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To sum up, the comprehension of idioms is the important part of a human being. Therefore,
current linguistic study needs appropriate classification of idioms. There are modern approaches to
the comprehension of idioms. According to the semantic approach, the idioms with component “hand”
are divided into expressions describing human feelings, personality and relations. According to the
cognitive approach, these idioms may stay for activity, skill, freedom, person, control, process of
holding and attention. The linguocultural aspect divides them into ones related to popular beliefs,
historical facts, religion, myths, leisure, character traits. The research of idiom study requires more
attention and deserves clearer classification.
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INTERDEPENDANCE OF VERBAL AND VISUAL-GRAPHIC COMPONENTS OF
ENGLISH ANIMATED FAIRY TALES

Formulation of the scientific problem. The proper perception of the text is an essential element
for the reader since this is the single way to understand the functioning of the language and its
implications in a particular work. An animated fairy tale as a multimodal text consists of verbal and
visual-graphic components that are interconnected and complement each other [4, p. 88].

One of the key views on the visual literacy (the ability to use visual information) of the reader is
recognizing visual elements in the text and their functions. The author uses a variety of ways to
manipulate visual elements to achieve a special effect on the reader [2]. Therefore, the problem of the
implementation of verbal and non-verbal means for conveying the message in the visual graphic text
draws attention of many linguists.

An analysis of the latest investigation. One of the recent tendencies in linguistics is the
development of multimodal research, aimed at the analysis of various semiotic systems that create
meaning. Relations between the text and the image as two different semiotic modes are one of the
areas of multimodal studies. Traditionally texts and images were analyzed by separate branches of
science with their own approaches and methods of research. However, within multimodal studies the
text and the image are considered as a combination of interrelated modes. Correlations between verbal
and visual elements have been examined in the works of such scholars as R.Barthes, 1977; B.Spillner,
1982; M. Nikolajeva, C. Scott, 2006; D. E. Agosto, 1999; K. Schriver, 1997; H. Stockl, 2009; R.
Martinec and A. Salway, 2005; G. Kress and T. van Leeuwen, 1996; T. D. Royce, 2007; J. Bateman,
2014 and others.

The aim of this paper is to identify the relations between verbal and visual fragments in
contemporary animated fairy tale.

Presentation of the basic material. The 21st century is considered to be the age when animated
fairy tales appear. They differ from traditional fairy tales in a number of ways: they have
contemporary setting, first-person narrative (they are often told by the protagonist or the antagonist of
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traditional fairy tales), characters’ psychological development and revision of traditional gender roles.
Their most prominent characteristic is that they combine all the features of multimodality.

In multimodal texts, coherence is created by combining verbal and visual-graphic elements.
This combination allows the reader to receive a complete picture of the characters and events in the
text. In such type of the text, non-linguistic means play an important role, because they reveal the
methods of interaction between verbal and non-verbal means and their functions. Verbal and non-
verbal components are an integral part of the animated tales as the multimodal texts, since they create
additional context and narrow the meaning.

The verbal part of the text includes words while the visual component covers visual (pictures,
video) or graphic elements that are relevant to whom the text is directed. Both verbal and non-verbal
components contain important information that cannot be ignored. The visual part is an integral part of
multimodality. However, to create a holistic and comprehensive image, the visual element must be
combined with verbal means in the text. Neither the visual nor the verbal component can exist
separately since they are not self-sufficient, but should complement each other, thereby creating the
general and logical content of the text [4, p. 88-89].

Verbal elements of multimodal text include the tools of a language code, such as words,
phrases, sentences, and texts used to convey information. Verbal components are the most important
means for the communication, because in “typical everyday communication they are considered as
keys to the values presented in the messages” [3, p. 57].

Since visual components are perceived easier than the verbal ones, they have strong capacity to
influence the reader's perception [5].

Visual and graphic elements play an important role in the transmission of structural and
semantic features of the text. The most common graphic elements are quotation marks, capital letters
and italics. These are the tools that provide additional information in the textual space, since through
the use a particular graphic marker, the reader can easily recognize the author's purpose in constructing
the message [4, p. 88].

There are three aspects of graphical representation in the text: 1) font variation; 2) non-literary
graphics; 3) the graphic image of the textual element, which is perceived visually [6]. Paralinguistic
means are differentiated through three criteria: 1) the degree of attachment to verbal elements in the
text; 2) functions in the text; 3) the role in organizing the structure of the text [7, p. 81]. One of the
paralinguistic tools that are often used in the animated tales is the bold font, which emphasizes specific
elements of the text and draws attention of the reader to them. There are many non-verbal means of a
“graphic game,” which constitute a part of the multimodality of the text. They include an actual
graphic element, its location, line spacing, font, color, underlining, sharpness, and transparency [5].

The effect of a graphic game is created through the unusual use of paralinguistic means. Theo
van Leeuwen argues that paragraphemic means are an integral and important part of the text. Due to
these tools, the reader can define the additional value of the fragment. Thus, its functional value and
purpose can change.

The paralinguistic components of the multimodal visual-graphic text can be divided into four
groups:

The group of text segmentation and graphic elements includes text arrangement on a sheet, line
spacing, fields, page orientation, text positioning (horizontal, vertical, diagonal, situational (or
arbitrary), text width, underlin- ing, correction, insertion, selection, strikeover, intentional embodiment
of textual elements without an interval [5].

The color and font group includes color and font variations (capitalization, italics, bold, unusual
spelling, use of several sizes and font sets) [5].

The group of non-photographic and non-typographic textual elements includes punctuation
marks (comma, dot, question mark, exclamation point, dash, colon, quotes, brackets (square, round),
apostrophe, diacritical marks (accent sign, tilde, macron, gravis, acute, circumflex, etc.), typographic
signs, numbers, abbreviations (verbal and nonverbal elements), and mathematical symbols [5].

The group of iconic linguistic elements includes illustrations of various genre and type
(landscape, still-life, painting, picture, drawing, or computer programs), comics, caricatures,
pictograms (abstract, logo, logo), emblems, logos, photos, maps, smiley faces. The group of other
nonverbal means may include tables, charts, schemes, diagrams (circular, columnar) [5].
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Both verbal and visual-graphic components help to comprehend the meaning of the text and
influence on “reader’s” perception.

Conclusion. The integral components of the animated fairy tales are verbal and visual means of
constructing the text. By the use of visual means, the author can complement the verbal elements and
transmit the idea and the message. However, the combination of visual and written elements
influences the perception of the text by the reader, creating new additional concepts and meanings.
Visual means not only accompany the verbal part of the text, but also interpret it. In such tales,
paralinguistic means play an important role as they reveal the ways through which verbal and graphic
elements interact, and their functions. The use of non-textual means, such as semi-bold font allocation,
italics, and non-pictorial text elements, extends the author's ability to transmit information, making the
message gain new meaning, so that certain elements in the textual space attract the attention of the
reader.

The prospective for the further research is the investigation of visual-graphical and verbal
components as means of multimodality in social media, in particular blogs.
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I'PAMATHUYHI OCOBJIMBOCTI HIMEIIBKOI'O MOJIOAI’KHOT'O CJIEHI'Y

Himenpka MOBa Ha Cyd4acHOMY €Tari CBOTO PO3BHTKY BH3HAYAETHCS K IJIICHA CHUCTEMA, SIKY
YTBOPIOE BEJIMKA KUIBKICTh B3a€MOIOB’si3aHMUX TijgcucTeM. Jlo i cTpykTypu HanexaTh pi3HOMaHITHi
JIAJIEKTH, apro, »KaproHu, CICHTH MPEJICTABHUKIB PI3HUX MPOQeciil, COiaIbHIX Ta BIKOBUX I'PyIl. Yci
BOHM MarOTh OimbIl a00 MEHIN IHTCHCHWBHUI BIUIMB Ha TIPOIECH, IO BiIOyBAaIOTHCS B
3arajibHOHAIIOHAJIbHIA HIMEIbKiii MOBI, BU3HAYaIOYH 1i OCOONMBOCTI Ta TEHJEHIi PO3BUTKY. Tomy
IIUTKOM 3aKOHOMIPHO, III0 OCOOJIMBOCTI MOJIOJIIKHOTO BapiaHTy HIMEITFKOT MOBH € OJTHIEIO 3 BAYKIIMBUX
CKJIaJJOBUX Cy4YacHOI 3arajbHOHAIIOHAJLHOI MOBU. Pa3oM 3 THM BOHM € JIOCUTb HEOPIUHAPHUM
SIBUIIIEM — OKPEMOIO MOBHOIO TIiJICHCTEMOIO, SKAa B3a€EMOIOB’s3aHa 3 I1HIIMMH TTiICHCTEMaMH.
Oco0nMBOCTI MOBHOI TOBEHIHKM HIMEIBKOI MOJIOMI TOCHIKYIOTh YK€ JIOCUTh TpPWUBAIMi dac.
JloBeneHo, 10 MOJOMKHHN CIIEHT icCHyBaB Ha TepuTopii HimMeyuwmHw mie m’STh CTONITH TOMY,
MIPUIOMY B OCHOBHOMY Yy BHUTUIAI PI3HOMAHITHUX CTYIEHTCHKHX >XKaproHiB (Studenten Jargons), sxi
JIAJTU TIOIITOBX PO3BUTKY HIMEIIBKOTO MOJIO/IIKHOTO cieHry [7, ¢. 372].

MoonixHui ciieHT — e ()eHOMEH JKUBOI 1 PyXJIMBOi MOBH, SIKa KPOKY€E B HOTY 3 4acOM 1 pearye
Ha Oyab-sKi 3MiHH B XKHTTI cycminbeTsa [10, c. 307].

MoronikHa MOBa € €JINTHYHOIO: MOJIOAb, SIK MPaBUJIO, HE BKMBAE «3alBHUX» CHiB, SIKI HE
MalOTh CyO €KTHMBHOI 3HAauMMOCTi. B ixHiii MOBI MOXHa 3HAWTH HEMajo NPUKIAJIIB HATSKIB Ta
HeToMOBOK. OCHOBOIO MOOYIOBH CEMaHTUKO-CHUHTAKCHYHOI CXEMM BHCJIOBIIIOBAHHS Y MOJOADKHIN
MOBI (5IK 1 Y po3MOBHIiif) € miecioBo. [IpoTe cuHTakcH4Ha Oy/n0Ba BUCIOBIIOBAaHb B YCHOMY MOBJICHHI
MPEJCTaBHUKIB MOJOADKHHX TPYH CHHTAKCHYHO CIIPOIIEHAa JI0 MPOCTOrO0 JBOCKIAIHOTO YH
OJHOCKJIaAHOro peueHHs [1, c. 96].
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