTI Ta €(PEeKTUBHOCTI
¢byHKuIioHYBaHHS. {7151 BUpILIEHHS J1aHOi MPOoOJieMH Bce OUIBINI MOMYJISIPHOIO CTAa€ MIKpOCEepBiCHA
apxitektypa [1]. Ie#t miaxix nependadae po3OUTTS CUCTEMHU HA HEBEIMKI, CAMOJOCTATHI Ta JIETKO
MacIITaboBaHi CepBicH, M0 B3aEMOJIIOTH MIX COOOI0 Yepe3 MPHUKIATHUN IporpaMHuil iHTepderic
(API). Jlns mpoeKTyBaHHA TaKMX CHUCTEM BEJIMKE 3HAYEHHS Mae€ MpaBUIbHE 3aCTOCYBaHHS
apXiTeKTypHUX MIA0JOHIB Ta TEXHOJOTIH a TaKoXX BUOIp CHCTEMH yNpaBiiHHS 0a3zaMH JaHUX IS
30epiraHHs Ta onepaTuBHOI 00pOoOKHU iH(OpMaITii.
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