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[TizHaHHS IIHHOCTEW KYJBTYpU CTyJEHTaMHU MOK€ OYyTH LIKaBUM IPOLECOM 3aBJISKU
BHUKOPHCTaHHIO aBTCHTHYHHMX MatepianiB. I. ['maaka [1] 3Beprae yBary Ha Te, [0 BUKOPHCTaHHS
AaBTCHTUYHUX MaTepialiB HAa MPAKTUYHUX 3aHATTAX € OCOOJIMBO aKTyalbHUM 1 TOJSATae y ix
¢dbyHnkmioHanbHOCTI. CTYACHTH OTPUMYIOTh MOKJIMBICTh OTPHUMaHHS 3HAHHS PO KYJIbTYpPHI, MOBHI
Tpaaulii KpaiHu 0e3 T0JaTKOBOTO HATUCKY, TaK SK LbOMY CIIpHs€ BUCOKHUN piBEHb MOTHBALIi Ta
3aIliKaBJICHOCTI 3100yBayiB OCBITH.

TakuM YWUHOM, MOXXHA MIWTH 1O BUCHOBKY, IO AaBTEHTHYHI MarTepiaii MOTHUBYIOTh
CTYJICHTIB Ta CTBOPIOIOTH aTMOcdepy iHTerpailii B IHIIOMOBHY KYJIbTYpy. ABTCHTHYHI MaTepiaan
MOXYTbh OyTH, SIK YCHUMH, TaK i MMCbMOBHUMH, BUKOHYBATH pi3HI (QyHKIII Ta BigoOpaxaru pi3Hi
chepu xutTsa. OCHOBHOIO TEPEBArol0 ix 3aCTOCYBaHHSA € Te, 10 BOHU BiOOPaKarOTh MOBHY
KapTUHY Ti€l, UM 1HIIOI KYJbTYPH, € BTUICHHAM KYJbTYpHHX I[IHHOCTEH y NMPaKTUYHOMY BHMIpi,
JEMOHCTPYIOTH iX BIUIMB Ha IIOJICHHI CUTYAITil.

OTxe, BUBYCHHS IHO3€MHOT MOBH IIOBUHHE BKJIFOUATH B ce0e Mi3HAHHS [IHHOCTEH KYJIbTYpHU
miei MoBu. CTyaeHTH QaKyIbTETy IHO3EMHHX MOB, SIK MAaHOYTHI BUMTEII aHTIIIMCHKOI MOBH, MatOTh
BOJIOJIITH apCeHAJIOM 3HaHb NP0 BepOalibHi Ta HeBepOaIbHI HOPMH MIKKYJIBTYPHOTO CITIIKYBaHHS.
Jlvie BUBYCHHST MOBH KPi3b IPU3MY KYJIBTYPH, sIKa BiIOOpAKAEThCS MEPIIOUEPrOBO Y IIIHHOCTAX
HOCIs, MOXe 3a0e3MedyBaTH SKICTh TI00aIbHOTO /11aJIory.
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SCAFFOLDING: EXTENDING THE METAPHOR TO EFL CLASSROOM

The metaphor of scaffolding has generated a great appeal among educators and researchers.
A large and growing body of literature has investigated the notion of scaffolding which is considered
to be a powerful tool to employ in the classroom. The educators’ considerable appeal may be
accounted for by the fact that ‘scaffolding’ “offers what is lacking in much literature on education —
an effective conceptual metaphor for the quality of teacher intervention in learning” [2, p. 127].

The topicality of the research into scaffolding in the EFL classroom is stipulated by several
factors: the advent of learner-centred teaching and the re-interpretation of teacher and learner roles
in language instruction, its heavy focus on the learner’s potential development and on the
development of learner autonomy; and transition to online or hybrid learning due to the Covid-19
pandemic, which typically involves the physical separation of teacher and learners.
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The present paper is part of wider research into the ways of using scaffolding in the EFL
secondary classroom. At this stage, it aims to carry out critical analysis of the scaffolding metaphor,
and explore understanding of its theoretical underpinnings and, most importantly, its value and
implementation issues in professional practice.

The term scaffolding can be traced back to the late 20" century when it was used by Wood
et al to describe a special type of parent-child interaction, namely the one that ‘enables a child or
novice to solve a task or achieve a goal that would be beyond his unassisted efforts’ [6, p. 90].
According to Wood et al., the main point of scaffolding is parent’s calibrated assistance so that an
adult takes control over the elements of the task a child cannot perform, thus, fostering a new child’s
understanding of the way to accomplish a goal by completing those elements that are within his/her
range of competence. Stone emphasizes that in the original parent-child scaffolding metaphor what
was scaffolded was a child’s understanding of how to accomplish a goal and what steps were needed
rather than the completing of the task itself [3, p. 345].

In the field of education research studies, the metaphorical nature of scaffolding is
commonly referred to situations in which teachers provide assistance to students, in the way the
builders use a scaffold in constructing a building. The pedagogic “scaffold” is offered quickly when
students deal with a task that is out of their competency and withdrawn slowly when the
“construction” of certain competencies is built.

The interpretation of the scaffolding metaphor in educational research is highly diverse and
“is sometimes used loosely to refer to rather different things” [2, p. 127]. More specifically, the
notion of scaffolding is broadly defined as a metaphor to describe and explain the role of adults or
more knowledgeable peers in guiding children’s learning and development [1; 2; 3; 4].

Zhao and Orey make the content of the metaphor of scaffolding more specific by referring
it to a special type of instructional process which takes place in a task-sharing situation between the
teacher and the learner [5]. In addition, the scholars identify two fundamental aspects this
instructional process contains:

e assisting the learner with those aspects of the task that the learner cannot manage
yet;
e letting the learner do as much as he or she can without help.

The aspects identified provide insights into the nature of assistance and are closely related
to the original understanding of the parent-child scaffolding metaphor. Hence, the effects
scaffolding has on EFL learners go far beyond the task completion and learners’ language
development. Scaffolding proves to be an effective tool to equip learners with a range of skills
underlying problem-solving, decision —making and independent learning.

According to the findings of the literature review, current EFL teaching/learning research
studies are primarily focused on the following issues related to scaffolding:

e elements of ideal scaffolding, which implies considering the components that make
instructional scaffolding effective in the EFL classroom [2; 5];

e levels of support ranging from no-support to high level of support and scaffolding
strategies that underlie them;

e scaffolding providers who may be both a teacher and more knowledgeable peers.

In order to implement the methodology of scaffolding in the teaching foreign languages, a
wide range of tools is provided. They involve breaking the task into smaller, more manageable parts,
using visual, oral and Kkinaesthetic aids, modeling, cooperative learning, the activation of
background knowledge, giving clear instructions, etc.

Hence, in EFL teaching scaffolding is a topical issue involving the consideration of its
definition, understanding, components, tools, and agents.
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NONVERBAL COMMUNICATION AS A COMPONENT
OF THE COMMUNICATION PROCESS

It is believed that language is the main source of information. However, information can be
transmitted in other ways: for example, through non-verbal means of communication. The ability to
read nonverbal cues is an important condition for effective communication. Our attitude to others is
often formed under the influence of the first impression, and it is the result of the action, especially
non-verbal signals: gait, facial expressions, looks, manners, gestures, clothing style and more. non-
verbal means of communication enhance or sometimes replace verbal communication, and thus
affect the level of effectiveness of this communicative act. In addition, knowledge of the role of
nonverbal communication increases the competence of communicators, and is also significant in the
context of intercultural communication. These facts testify to the topicality of our research.

The aim of the study is to theoretically substantiate the concept of nonverbal communication,
determine the types and importance of nonverbal communication.

The tasks of this study are a theoretical overview of the notion of nonverbal communication,
determining the role and importance of nonverbal means of communication, definition and
illustration of types of nonverbal communication.

Nonverbal means of communication began to be studied actively after Darwin published his
work «The Expression of the Emotions in Man and Animals» (1872). And now scientists are
debating whether nonverbal communication is a carrier of more information. For example, a
scientist Ray Birdwhistell believes that about 70% of the total information a person receives is due
to non-verbal means [1]. Burgoon states that knowledge about nonverbal communication now
springs from such fountainheads as psychology, psychiatry, sociology, anthropology, linguistics,
semiotics, and biology, in addition to the field of communication itself. In fact, the unceasing interest
in nonverbal communication has created a state of information overload [2, p. 15].

Usually, verbal and nonverbal communication are related. Non-verbal means create a system
that complements and reinforces, and sometimes replaces, verbal communication-words. According
to Trukhin, 40 to 80 % of communication takes place at their expense. Moreover, 55 % of messages
are perceived through facial expressions, postures, gestures, and 38 % — through intonation and
voice modulation [4, p. 78]. That is, the way we speak is more important than what we say.
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