KoHTponbHO — KOpeKUidHWA eTanm BHU3HAa4Yae Mii aHali3y, KOHTPOJII0 Ta pPeryJIOBaHHS
OTPUMAHHMX PE3yJbTATIB MisUIbHOCTI. Ha mboMmy eTami 371HCHIOETHCS TEpeBipKa MPaBHIIBHOCTI
npodeciiftHux miit.

Ha omiHHO-pe3yIbTaTUBHOMY €Tallli BUKOHYIOTBHCS Jii, CIPSIMOBaHI Ha OI[IHKY OTPUMAaHHX
PE3yJIBTATIB IrPOBOT MisTHHOCTI.

Tak, HaMu po3poOJICHO IMITAIlIHHY TPy JJIA MIATOTOBKH 300yBayviB /10 YIIpaBJIiHHA Oi3HEC-
IpoIecaMy y 3aKjIa/laX PeCTOPAaHHUX TOCIOIAPCTB.

Mertoro peamizamii iMiTamiiHOi Ipy BU3HAYEHO (OPMYBAaHHS HABUYOK YIPABIIHHSA Ta
NPUAHATTS pillleHb Y IWHAMIYHOMY Ta KOHKYPEHTHOMY CEPEIOBHII pECTOpPaHHOTO Oi3HECy.

Jns Takoi rpu BHUILICHO POJIi: BIACHUK PECTOpaHy, MEHEIKep pecTopaHy, med-Kyxapi,
NepcoHa JuIg 00CIyTOBYBaHHS CIIO)KUBAYiB PECTOPAHY.

ImiTamiiina rpa Moke OyTH po3paxoBaHa Ha 2-5 KOMaHJ IO 3-5 TPaBIiB y KOXHINA. 3a
MpaBWJIaMHU T'PU KOXKHA KOMaHJ1a OyJie KepyBaTH BipTyaJTbHUM PECTOPAHOM, KOHKYPYIOUH 3 1HIIUMHU
KOMaHJaMH 32 MaKCUMaJIbHUN TPUOYTOK Ta JIOSUIbHICTH KIIIE€HTIB.

['pa mopinieHa Ha JEKiIbKa pAyHIIB, IPOTATOM SIKHX KOMaHIN MPUHMATHMYTh PIIICHHS 010
MiCIISI PO3TAlllyBaHHS 3aKJIay, PO3Mipy, BHOOPY KyXHI Ta IIIbOBOI ayJIWTOpii; CTBOPEHHS Oa3u
JaHUX THTPEIIEHTIB, YCTaTKyBaHHA, TOCTAYaIbHHUKIB; PO3POOJICHHS MEHIO 3aKJIajy, IHOYTBOPECHHS
CTpaB Ta TOCIYT, pPO3pOOJEHHS MapKETHHTOBUX I1HCTPYMEHTIB, HaiiMy MepcoHaly, BUOOpPY
YCTaTKyBaHHSI, 3aKyIiBEJb Ta IHIINX AacCIleKTiB BEICHHS pecTopaHy. PileHHs, SKi MPHIMAIOThH
KOMaHA¥ OyyTh BIUIMBATH HA (JiHAHCOBI Pe3yJbTaTH IXHHOT'O PECTOPaHY, a TAKOXK Ha 33J0BOJICHICTh
KITi€HTiB. HampukiHIi Tpyu KOMaHIM aHANi3yIOTh CBOi ()iHAHCOBI pe3yJbTaTH Ta 33J0BOJICHICTH
KIIieHTIB. Bu3HavaeThcss KomaHIa-nepeMokelb. [IpoBoanuThes OOroBOpEeHHS T'pU Ta BUHOCATHCA
KITFOUOB1 YPOKH.

Otxe, 3acTOCyBaHHS IMITAlIHHUX IrOp Y HaBUAJIbHOMY MPOLECI CHOPHSIE PO3BUTKY Y
CTYJCHTIB BIICBHCHOCTI; ITi/IBUIICHHIO MOTHUBAIll 10 HAaBYaHHS; OTPUMAHHIO 3aJOBOJICHHS BiJl
HaBYaHHS Ta 3aCTOCYBaHHIO TEOPETUYHMX 3HAHb y NMPAKTUUHIHM IisIbHOCTI. IMiTaIiiiHI irpy MOXYTh
OyTH e(peKTUBHUM CIIOCOOOM MIATOTOBKH 37100yBayiB OCBITH 10 MPOQECIHOI A1SUTBHOCTI.
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THE ACTIVITY-BASED APPROACH AS METHODOLOGICAL APPROACH IN MUSIC
THERAPISTS’ TRAINING

The current global trends in the health care system’s development, which are evident in its
focus on enhancing the population’s physical and mental well-being and preventing pertinent issues,
necessitate updating its personnel support and educating highly qualified specialists in the delivery
of medical services, including music therapy. Music therapists must have extensive training for
professional activities based on contemporary conceptual and methodological principles due to the
range of modern music therapy approaches and the variety of areas in which they can be applied.

Revealing the essence of the activity-based approach to the professional training of specialists
of various profiles and specialties, researchers [1, 2, 3] are united in their opinion regarding its
significant role in updating all key aspects of their process training — content, methods, organizational
forms, etc. — in order to ensure conditions not so much for passive acquisition of knowledge, but for
active participation in various types of activities: “Instead of traditional learning, the primary goal of
activity-based learning is to move the attention away from knowledge transmission and instructor
contact and toward active student participation” [1, p. 2].
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In this context, scientists pay attention to the intensification of the activities of students
through while using practice-oriented assignments [3, 2]. In order to form professional qualities,
according to their claims, it is necessary to set tasks and create situations that reflect the real problems
of the relevant professional field, and thus provide them with opportunities to actively practice various
methods of solving them. Such an organization of professional training of specialists of various
profiles makes it possible to significantly strengthen its activity focus.

Therefore, the activity-based approach presents the system of professional education in
general and music therapists in particular with the task of forming the ability for active further
professional activity. At the same time, scientists quite appropriately note that the activity paradigm
by no means diminishes the role of theoretical knowledge, and even on the contrary emphasizes their
importance, but as the primary basis of effective professional activity. In this way, the activity-based
approach does not involve the refusal of the assimilation of knowledge by future specialists, but their
subordination to the mastery of practical skills necessary for the successful performance of further
professional tasks. Due to this, it significantly facilitates the transition from educational to
professional activities for the students.

In this context, we agree with M. Zanders regarding the importance of directing all stages of
professional education of music therapy specialists, in particular the stage of university training, and
the stage of clinical training, primarily to the formation of the ability to perform practical activities at
a high professional level: “The education of music therapy students includes instruction within
classroom settings that reflect and expand the clinical understanding of students through practice,
theory, and research in music therapy. The practicum training of students includes reflexive
awareness and processing of clinical and therapeutic foundations to promote an enhanced level of
professional practice and therapeutic awareness. The overall goal, then, for both education and
clinical training is for students to be prepared to practice at a professional level” [4, p. 20].

Moreover, scientists believe that in order to fully understand the power and essence of music
therapy, it is important for students to take an active part in music therapy activities, both in the role
of a specialist and in the role of a client. In particular, K. Murphy claims that this kind of experimental
educational and cognitive and at the same time training activities of future music therapists “helps to
develop musical sensitivity; listening skills; techniques for establishing contact with clients and
understanding their music; and a deeper and more personal understanding of transference and
countertransference” [5, p. 33]. In addition, this approach provides the opportunity “to make
connections between theoretical knowledge and practical application of music therapy methods and
materials based on their personal experience” [5, p. 33].

The importance of the activity-based approach in the professional training of music therapists
is substantiated in the scientific literature, primarily in view of the practical needs and challenges of
the relevant field of activity. In particular, this is confirmed by the statements of F. Tims: “Music
therapists actively solve clinical problems and seek to enhance quality of life. Therefore, our training
and education must involve more than the accumulation of knowledge. We need to emphasize the
practical application of various therapeutic approaches to better the human condition. This demands
active learner and an experiential component in the learning process” [6, p. 1]. Therefore, the scientist
considers the activity-based approach to the organization of professional training of music therapy
specialists to be one of the most important and effective and reduces its value primarily to the creation
of such learning conditions in which “the student experiences the effects of music therapy process
and has the opportunity to practice in its implementation” [6, p. 1].

Scientists associate the feasibility of using a methodological approach to the professional
training of music therapy specialists primarily with providing opportunities for the development of a
music therapist as a professional, capable of promptly identifying clinical problems, objectively
determining their essence and causes, selecting the most effective methods and means of intervention
and predicting the therapeutic outcome [6, 7, 8, 9, 10]. Therefore, the actual priorities of the
professional training of music therapists, which involve the acquisition of extensive practical
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experience in specific professional situations, require the approval of the activity-based approach as
the main paradigm of their training.

We draw the conclusion that the use of the activity-based approach in the music therapists’
training is a necessary condition for forming their readiness for successful performance of varied
professional functions. We believe that putting it into practice helps to make professional training
programmes for music therapists more realistic, which in turn helps to ease the transition for these
professionals into independent practice and successful pursuit of further professional self-realization.
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MNPOBJIEMU I IEPCHNEKTUBU BUKOPUCTAHHSA 3MIITAHOI'O HABYAHHS
Y ®OPMYBAHHI ®AXOBOI KOMIIETEHTHOCTI BAKAJIABPIB CO®EPU
KOMIT'IOTEPHUX TEXHOJIOT' T

besnepepBHuii npouec iHpopMaTH3allii OCBITH B Cy4aCHOMY CYCHUIBCTBI CYyNPOBOIKY€ETHCS
CKCIIOHEHI[IHHUM 3pPOCTaHHSIM KiJBKOCTI PIi3HOMAHITHHUX EJIeKTPOHHHMX OCBITHIX pecypciB [1].
BonHouac, cydacHuil piBeHb PO3BUTKY E€JIEKTPOHHUX TEXHOJIOTIH Yy CYKYNHOCTI 13 NparHeHHSM
CUCTEMM OCBITH J10 IHHOBAI[IWHUX IMPOLIECIB JUKTYIOTh HEOOXITHICTH TpaHCc(opMallii OCBITHHOTO
nporecy B 3BO Ta ontuMizanito yrnpaBiiHHS YacOM CaMOCTIHHOI MiATOTOBKH CTYJEHTIB (y Mexax
JOCHKeHHsT — OakanaBpiB cdepd KOMITIOTepHHX TexHoJoriit). [Ipumyckaemo, mo oaHUM 3
Halle()eKTUBHUX CIIOCOOIB YIIPABIiHHS YacoM CaMOCTIMHOI BHYTPIIIHBOCEMECTPOBOI pPoOOTH
CTY/ICHTIB € BIPOBA/DKEHHS Ta BUKOPHCTAHHS CUCTEMH 3MIIIaHOTO HaBUAHHS, IO pealli3yeThes 3a
JIOTIOMOT 00 3aCTOCYBaHHS €JIEKTPOHHUX OCBITHIX pecypciB. 3MillIaHe HABYaHHS BXOAUTH 10 JECITKU
KJIFOYOBHUX CBITOBUX TPEHAIB y c(epl CydyacHOi OCBITU Ta € OJHIEI0 3 HAUMOIIMPEHIMNX MOJesen
HaBYaHHS B MaiOyTHbOMY [2]. 3MicTOBE 3HAuUCHHS TEpPMiHA «3MillaHE HABYAHHS» TOJATae y
MOE€THAHH] TPATUIIHHUX 1 €JICKTPOHHUX OCBITHIX TEXHOJIOTIH.
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