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Abstract. The article deals with the problem of using art in the
language classroom. The author discusses the importance of using
art in developing students’ language skills, speaking skills in
particular, the challenges in the choice of art pieces. Sample
activities are suggested to develop students’ speaking skills using art.

Key words: art, language learning, language skills, critical
thinking, speaking.

The benefits and challenges of using art in the language
classroom are widely discussed by educators. Introducing art in class
helps to develop creativity, critical thinking, aesthetic taste, and carefully
chosen and developed activities are the tool to improve language skills.
This idea is stated in the article by L. Alfes and A. Wirag who
emphasise that usage of art should not be confused with its purely
decorative or ornamental function like illustrations in textbooks. They
support the thought that it is not enough to simply expose students to
visual arts in the language classroom but even more important is to
allow students to intellectually engage with the artworks and to
participate in meaningful discussions about them [1]. K. Brunetti states
that when combined with reading, writing, speaking and listening, art
can open doors to high levels of analysis and also challenge students to
explore their surroundings and thus find ways for sophisticated
understanding and communication. She develops the opinion that
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familiarizing students with the arts is an enjoyable part of authentic
learning and gives the following reasons to support her idea:

1. Art can be stimulating and leads to a wide variety of activities
using all types of exercises.

2. Using art provides a change of pace. Teachers may use a piece
of art instead a random image to introduce a topic or language item.

3. Incorporating art into the classroom develops language skills in
the real world.

4. Thinking and creating is very motivating. Discussion a piece of
art develops fluency, ability to express thoughts and ideas clearly and
creative thinking skills [2].

Educators call integrating visual arts a bridge between the usual
learning process in the subject areas and encompassing chances for the
students to make use of their artistic skills in a variety of capacities.
They believe that use of visual arts in the language classrooms
attracts learners’ interests, offers a meaningful context for the
learners, and stimulates the students to become more enthusiastically
involved in the language learning process [4].

The problem that teachers face when they use art in the classroom
is the choice of relevant art pieces. M. Martello who made in-depth
analysis of using art in the language classroom in her dissertation of
2017 pays special attention to this aspect. She believes it to be one of the
challenges for world language teachers when they use art for teaching of
linguistic and cultural components of the target language. When teachers
select particular art works for their class activities, they make a social,
cultural and political choice [3, p. 14]. The teacher should be aware of
sensitive aspects and take them into account while making the choice.
She suggests that not only teachers choose the visual arts, and in this
case they should first consider their students’ interests and cultural
background, helping students construct new knowledge on their
preexisting linguistic and cultural resources, but students also can select
the visual material to be used in the classroom [3, p. 15].

With all the aspects in mind teachers have the opportunity to
enrich and enliven their language lessons with various activities created
on the basis of a definite piece of art with the view to developing
student’s language skills. The following are the sample activities
developed by the author to activate and improve students’ speaking
skills.
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Sample activity 1. Observe and associate.

Step 1. Choose the key topic of the painting.

Step 2. Associate all the elements of the artwork with it.

Step 3. Explain how the elements are connected and what
meaning they create.

This activity stimulates discussion and creates insight into the plot
of the painting. Students may work in pairs and small groups and share
the results, discuss the associations suggested by other groups and
summerise their opinions together.

Sample activity 2. One — Three — Five.

Step 1. Ask students to write:

» one noun that in their opinion represents the key concept of
the painting;

+ three verbs that reflect the plot of the painting;

« five adjectives they think of while looking at the painting.

Step 2. Collect the notes. Stick them on a board or put them in a
box so that students can choose a random card.

Step 3. Ask students to make five sentences about the painting.
Each sentence should contain the noun from the list, a verb and an
adjective. There will be two verbs used twice.

Step 4. Summerise ideas students have about the painting.

This activity develops associative thinking and helps to find the
implicit meaning of the painting. The teacher may suggest a sentence
pattern to follow, for example, to practice a definite grammar rule.
Another task based on this activity may be writing a short poem based
on the painting.

Sample activity 3. Painting on stage.

Step 1. Choose a painting with several people in it.

Step 2. Introduce the painting and asks students to comment on
its plot.

Step 3. Ask students to identify the groups in the painting where
conversations may happen.

Step 4. Students brainstorm the ideas and topics of the
conversations in the painting.

Step 5. Students position themselves as in the painting. Each
group acts out a dialogue or a group conversation. The teacher moves
between the groups listening or performs a character that joins various
conversations in turn.
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Step 6. Students rearrange groups and continue conversations
thus enlivening the painting and expanding ideas. The number of such
reshuffles depends on the number of groups, purpose and time for the
activity.

Step 7. Students summarize their conversations and provide
feedback.

This multimodal activity develops not only speaking skills. It
allows observing nonverbal means of communication such as mimics,
gestures, body language, and proxemics. It also involves elements of
drama as the students act our parts assigned to them on the basis of the
characters in the painting. If it is a historical painting or a piece of art
based on a literary source the students may be encouraged to do a brief
research of their character, to find an image, to create an element of the
character’s outfit thus developing search and research skills and
creativity.

Analysis of feedback provided by the students proves that using
art is effective though demanding as it involves thinking in terms of
images and associations. At the same time, as the students reflect, it
boosts creativity, develops critical thinking as well as improves
spontaneous speaking, ability to express their thoughts and opinions
through discussion, find non-standard answers.
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