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PSYCHOLINGUISTIC FEATURES OF TEACHING WRITING AS A TYPE OF
FOREIGN LANGUAGE COMMUNICATION

Writing is an important component of communicative competence that reveals students'
skills in reflecting thoughts on paper. From the point of view of psychology, written speech is a
difficult and varied concept. The mental organization of writing is quite complex. The multilevel
structure of the writing process is provided by the activities of a number of analyzers responsible
for the psychophysiological basis of writing, the corresponding functions of acoustic, optical,
kinesthetic, Kinetic, spatial and other analyzers.

The purpose of our research is the investigation of specific psycholinguistic features and
mechanisms of writing as a psycholinguistic phenomenon and language skill. In particular we are
going to analyze the stages of writing, and to explore the psychological prerequisites of teaching
writing.

Hedge T. determines the meaning of the concept of “writing” as a “way of forming and
formulating thoughts which is based on the use of linguistic signs, fixed in our brain in the form of
visual and motor images, acting in conjunction with auditory and speech-motor. The
psycholinguistic basis of writing is the creation of visual and graphic imprints of language signs and
the development of the mechanism of the writing hand” [5, p. 72].

The psychological structure of writing is quite complex. Erokhina E.L claims that “written
speech is formed in advance in thought and involves a large number of mental actions and
operations. The process begins with internal speech, with the preparation of the program of future
utterances. It involves the mental activity of selecting lexical items, organizing them into
grammatical sentences, and combining these structures into large segments of speech — paragraphs —
to identify logical connections between individual thoughts. This process consists of internal
pronunciation and fixation of mentally prepared material on paper, which requires automatic
operation of sound-graphic associations” [2, p. 86].

According to Skliarenko N.K. in the early stages of mastering writing, each of its individual
operations is an isolated, conscious action. “Writing a word involves a number of tasks: to highlight
the sound, mark it with the appropriate letter, memorize it and write. As writing skills develop, its
psychological structure changes. Individual operations are automated, combined and transformed
into integrated sensorimotor skills that provide complex activities — written speech” [4, p. 61].

Hence, in his/her intention to teach their students to write, a teacher of EFL takes into
consideration that the first and main component of the writing process is the sound analysis of the
word, which involves the ability of the student to distinguish individual sounds from the sound of
words and turn them into stable phonemes. The second component that is part of the writing process
is the operation of correlating by the writer each sound selected from the word with the
corresponding letter. Finally, the third component is the decoding of the graphic image of the letters,
which are realized through a set of successive hand movements of the writer.

Nikolaeva S.Yu. determines the psychophysiological basis of language and speech processes
as the joint work of auditory and speech analyzers. Based on this, a full analysis of the sound of
words requires the participation of kinesthetic mechanisms. In addition, word analysis involves the
operation of establishing the sound composition of the word and the sequence of sounds in the word
At the same time, “the selected sounds must be stored in short-term memory. Only then can the
sound extracted from the word and refined be re-encoded into a letter. In this part of the act of
writing involves the process of visual perception and perception of space” [1, p. 147].
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According to the concept of Luria A. R., “writing as a type of speech activity includes a
number of levels or phases. The psychological level includes a number of links through which
written activity is realized. They provide "technical" implementation of the writing process,
including the process of sound discrimination, word analysis, the ability to distinguish stable
phonemes. which makes it possible to establish a sequence in the writing of letters in the word.
These processes, in turn, are provided by the mechanism of auditory memory” [3, p. 32].

At the optical-motor level there are complex processes of transcription from one language
code to another: from sound to letter, from letter to a complex of subtle hand movements, ie the
corresponding spelling of each letter.

The teacher of EFL realizes that the transcription of sound into letters when writing is a very
complex process. It should be borne in mind that the relationship between sound and letter, between
phoneme and grapheme is quite complex. This whole series involves the translation of the same
sound into a number of different forms of its manifestation — in motor, optical images [4, p. 14].

The transition from one level to another is possible only through the interaction of a number
of analyzers in the brain of the student. Complex interaction, the unity of these levels and provides
writing speed and accuracy of perception of signs, and adequate understanding of the meaning of
these signs. For the implementation of writing skills it is necessary to form in students the
generalized representations of the sounds of this language system and at the same time to develop
stable connections of sounds and letters that denote these sounds. It is also necessary for the student
to have in their memory generalized and stable images-standards of phonemes as well as generalized
and stable "standards" of graphs denoting the corresponding phonemes.

Experimental studies have shown that the process of forming writing skills in foreign
language requires such psychological prerequisites as “forming the spatial perception and ideas
(visual-spatial, somato-spatial); sensations of body in space, as well as spatial representations of
"right” and "left". A necessary condition for mastering the activity of writing is also the formation
(preservation) of the motor sphere, various types of praxis (posture, dynamic, spatial, constructive);
formation of optical-motor and auditory-motor coordination” [2, p. 39].

The next necessary condition for mastering the activity of writing is forming the student’s
abstract thinking, possible with the gradual transition from specific, subject-practical methods of
action to the abstract.

No less important is the formation (preservation) of general behavior, emotional and
volitional sphere, necessary for mastering complex activities of personal qualities, formation of
cognitive and educational motives, skills of self-regulation and control over their own activities
[5, p. 9].

Finally, the motives of written speech lie in the sphere of human intellectual activity and
written skills are of utmost importance in the intellectual development of every individual. Being a
conscious and arbitrary process, writing is always a contextual language, as opposed to oral speech,
which is more or less situational. Written activity uses a "strategy of search of means" (lexical,
syntactic, phonetic).

For its development, writing requires specific prerequisites, the implementation of
intellectual operations of abstraction, the creation of visual and graphic imprints of language signs
and the development of the mechanism of the writing hand.
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KOHIIENT KTHOYOI ITEHTUYHOCTI: ICUXOJIHI BICTUYHE
ITOTPAKTYBAHHA

OpHi€0 3 JTOMIHAHTHUX TEHIEHIIH MOBO3HABCTBa XX CT. CTAJ0 PO3IIMPEHHS 3B SI3KiB
JHTBICTHKY 3 IHIIUMH HayKaMH, 30KpeMa, 3 COILIOJOTi€r0, TICUXO0JIOTIEI0, HACIIIKOM YOro craia
MOsIBA MUKIUCIUIUTIHAPHUX JOCTI/DKEHh Ta CYMDKHHX HANpsSMKIB JIIHTBICTUKH — TIOJITHYHA,
€KOJIOT14HA JIIHTBICTHKA, TICUXOJIIHTBICTUKA, COIIOJIHTBICTHKA, TIHTBOKYJIBTYPOJIOTis 1 T. 1. OqHUM
13 TakuX MUDKIUCHMIUTIHAPHUX INUISAXIB PO3BUTKY JIHIBICTUKM SK HAyKH CTaja TeHAEpHA
JIHIBICTHKA, KA € aKTyaJlbHUM HAaIIPSIMKOM CyYaCHOI'O MOBO3HABCTBA, BPaXOBYHOUU TIOCTPOTY
TeHJEpPHOTO THUTAaHHSA Yy cycniibeTBi. [luTaHHA TeHAepy Ta TEHIEPHHUX JOCTIKEHb Y
Halpi3HOMAaHITHIIUX cdepax (NMCUXONOrii, COLIONOrii, MOJITONOT{, OPUCIPYIEHIT TOIIO)
CBOTOJIHI TOCTIMHO Ha CiyXy. LM TOSICHIOETBCS 1 aKTMBHUN IHTEpPEC BUCHUX Ta CYCHUIBCTBA
3arajioM JI0 TeHJICPHUX JOCTIKEHb B 00J1aCT1 JIIHTBICTHKH.

B ocHOBI TeHAEpHUX AOCHIIKEHb JISKUTh YSBICHHS MPO TeHAEp SK Mpo Halip MeBHUX
XapaKTepUCTUK, NMPUTAMAHHUX OJAHIA 4M Apyriil crari. I'enaep € eneMeHTOM couianbHOI Ta
0COOHMCTICHOT 1IEHTHYHOCTI JIFOJMHU, TOXK MOYKHA TOBOPUTH PO T€HACPHY 1CHTHYHICTH, KA HA
CHOT'OJIHI TPUBEPTAE BCE OLJIbIIIE yBAru K COIIOJIOTIB, ICUXOJIOTIB, TaK 1 JIHTBICTIB.

MHOXHWHHICTh CMHCIIB TOHATTS 1ACHTUYHOCTI y CYYaCHUX CTYJIisX OOYMOBIIOETHCS
MHOXKHHHICTIO TEOPETHMYHHUX MapaJurM ioro iHTepnperanii. Ha mincrtaBi aHamizy cy4yacHHX
3apyOlKHUX KOHIEMNIIA 1EeHTUYHOCTI MOXHa BHOKPEMHUTH KiTbKa TEHJCHIIN i1HTepnpeTaii
(beHoMeHa 1IeHTUYHOCTI:

1) BU3HAHHS CTPYKTYpHOi OyJJOBH iJCHTUYHOCTI Ta ICHYBaHHS ii B TUIaHi Cy0’ €KTUBHOTO
qacy;

2) BUIJICHHS BOX aCMEKTIB IICHTUYHOCTI — OCOOMCTICHOTO 1 COIIaIbHOTO — Cepe/] AKUX
OCTaHHIM € NEepBUHHHUM, OCKIJIBKH OHTOI€HETHMYHO OCOOHMCTICHA 1JIEHTHYHICTH (OPMYETHCS Ha
OCHOBI1 BUPOOJICHUX Y TIPOILIECI COIIaTbHOT KaTeropu3allii mOHsTh;

3) BU3HAHHS iJCHTUYHOCTI JMHAMIYHOIO CTPYKTYpOI, sIKa HENiHIHHO W HEepiBHOMIpHO
PO3BHUBAETHCS BIPOJIOBIK YKUTTS JIFOIHH;

4) po3rnsa 1IEHTUYHOCTI Ha TOBEAIHKOBOMY pPiBHI SIK MPOLIECY BUPIMIEHHS »XUTTEBO
3Hauymmx npoodiem [1, c. 135].

VY BU3HAUYCHHI T'€HEPHOI 1IEHTUYHOCTI MU 10TpuUMyeMocs Bu3HaueHHs J[x. JlopOepa, skuii
BH3HAUaEe ii K yCBITOMJIEHHS ce0e MpeICTaBHUKOM LII€i CTaTi, yCBIJOMJIEHHS CBOET IPUHAJIEKHOCTI
70 CTaTi y couialbHOMY KOHTEKCTi [4]. OCKUIBKM iI€HTUYHICTD € THYYKOI XapaKTEPHCTHKOIO,
MOKHa TMPHUIYCTUTH, 110 y BIANOBIIHOMY CepeloBUIIl abo 3a MEBHUX YMOB MOYKHA KepyBaTH
BUPAXEHHSIM CBOTO «SI», 110 BIUIMBAa€ HA YCHIIIHICTh KOMYHiKalii. JIOTIYHMM TYT BUIA€THCS
3BEpHEHHS 70 MOBHOI 0COOMCTI KOMYHIKaHTIB.

BinnoBigHO 10 MyJIBTHIONSPHOT MOJENl B MeXaxX OJHI€I W Ti€i K cTaTi MOXYTb OyTH
NpEeJCTaBIeHl pi3HI BapiaHTH TeHJEPHOI 1eHTUYHOCTi. [Ipy 1bOMY KOXHHMH Takuil BapiaHT
CTAaHOBUTH «IOETHAHHS PI3HUX BJIACTUBOCTEH 1 SKOCTEH, SIKUMH OCOOMCTICTh CaMa XapaKTepU3ye
CBOIO I'€H/IEpPHY 1JICHTUYHICTh Yepe3 F'eH IepH1 YSBJIEHHS PO cede, TeHIepHy CaMOOIIIHKY, TeH/IepHI

15



