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components capture and transmit from generation to generation cultural attitudes and stereotypes,
standards and archetypes. Color perception of the world is reflected in the lexical and in particular
phraseological system of language. The ability of certain colors to serve as a symbol of a certain
phenomenon is related to the peculiarities of the interaction between color and human cognitive and
emotional processes.
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RELEVANCE OF LISTENING AS A SKILL IN THE EFL CLASSROOM

Listening as a skill is universally acknowledged as the one that is most underestimated in
the practice of EFL teaching. It is also the one teachers are likely to avoid teaching especially when
there is a pressure on contact hours. Moreover, due to the long-established practice teaching
listening most often takes place according to the traditional comprehensive approach that is heavily
rooted in teaching reading and focuses mainly on product. As a result, teaching listening is more of
testing than teaching. What is more, learners find listening as one of the most difficult skills to
master.

This paper is part of wider research that focuses on exploring issues connected with teaching
listening using videomaterials. It aims to consider the importance of listening as a skill and outline
arguments in favour of teaching it.

The topicality of the research into teaching listening using videomaterials is stipulated by
the key role listening plays in real life interaction and the development of learners’ language
competence. Moreover, the ability to engage into English-medium communication is on the list of
top employability skills since English is now used by millions of speakers for a number of
communicative functions.

In literature in the field of EFL teaching/learning, listening is conceived to be a concept
that defies a simple and clear definition [4, p. 4]. It is referred to four major language skills
(reading, writing, listening and speaking) that constitute a learner’s communicative competence
and through which this competence is acquired. Also, it is one of the two skills (reading and
listening) that are sources of language input and one of the two skills (listening and speaking) that
are involved in spoken interaction. In the theory of EFL teaching, it is often referred to as “speech
recognition”, “speech perception”, “speech understanding” and “spoken language
understanding’’ [5].

The review of the available research into teaching/ learning listening in the EFL classroom
shows that there is no exact or single definition of what listening is. The way listening is defined is
determined by the approach or perspective adopted by a scholar and by the intended use of the
definition (i.e. how scholars intend to apply the definition). However, it is common for scholars to
define listening as an active process that involves a number of cognitive, psychological and affective
operations that the listener needs to receive and respond to the message as well as to construct the
meaning.
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I. Nation and J. Newton view listening as the way of learning the language, pointing out that
“it gives the learner information from which to build up the knowledge necessary for using the
language” [6, p. 38]. Listening is considered to be a precursor to speaking, which means that it
serves as foundation for the development of learners’ speaking skills.

S. Krashen et al. develops the same idea claiming that acquisition can take place only when
students absorb enough comprehensible input. In particular, the scholars state that “the ability to
produce language is based primarily on comprehensible input, i.e. listening comprehension and
reading [7, p. 263].

Hence, most part of success in language acquisition is confided to receiving
understandable input. Since listening is one of the two sources of input in a foreign language
environment, the listening ability is the critical component in achieving high levels of foreign
language proficiency.

A. Hasan draws attention to the place of listening among other language skills. Stating that
listening creates favourable conditions for language acquisition, the scholar also emphasises that it
plays a crucial role in the development of other language skills [3, p. 137]. Thus listening is a
fundamental language skill, and as such it merits a critical priority among the four skill areas for
language students.

Based on the review of the available research on listening as a skill, I. Andrusiak outlines
the following reasons for teaching listening in the EFL classroom in the first place [1]:

e Communication relevance — J. Morley states that we can expect to listen twice as much
as we speak, four times more than we read, and five times more than write [8, p. 70].

¢ Natural order — listening is a language modality a child is exposed to after being born. It
comes first, and only after some time passes the child starts speaking. Reading and writing come
much later, normally in a school setting [3]. This has important pedagogical implications for
teaching which are focused below.

e Precursor to speaking — listening lays solid foundation for the development of the
speaking ability. According to I. Nation and J. Newton, listening frames the early stages of language
development in a person’s first language, yet oracy as much as literacy development requires
ongoing attention both in first and foreign language education [6, p. 37].

e A two-way traffic — listening plays a vital role in spoken interaction. J. Field argues that
learners’ needs are not confided to speaking as such but to interacting [2, p.2]. Real-life
communication is a two-way traffic. Thus the ability to communicate involves listening competence
as much as speaking one.

e The way of learning a language — being part of language learning, listening provides the
learner with knowledge and skills that are needed for learning after the classroom, i.e. for the life-
long learning. J. Field claims that listening build up learner autonomy, in particular, the ability to
continue learning when the teacher is no longer available [2, p. 3 ]. This is mainly to the following
reason: outside the classroom, there are only two channels of input that may enable the learner to
extend their knowledge of the language: the written word and the spoken word. While the first is
accessed through reading, people are exposed to the spoken word through listening. Of the two,
listening is more often used and proves to be more popular with people.
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METOJJAYHUM IHOTEHIIAJI BAKOPUCTAHHSI EJTEKTPOHHOTI'O I{EFICY
JJIA HABYHAHHSA JUCKYCII MAUBYTHIX YYUTEJIIB AHI'VIIMCBKOI MOBH

HalyTTs mpakTHYHUX yMiHb | HABUYOK BeIEHHS AUCKYCii MaiilOyTHIM BUMTEISM aHTIIIHCHKOT
MOBH € BaYKJIMBOIO CKJIAJIOBOIO MTPOQECiHHOT IIATOTOBKH, a TAKOXK OJHHM 13 CITOCOOIB IMiABUIIICHHS
Mi3HABAIBHOI aKTUBHOCTI CTYACHTIB. Y METOIMWII BHKJIAIAHHS 1HO3EMHUX MOB BiJOyBarOTHCS
JTUHAMIYHI 3MiHH, SKIi € TPUTepOM J0 BHKOPHUCTAHHS I1HTEPAKTUBHHUX TEXHOJIOTIH 1 3aco0iB
(dbopMyBaHHS MIDKKYJBTYPHOI KOMYHIKAaTHBHOI KOMIIETEHTHOCTI Ha pIi3HHX pIiBHSX HaBUaHHS,
30KpeMa y 3aKjiajiax BULIOi OCBITH.

[Tin iHTepaKTHBHUMU TEXHOJIOTiSIMH HAaBYaHHS 1HO3EMHUX MOB PO3YMIEMO CYKYITHICTB
MpUHOMiB POOOTH BHKJIaJaua, IO BIAMOBIJAIOTh OCOOJHMBOCTSAM IHTEPAKTHBHOTO HaBYaHHS
1HO3eMHUX MOB, 32 JJOIIOMOTOI0 SIKUX 3a0€31eUy€eThCs JOCATHEHHS Ha 3aHATTSX MIOCTABICHHUX LITeH
HaBYaHHS 3 HAHOUIBIIOW €()EKTUBHICTIO 32 MIHIMAJIBHO MOXKJIMBHH YacCOBHM MPOMIKOK I iX
nocsirHeHHs [6, ¢. 199].

OpHiero 13 TEXHOJIOTH, Ika aKTUBHO BUKOPUCTOBYETHCS II1/1 YaC HABUYAHHS 1HO3EMHUX MOB,
1 30KpemMa BMiHb JMCKYyTYBaTH, € €JIEKTpOHHMH Keiic. PO3pOOHMKOM €IeKTpPOHHOTO Kency
BBaxkaeTrbecst H. Maep ta B. IrHarenko. bepyun no yBarum BusHaueHHs H. Maep, mu Tpaktyemo
eJIEKTPOHHUM KeHC SK KOMII'IOTepHMI 3aci0 HaBYaHHs, po3MillleHHH y mepexi [HTepHer, skuii
MICTUTh MAKET HaBUYAJIbHO-METOJUYHMX MaTepiaiiB s (GopMyBaHHS y MalOYyTHIX Yy4YWTENiB
aHIIMCbKOI MOBHM BMiHb JIUCKYCIi, 3a0e3neuye KepyBaHHsS IXHBOIO CaMOCTIHHOIO HaBYaJIbHO-
M13HABAJILHOIO JISIBHICTIO B 11033ayIUTOPHUX YMOBAX 3 BUKOPHUCTAaHHSM 3acO0IB caMOIEpEBIPKU
Ta OIMOCEPEIKOBAHOTO KOHTPOJIO BUKJIAJaueM MPOIECy 1 pe3yJabTaTy OBOJIOJIIHHS BIANOBIAHUMHU
HaBUYKaMH Ta BMiHHAMH [3, 5].

3a METOAMYHOIO CYTHICTIO KeHC-MeToJl Mae 0araTo CHUIBHOTO 3 METOJaMH MPOOIEMHOTO
HaB4YaHHA. Pa30oM i3 THM, K 3a3HA4YalOTh JOCIITHUKH KEHC METOJI Ma€ 1 BJIaCHI 0COOJIMBOCTI, a came:
HasBHICTb MPOOJIEMH, 1110 MPUXOBaHA MiJ NPOoOJIEMHOI0 cuTyaliero. YacTo caMm MeToJ MoJisArae y
dbopmyBaHHI Ta BCEOIYHOMY aHali3l MpoOjemMu; mpodiieMa B KeWC-METOJl OiIbI KOHKPETHA,
NPaKTUYHA HA BIAMIHY BiJ] TEOPETHUYHUX MPOOJIEM, SIKi PO3IIIAIAIOThCS Y Mpolieci TpoOIeMHOTOo
HAaBYaHHS, KEHC METOJ HAJIC)KUTh 10 IHHOBAI[IMHUX METOIB, X04Ya Ma€ TICHUH 3B’ A30K 13 METOJaMHU
TpaauLifHOT Menaroriky, BiH € 1HTEPaKTHMBHHUM, OPIEHTOBAHUM Ha CHIBPOOITHHITBO 1 JiIOBE
MapTHEPCTBO, TaK K poOoTa BiAOyBaeThcsl B Irpymnax. BiH nomomarae cryaeHtam ¢opMmyBaTH
1HIIOMOBHY Npo(eciiiHy KOMyHIKaTUBHY KOMIIETEHTHICTh IHTETPOBAHO, a pa3oM 3 TUM PO3BUBATU
[UTHHA KOMIUIEKC YMiHb 1 HABUYOK, SIKI € HEOOXITHUMH JUISl TIsITBHOCTI BuntTenss AM: cTyaeHTH
MOOUTI3YIOTh CBOI 3arajibHi Ta CreliajbHi IHIIOMOBHI 3HaHHS, HABUYKHM, BMIHHS Ta CIIPSIMOBYIOTb
iX Ha BHBYCHHS, aHAJII3 1 BUPIIIEHHs Mpo0ieM iHIIOMOBHOI npodeciiinoi misubrocTi [10, c. 41].
[Tpu upoMy 3aBlaHHs BUKJIaJaya — aKTUBI3yBaTH CTYJEHTIB Ha MONIYK Pi3HUX ICTHH 1 MIAXOMIIB 1
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