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AmnaJi3 pexaMHOro auckypey nokasye, mo kontent GEMUTLICHKEIT nysxe 3Hauumuii y
pekiami OyIb-SIKUX TOBapiB Ta IMOCIYT, MOB'I3aHMX 13 IPUBATHUM YKHTTSAM HIMEIILKOTO Hapoy [4].

Takum unsom, GEMUTLICHKEIT — ne cknajHuii KOHIIENT, y SIKOMY BiJOWBa€THCS
BHYTpIIIHE, TyIIEBHE KUTTA JIOAUHU. Y HBOI'O BXOJAThH SK MaTepiajibHi YMOBH, IO CTBOPIOIOTH
BiTUyTTS KOM(DOPTY, TaK i couianbHi (GaKTOPH, 10 BKIIOYAIOTH HEBUMYIIICHE JIPY)KHE CITIIKYBaHHS.

JIITEPATYPA

1. Follinger S. Genosdependenzen: Studien zur Arbeit am Mythos bei Aischylos. Géttingen:
Vandenhoeck & Ruprecht, 2003. 373 s. URL.: https://cutt.ly/RFMQOdY

2. Kriiger-Lorenzen K. Deutsche Redensarten — und was dahinter steckt. Wiesbaden: VMA-Verlag,
1972.

3. Schmidt-Lauber B. Gemiitlichkeit: eine kulturwissenschaftliche Anndherung. Frankfurt, 2003. S. 58.

4. Schroll-Machl S. Die Deutschen — Wir Deutsche. Fremdwahrnehmung und Selbstsicht im
Berufsleben. Vandenhoeck & Ruprecht; 4. ed. 2010. 228 p.

Kir B. C.

I kypc, OC «Marictp», pakyapTeT iHO3eMHO1 (ir070ril

JABH3 «YXropoJchKnuii HalliOHAJIBHUNA YHIBEPCUTET

Hayxkosuii kepienux — xano. ¢hinon. nayk, ooyenm Aunopycsk I. B.

BUILDING A SAFE SPEAKING ENVIRONMENT TO FOSTER STUDENTS’ ORAL
PRODUCTION IN THE EFL CLASSROOM

Due to the rapid changes in the economic, political, and social spheres of modern society,
the system of Ukrainian education has been reformed. Currently, we are working on the
establishment and development of new Ukrainian schools, which create a favourable learning
environment and are aimed at the development of learners’ 21% century competencies. Ukraine
continues to rapidly enter the world community and participates in various integration processes,
thus, displaying the need in foreign languages. As English is spoken in almost every country around
the world, the issue of successful communication is acutely raised.

Due to the widespread use of English as an international language, the EFL teaching process
has become noticeably more complex in its goals, content, methods, etc. In general, the ultimate
goal of teaching English as an international language involves the development and mastery of four
main skills or learners’ competencies: speaking, reading, listening, and writing, which encompass
the language users’ all-round language abilities. However, some authors put special emphasis on
the development of speaking competence, which in professional literature is defined as “the ability
to produce language in different communicative situations”. According to Chastain, speaking is a
productive skill that involves many components, such as grammar, strategy, sociolinguistics, and
discourse [2, pp. 330-358]. More specifically, Bygates argues, that oral production is the ability to
produce sentences in different types of situations [1, p. 351]. Likewise, O’Malley and Valdez say
that oral production is the way people share information about things they are familiar with taking
into consideration the conversations’ context (O’Malley & Valdez, 1996) [1, p. 351]. Olmedo Bula
considers that “oral production basically accounts for the ability to communicate effectively with
others.”. He also claims that speaking is one of the most fundamental and common human behaviors.
We speak on a daily basis to communicate and exchange meaningful information [1, p.351].

Although a lot of linguists have contributed to the investigation of speaking as a skill and its
development during the learning process, it’s quite common for students in an EFL speaking class
not to have the courage to speak. Many of them feel anxious in a speaking class, hence, are likely
to keep silent. Speaking is not an easy task, its mastery calls for a lot of experience and practice,
while usually, the only place to practice it is an EFL classroom. Therefore, neglecting oral
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production in the classroom has a bad impact on mastering the language because, in reality, effective
communication is more dependent on students’ speaking skills rather than on their knowledge of
grammar rules or vocabulary.

The strongest argument for fostering oral production in the EFL classroom is that it prepares
pupils best for what they will encounter outside the classroom. An English teacher faces important tasks
which can be as the necessity to teach students to express their thoughts correctly and consistently,
develop the ability to conduct and maintain a conversation on any topic, and be able to respond to the
interlocutor's remarks. Therefore, an important task for the teacher is to create a safe speaking
environment for communication in class using appropriate methods, approaches, and techniques.

Creating environments that encourage students to speak is cited by practitioners around the
world as one of the biggest challenges. Reasons for this vary, from the insecurities that students
have about speaking to the more general doubts of teachers, administrators, parents, or the students
themselves as to whether time dedicated to speaking is time well spent [4, p. 2]. Therefore, the
teacher must think thoroughly about how to create and maintain a favorable speaking environment
in the classroom to improve the quality of development of speaking as a skill. Taking into account
the psychological characteristics of each child in the classroom, establishing a good rapport with
them and between them, using an individual approach to the student, encouraging, supporting,
advising, and praising, as well as increasing learners’ self-esteem and motivation, are pivotal
components of the safe speaking environment.

Hence, the topicality of the research into building a safe speaking environment in the EFL
classroom is stipulated by the great impact a positive speaking atmosphere in the classroom has on
the development of students’ speaking skills and the need to foster students’ oral production in the
EFL classrooms.

This paper is part of wider research that aims at exploring effective tools and techniques for
the English teacher to employ in the EFL classroom in order to foster students’ oral production on
the basis of classroom observation and surveys. This paper aims to outline the importance of the
creation of a safe speaking environment as the main tool for successful communication in the EFL
classroom.

The positive and relaxed atmosphere in the classroom removes language barriers, as well as
barriers between teacher and student. Learners should not be afraid of making mistakes or being
laughed at by peers. If a safe speaking environment is created in a foreign language lesson, the
learner will be motivated to learn the language not only for the sake of knowledge but also for the
pleasure received. Erlam argues that engaging students in speaking tasks means treating students as
language users rather than merely as language learners [3, p.289]. So, students are motivated more
when they feel like equal partners in the classroom, and when they are allowed to choose the topic
of the conversation or someone to work with.

Taking into account everything stated so far, the conclusion may be drawn that in terms of
the new Ukrainian schools the learner is the center of the educational process. The task of the teacher
is to create a safe speaking environment for students to have a desire to talk. The teacher always can
help students to overcome problems and fears, motivate them, give some advice and opportunity to
express themselves, provide useful materials, correct mistakes and give constructive feedback, the
teacher can become, for students, the example to follow.
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BUKOPUCTAHHSAM IHTEPHETY ¥ IPOILIECI ®OPMYBAHHSA AHI'JIOMOBHOI
MOBJIEHHEBOI KOMIIETEHTHOCTI YYHIB BHII[O1 IIKOJIA

Buxopucrtanns iHdopMaliiHUX TEXHOJOTIM i Yac HaB4YaHHS Ha0yJIo BEIHMKOI
MOIYJIIPHOCTI 32 OCTaHHI poku. Lle crocyeThest He NMUIIe THX AMCUUILIIH, SIKI TICHO TOB’s3aHi 3
BHUBYEHHSAM KOMII FOTEPHUX TE€XHOJIOTIH, a ¥ 1HIIUX MPEAMETIB, 110 3yMOBIIIO€ YPI3HOMaHITHEHHS
Ta TOJICTIIEHHS MPOIECY BUBUCHHS, 30KpeMa 1HO3EMHHUX MOB, a came aHriiichkoi. e nexinbka
POKIB TOMYy CTBOpPEHHs Tpe3eHTalid, TMeperjisa Bigeo abo MpOCIyXOBYBAaHHS —ay/lio,
BUKOPHCTOBYIOYH MarHiTo)OH BBaXKaJlOCh MEKEI0 MOXKIIUBOCTEH, sIKi BUMTEINI Ta y4HI MOTJIU cOO1
J03BOJIUTU Ha YypokaX. IIpoTe mpoTsAroM ocTaHHIX POKIB BiAOYBCS HaA3BUYAMHO CTPIMKHI
PO3BHUTOK iHPOPMALIHHUX TEXHOJIOT1H, a TAKOXK CTPIMKE 3pOCTaHHS BUKOPUCTaHHS [HTEpHETY.

3 BHOpOBaKeHHSAM [HTepHETY miJ Yac HaBYaHHS, B YYHIB Ta YYMTENIB 3 SIBHUJIACh
MO>KJIUBICTh BIANPABIISATH €JIEKTPOHHI JMCTU JJIsl KOMYHIKaIli MK cO000, MPOBOJUTH OHJIANH-
3yCTpidi, PO3BHMBAaTH B3a€MOJII0 MK BYHMTEJIEM Ta YYHSMH, BUKOPHUCTOBYIOUM DPI3HOMaHITHI
pecypcu Ta [HTepHET-KOHTEHT. [HTEepHET Ha/ae pearbHi MOXKIMBOCTI IS MTOOY/I0BH HAaBYAIHHOTO
Ta iH(pOopMaliifHOro cepeloBHILA i Yac BUBYEHHS 1HO3€MHOT MOBH. BukopucroByroun InTepHeT
MiJl 9Yac HAaBYaHHS 1HO3EMHOI MOBM BUHMTEJI Ta Y4YHI MAarOTh MOXJIMBICTh: BKIJIFOUATH MaTepiaiau
Mepexi 10 3MICTY YPOKY, IPOBOJUTH CaMOCTIHHHN MOIIYK 1H(opMarii Ui MiJrOTOBKU 10 YPOKY
YW JOMAIIHBOTO 3aBJaHHs, IMiJBUIIATA MOTHUBAIIIIO Ta CTBOPUTH MOTPeOy y BUBUEHHI 1HO3EMHOT
MOBH 3a JIOTIOMOTI'OI0 CIIJIKYBaHHS Ha miatdopmax, GopMyBaTH Ta PO3BUBATH HAaBUYKH YUTAHHS,
BUKOPUCTOBYIOUH [HTEpHET-Marepiaqy pi3HOTO CTYINEHs CKJIaIHOCTI, MOKPAI[yBaTH HABUYKH
ayJiloBaHHs Ha OCHOBI CIpaBXHIX AayJio3aluciB B MEpeXi, YAOCKOHAJIIOBATH BMIHHS
MOHOJIOTIYHOTO Ta JIaJOTIYHOTO BHUCJIOBJIOBAHHA HAa OCHOBI NPOOJIEMHOr0 OOrOBOPEHHS
MaTepialiB, MOJIMIIYBaTM HABMYKM IMUChbMA 3a JOINOMOIOI0 JIUCTYBAaHHS 3 OJHOKJIACHUKaMH,
30aradyBaTH CJIOBHUKOBHI 3arac, BAKOPHUCTOBYIOUHM aBTEHTHYHI TEKCTH.

Jnst Toro abu HaBYaHHS 1HO3eMHOI MOBH 0yJ10 e(peKTHBHUM, BOHO ITOBUHHO BiZI0yBaTHCh Ha
OCHOBI 1HTE€PAKTUBHOI B3a€EMOJIi Y4HS, BUMTENSl Ta IHTEPAKTUBHOIO JpKepena 1HQOpMaliiHOTro
pecypcy, Hanpukiiaja BeOcaiity. HaBuanHs, opranizoBane B iHpopMaliiiHOMy cepeloBHIII, T103BOJISIE
Y4HSAM (OPMYBATH CaMOCTIHHICTh Y BUKOHAHHI 3aBJlaHb, PO3BUBAE TBOPYE MUCIICHHS Ta aKTUBHICTb.
OnHuM 13 METOJIB TUCTaHIIMHOI OCBITH, SKMH Bce Ouiblne HaOyBae MOMYJSIPHOCTI € COLiajIbHi
Mepexki. CorianbHa Mepeka — II€ COIliaJIbHa CTPYKTYpa, IO CKJIAJA€ThCSA 3 TPYMH COIIAIbHUX
00’€eKTIB (JIIOM YU Oprasizauii) Ta 3B’A3KiB MDKX HMMH (couiaibHi cTocyHKkH). Lleit Tepmin OyB
npungymanuii B 1954 poui JDxeiimcom baphcom, comionorom 3 Mandectepepkoi mkonu. B
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