3BIPHUK MATEPIAJIIB

OcranHs 3 NepeniyeHnX CKJIa0Ba MEHTAJILHOI MAaTPHUIll YKpaiHCTBA 3aKOHOMIPHO
BEJIE JIO0 PO3MIAY 3HAUYIIOCTI TEHJIEPHOrO acIeKTy MOCTaBjiIeHoi mpobnemu. Tak, 3a
JTAHUMH TEOPETUYHOTO M emmipuyHoro gociimpkeHHs . BacwibkeBud, T. ['oBopyH Ta
O. Kikinexi, MOJIO/II YKPATHCHKI KIHKH JEMOHCTPYIOTh BUILIUN PIBEHb CYy0’ €KTUBHOTO
3arajikHOTO 1 MEPCOHANIBHOTO JIOKYCY KOHTPOJIHO Y cBOiil mpodeciiiHiil MisTTBHOCTI, a
TaKO’X BJIACHUX TICUXOJIOTTYHUX 3yCHJIb Y BIJICTOIOBAHHI CBOIX MEPEKOHAHB. YOIOBIKM K
y LJIOMY OUTBIIOI0 MIpOIO ICUXOJIOTTYHO TOTOBI J0 1HAWBIAYaIbHUX (HOPM aKTUBHOCTI,
B TOMY YHCJII €KOHOMIUHO1, TO/I1 SIK KIHKU 3/1eOLIBLIOr0 Opi€EHTOBaHI Ha TPYIOBi (opMHU
npodeciitHoi mismpbHOCTI [1].
¥V 3B’s13Ky 3 yCIM 3a3HaY€HHM, Ha HAITy JYMKY, MOYKHA CTBEPKYBaTH, 110 CYy4acH1
KapaHTUHHI YMOBHU COIIIAJIBHOI Ta EKOHOMIYHOI 130l B YKpaiHi ICTOTHIIIe
3arpoXKyrOTh IICUXOJIOTTYHIM Oe3Melll caMme KIHOK, aHDK 40J10BIKiB. KpiM Toro, skiHKa Mae
1 OUIBIIMI MOTEHIIIa] BJIaCHE BHYTPIUIHBOTO, IHTEPHAJIBHOIO BUXOAY 3 TAKOi CUTYaIlii,
MOB’SI3aHOTO 3 MPUITMCYBAHHSAM BIJIOBIAAILHOCTI 32 BCE, 1110 B1I0YBAETHCS, HACaMIIepe/]
camiit co0i.
VY 1iioMy, MEHTaJIbHA MATPHILI YKPATHCTBA SIK OPMY€E OKpEMi MO3UTHBHI OCHOBU
JUIS  TIATPUMKH TICUXOJIOTIYHOI Oe€3neKky (Hampukiaa, B YMOBax MaHIeMIi 1€ —
IHTPOBEPTOBAHICTh), TAK 1 CTBOPIOE JI0IATKOBI PU3MKH JIJIs 11 30€pEKEHHS Ta 3MIITHEHHS
(eMOI1iiHICTh, IHTEPHAIBHICTH Ta 1HIIIL).
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The implementation of inclusive education into the national school, which is
relevant to the humanistic principles of an open society, is a challenge of the time and
priority aim of the state social and humanitarian policy on the way of Ukraine’s democratic
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entry into the world community. It is in line with international standards of quality of life
and education. The formation of inclusive competences and tolerance in the new
generation of Ukrainian citizens is on the current societal agenda.

Despite of de-jure implementation of inclusive education into the school, de-facto
we observe some difficulties: low preparation of pedagogical staff for working with
children with disabilities; insufficient study of the specific needs of students with
disabilities; low level of methodological support of teachers; an inconsistency of school
space to the principles of universal design; lack of sensory rooms at the school; gaps in
the legal framework for ensuring the rights of children with disabilities on quality
education; underfunding of inclusive schools; prejudice against people with disabilities,
etc.

The article is aimed to reveal the content of inclusive education and outline
conditions of its implementation in Ukraine.

There is a significant foreign experience concerning the policy to ensuring the right
of children with disabilities to quality education at the schools (the United States, Canada,
Belgium, Finland, Estonia).

The main international organizations that support and promote inclusive education
policy are UNICEF, the United Nations, UNESCO, the Organization for Economic
Cooperation and Development. In particular, UNICEF focuses on four key areas: a)
advocacy: promoting inclusive education in discussions, high-level events and other
forms of outreach geared towards policymakers and the general public); b) awareness-
raising: shining a spotlight on the needs of children with disabilities by conducting
research and hosting roundtables, workshops and other events for government partners;
¢) capacity-building: building the capacity of education systems in partner countries by
training teachers, administrators and communities, and providing technical assistance to
Governments; d) implementation support: assisting with monitoring and evaluation in
partner countries to close the implementation gap between policy and practice [4].

Key ideas on inclusive education:

— all children can learn and all need some form of support in learning;

— identifying and minimising barriers to learning;

— includes the home, the community and other opportunities for education outside
of schools;

— involves changing attitudes, behaviours, teaching methods, curricula and
environments to meet the needs of all children [3, p. §].

Inclusive education in Ukraine is a social and pedagogical innovation that is
currently actively implemented. First of all, this issue is revealed in the works of L. Baida,
A. Kolupaeva, E. Danilovichute, V. Malanchii, Yu. Naida, T. Sak, N. Sofii, Z. Shevtsiv
and other scientists. On the one hand, inclusive education means the “join” of
children with disabilities into general educational institutions. On the other hand, inclusive
education provides equal opportunities for all children to their successful education,
socialization and development; it forms positive attitudes to the students’ diversity, taking
into account the differences of everyone [1, p. 9].

The main condition of successful implementation of inclusive education in Ukraine
is the creation of an inclusive educational environment. According to the Law of Ukraine
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“On Education”, an inclusive educational environment is a complex of conditions,
methods and ways of its implementation for co-education, upbringing and development
of all students taking into account their needs and opportunities [2].

An important aspect in creating an inclusive educational environment is to take into
account the principles of universal design, including equitable use, flexibility of use,
simple and easy use, perceptible information, tolerance for error, low physical effort, and
necessary size and space [1, p. 28-29].

Thus, we formulate our vision on the problem of implementation of inclusive
education into the national school, in particular, by creating an inclusive educational
environment as a specially organized safe, child-friendly environment at the school, free
from all forms of discrimination; which is based on the principles of non-discrimination,
equality, dignity, and respect and where quality educational services to ALL students are
provided.
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[IpoGnema sIKICHOT TIATOTOBKM MaWOyTHIX BYHUTENIB € OJIHIED 3 TOJOBHUX
po0JieM CY4acHOCTI, aPKe poJib Ta (PYHKIIIT BUMTEIIS IOKOPIHHO PO3IIMPIOIOTHCA. Taki
csiToBi opraizauii sk KOHECKO, MixxnapoHa oprasizaiiis npatil Ta iHIIi 3a3Ha4aroTh,
[0 BUMUTEJIl HAIIOTO CTOJITTS € BIUIMBOBOIO €JIITOI0 MaOyTHHOIO KOXKHOI KpaiHu [3].
Tomy y €Bpom HeaOusKy yBary MNpUAUBIIOTE MENArorimi  Ta TeHAEpHIM
nearorii, ocooauBo. 30KkpeMa, YCIiX CUCTEMH OCBITH kpaiH CkaHIMHAaBI1 0a3yeThcs Ha
HAYKOBO-TIEAAroriyHIi MAr0TOBLI KaapiB, ToMmy CKaHIMHAaBIS OJHA 3 MEPILUX MOKa3aia
Ha MPAKTHUII BUCOKI MOKA3HUKH MITOTOBKY MalOyTHIX BUMTENIB Y KOHTEKCTI T€HIEPHOT
npocBiTH. B VYkpaini Hapasi BigOyBaeThCsi peopMyBaHHS OCBITHBOI CHUCTEMH, SIKE
OB ’s13aHE 3 BUBYECHHSM 1 BIIPOBAHKEHHSIM 10CBIAy CKaHAMHABCHKUX KPaiH.

Cran HayKoBO1 PO3pOOJIEHOCTI MPOOIEMHU JOCTIHKEHHS CBIAYUTH TPO TE, IO
MUTAHHA T€HJIEPHOT MIArOTOBKY BUuTENiB y CKaH/IMHABIT Ta YKpaiHi HE MOXKHA BBaYKATH
710 KIHIISI BUBYCHUM, 30KpEMa, BUEH1 30CEPE/DKYIOTh yBary JIMILE Ha OKPEMHUX ii acTieKTax
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