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TRAINING OF FUTURE TEACHERS GF UKRAINE TO WORK
IN THE CONDITIONS OF INCLUSIVE EDUCATION

Udych Z. 1.

INTRODUCTION

The reform of education in Ukraine involves the introduction of an
inclusive form of education. The regulatory-legal documentation regulating
the inclusive process in preschool and secondary education has already been
approved, and a draft law on vocational education is being drafted. On the
other hand, higher education feels the lack not only of legal regulation, but
also of guidelines for the implementation of vocational training, including
pedagogical one, and the creation of an appropriate inclusive educational
environment. Thus, there is a contradiction in the fact that institutions of
higher education are not ready to ensure the society’s need to provide high-
quality educational services to persons with disabilities and other needs, as
well as to train pedagogical staff to work in conditions of inclusion.

We present an analysis of the problem of modernization of the content of
higher pedagogical education in Ukraine in order to implement its inclusive
aspect. We propose to consider the peculiarities of compiling an effective in
the educative process manual “Fundamentals of Inclusive Education”, tested
during 2016-2018. As well as the peculiarity of the inclusive-resource
center functioning in the system of higher education by the example of the
structural unit of Ternopil Volodymyr Hnatiuk National Pedagogical
University (Ukraine).

1. The problem of inclusive competences formations of students
of higher pedagogical educational institutions of Ukraine
In the context of our research, certain contradictions, which significantly
impede the process of inclusive education in Ukraine, have been identified.
Among them are: new social requirements for the organization of
educational space, the education of children with disabilities and the
unpreparedness of teachers to create an effective inclusive environment,
organize the pedagogical process according to pupils’ nosology; social order
for the inclusive competence formation of the pedagogical staff of the

secondary comprehensive educational institution and the lack of a -~

corresponding education system, the imperfection of the content of the
future teachers’ training; bringing the Ukrainian legislation into compliance
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sorms of the international legql framework for persons with
ith 'ﬂ.le. r nd the existence of contradictions and inaccuracies in the
disab‘l'.tlesnor,.native‘legal framework regulating the inclusive aspect of
domesFlC' Ukraine’s entry into the Bologna process, where the student-
educatlgﬂaeducaﬁon and dominance in the national education system of
centere _concentrated training is of high priority.
teaclg";‘i and other contradictions prove the initiated process of the inclusive
T tion system implcrpentatlon in Ukraine and the unpreparedness of
educal n to provide schools for teachers, who have formed their

higher educatio ; 4 ] v
tencies. That is why we consider that the improvement of

; ive COmpe 5 .
iﬁ:luirai“i ng process should start with the modernization of higher
pedagogical education content. The generally accepted interpretation of the

notion of “content of higher educgitiqn” involve:s structure, content and scope
of educational information, acquisition of which provides the person with
the opportunity to obtain higher education and certain qualifications, as well
as the system of knowledge and skills of a person, his/her professional,
ideological and public qualities, determined by the needs of society’.

The main factors of modernization of the higher pedagogical education
content in the context of the inclusive education system implementation are:
taking into account the recommendations of the project within the
framework of the Bologna process “Tuning educational structures in Europe
(Tuning)” regarding the competences and professiogram of a modern higher
education institution graduate; introduction of a student-centered approach
in the formation of educational programs; improvement of the teacher’s
professiogram; methodological grounding of inclusive education; expanding
the system of pedagogical disciplines with new educational subjects of
;gzlcllllswe_ content; professional competence of higher educational institutions

In elrggm the field of inclusive education and pedagogy. G
oy 7, in one of his interviews, a prominent Indian scientist and
Lon donr,Ba professor of strategic and international management at the

Usiness i::s ;_?CSS School and dean of the Faculty of Indian School of

2 direct 13 crabad, S. Ghoshal (1948-2004), for th first fime e
emp]oymeml o between the process of a future specflahst tr.ammg and his e;

Owledge .skilﬁce then, the term “employability” is considered as a set 0

2 s, methods of solving production problems, as well as the

abilj .
Y and the desire for continuous improvement and professional

1
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developmentz. This idea has become one of the key issues in reforming
European higher education in the context of the Bologna Process.

Ore of the most important analytical and research projects of the Bologna
Process, which has been implemented since 2000 by the Universities ip
interaction with the sphere of work, is “Tuning Educational Structure in
Europe” (Tuning). It is aimed at forming a common methodology of
comparability and compatibility of levels and content of educational
programs (educational) in various subject areas of higher education. Tunin
covers the vast majority of countries that have signed the Bologna
Declaration, including Ukraine®. One of the results of Tuning is the
development of unified approaches to the notions of “learning outcomes”
and “competence of higher education institution graduate”, as well as
substantiated components of general and educational competencies. It is the
understanding of these components of the educational process that will
allow us to correctly formulate the goal and improve the content of future
teachers training. So, according to the Tuning methodology: learning
outcomes are the formulation of what a student is expected to know,
understand, be able to demonstrate after completing the training,

They can be related to a separate module or also to the period of training
(the educational program of the first, second or third cycles). Learning
outcomes determine the requirements for awarding credits. And
competencies are dynamic combination of knowledge, understanding and
skills. The development of competencies is the goal of educational
programs. They are formed in various educational disciplines and are
evaluated at different stages’. These two concepts in the Tuning
methodology are clearly separated and have their own peculiarities: the
results of training are formulated by teachers at the level of the educational
program and should be clearly measurable, and competences are gradually
acquired by those who study and are formed only in the system of
educational disciplines and can begin to be formed within the framework of

2 The individualized corporation: An interview with Sumantra Ghoshal European

Management  Journal. Vol 15. Issue 6. December 1997. P. 625-632. URL:
http7//www.sciencedirect.com/science/article/pii/S0263237397000467?via%3 Dihub (Last
accessed: 20.02.2018).

3 Haujowansuuii ocsiTsiit tocapiit: Buma ocsira / AsT.-yxna.: L1 Babus, .51 BosroGatil,
A.A. T'apmam Ta . Kuis, 2011. C. 49. F L

4 Berynue cn0Bo 10 Tpoexty ThioHiHT — rapMoHBawis ocBirsix ctpykryp y €Bpomk URL:
http//www.unideusto.org/tunngew/images/stories/documents/General_Brochure_Ukrainian_ve
rsion.pdf (mara 3sepHenns: 01.03.2018).
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f one level of higher education, and to complete the formation
o jevel of higher education’. Instead, in the Law “On Higher
gt the highest thf; current wording dated March 13, 2016 in Article 1, these

lnctuﬂlly identical: competence is shown as a result of training,
Ut of training —as a combination of competencies.
and the resd nce with the interpretation of the concepts «learning outcomes»
m ?ccor 2tience of higher educational institutions graduates” by the Tuning
and COIEP;ferent approaches to creating an educational program that reflects
Project, * 1 ducation have been highlighted (Table 1).

notions are @

the content of €

Table 1
Approaches to creating an educational program
at higher educational institution
Ne | Approaches Content
- “Focuse Teacher- The scientific interests of the teaching staff, the
1.| on concentrated existing scientific potential of the higher
entry” training educational establishment have been involved
Student- Fogusing on the model of a specialist, yvhmh is (or
5 | Focus concentrated will be in the near future) in demand in the labor
on exit” " . market, which should ensure his/her high
suitability for employment

Thus, the first approach, which now dominates in the conclusion of
educational programs in higher educational institutions of Ukraine, reflects
ihe knowledge paradigm of higher education (the system of “ready”,
completfed” knowledge, skills, which is broadcast to students, while the
it;(.ie.m himself/herself is only a passive object in educational and cognitive
par‘:;}’). Instead, the second approach is the embodiment of the humanistic
subjeétgm- of education, which considers a student and a teacher as equal
or thy "0 the, educational process®. At the same time favorable conditions
the ¢ Student’s self-development, formation of competencies necessary for
Profession are created.
in : : onceptual foundations of student-centered education are laid down
Skine‘ignd half of the XX century by American researchers J. Watson, ‘
> R. Mager and -finally developed after 20007, These days, student-

s
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Kuis, 2014. C. 7-9.
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centered education dominates in most European higher educatj
institutions, which offers not only virtually directed content of educatj On
but also relevant innovative methods and training, which makes it atlractio\?’
for Ukrainian schools graduates. In support of this, we also have a negative
assessment regarding the content of the Ukrainian educational programs 02
the preparation of high-demand professionals, made by the National Expert
on Higher Education Reform — Y. Rashkevych: do not take into account the
real needs of the labor market; are teacher-oriented; are rigidly and narrowly
bound to a specialty; do not provide academic mobility; too controlled (from
65 % to 90 % of the educational programs (the name of the disciplines, their
volume, time of teaching, and, in the majority, the form of control) was
standardized by the standards of higher education from which the higher
educational institution was not entitled to retreat); are not flexible®,

In the process of modernizing the content of higher education with the
aim of introducing inclusive training of future teachers, it is necessary to
implement a competence-based approach. Unique classification of inclusive
competencies of teachers in the European educational space has not been
concluded yet, but active discussions and research are under way. In general,
all competencies should be divided into two groups: subject specific
(professional) competences and general competencies (generic competences,
transferable skills). At the same time, subject competences are defined as
those that depend on the subject area and are important for the successful
pr9fessiona1 activity in a certain specialty, and generic competences — as
universal competencies that do not depend on the subject area but are
important for the successful further professional and social activity of the
apph’ca'nt in various fields and for his/her personal development9.

Wlthm the framework of the Tuning Project, more than twenty different
studies hgve been carried out, in which more than 100 universities from
16 .countrles-par'ticipants of the Bologna process took part, with the help of
which 85 essential generic competences have been selected and a list of the
most relevant 30 generic competences to be mastered by higher education
instittions  modern graduates is concluded'®. At the same time,

8
Paukepnu 10.M. Marepi i .
.M. Matepianu ATBHOT . ol
OCBiTH. pianu HaujonansHoi komanau ekcrieptis 3 pefopMysaiis Bi

(:kata 3BepHeHHS: 18.04.2018).
Viar Hm(?me““" npo (opMyBaHHs niepentiKy Ta OGPaHHSA HaBYATBHIX AMCLMILILH CTYACHTA!
a. 1;0._A31oxoacmfm, M.B. BaGenko Ta in. Quinpo, 2017. C. 4-5.
hﬂpﬂwwwu?xm% educational  structures i Euwrope:  Generic ~ Competences. URL:
.un, eusto.orgtumngeu/wnpetences/generic.html (Last accessed: 25.03.2018).
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ctchiGS are

and systemc:
Wwe suggees
Table 2 as .TC
Tuning ProJ

Generic com

divided into three categories: instrumental, interpersonal

¢ considering the general competencies we have outlined in
Jevant to future teac]hers of inclusive classes on the basis of the
ect recommendations ™.

Table 2

petences of higher educational institutions graduates

Relevant for future teachers of inclusive classes

[ Caregony
Instrumental
competencies
(cognitive,
methodological,
technological and
linguistic abilities)

Ability to analyze and synthesize; ability to organize
and plan; mastering the grounds of basic knowledge of
professions; elementary computer skills; information
management skills (ability to find and analyze
information from different sources); solution of

problems; decision-making.

Interpersonal
competencies
(communication skills,
social interaction and
cooperation)

Ability to criticism and self-criticism; interaction (work
in a team); interpersonal skills and abilities; ability to
work in an interdisciplinary team; the ability to
communicate with experts from other industries;
positive attitude towards differences and other cultures;

ethical obligations.

Systemic competences
(combination of
understanding,
responsiveness and
knowledge,

.ability to plan changes to
Improve systems, develop
new systems)

Ability to apply knowledge in practice; research skills;
ability to learn; ability to adapt to new situations; the
ability to generate new ideas (creativity); le@ershp
qualities; ability to work independemly; plmng and
project management; care about quality; desire to
succeed.

When modernizing the content of higher pedagogic
necessary to take into account the general educational
only recently distinguished by Tuning, but are already be
w‘f)fokp_ean universities'2. Among them, for the preparati
re 'k in the context of inclusive education, the key factors ar

€ognize and respond to the diversity of students and
[T —

;“bject.
5.0
03.2018),

httpy T‘“‘i“g_ educational structures in Europe: Education — @ast
25.03.201é;lflldeusto'°rg/tuﬂingeu/conmetences/specxﬁc/educa

n o
Tuning educational structures in Europe: Competences: Do
http1/www.unideusto.orgtuningeulcompet““"e

al education, it is also
competencies that are
ing implemented at
on of teachers for
e: the ability 1
the complication of
wnloadable documents on thS
shm  (Last acees:

i s, URL:
: Specific Conveleﬂ“acms od
tion.
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the learning process; consult on various eld}liaﬂofrlalti?Lxes and counseljy,
skills (psychological Counse!mg, coxlms§ o O'a S u ents and Parents),
anage - ducational or correction-deve oping projects; manage and evaluate
educational programs, events and mat_enals; _runor coordinate 4y,
interdisciplinary educational team; communicate e1fect1v§ly With groups anq
individuals; improvement of educatfonal and .educatlonal environmem;
creating a climate conducive to learning; .adaplallon of the curriculum and
teaching materials to a specxﬁ.c educational cqntext;‘ de_velopment and
implementation of various strategies baged on specxﬁc criteria for assessing
learning; development and implementation of edu.catxc_m that brings together
people with disabilities; awareness of different situations in which learning
can occur; different roles of participants in the learning process; students’
commitment to progress and achievements; competence in a number of
teaching and learning strategies.

Consequently, the proposed competencies should be included in the
updated teacher’s professiogram, which is an official document regulating
the technology of constructing the requirements that the profession brings to
the personality traits, psychological abilities, psychological and
psychological capabilities of man.

2. Workshop inclusive education in the organization
of educational activities of future teachers
In order to provide students with high-quality preparation to work in the
context of inclusive education during 2013-2014 academic year, in
V. Hnatiuk TNPU a new academic discipline “Fundamentals of Inclusive
Edugation” was introduced. And also educational and methodical complex
of given discipline was compiled. One of its components is the manual
“Inclusive Education” (hereinafter referred to as the manual) . Its compiling
became possible due to the use of interactive methods of working with
students during classroom-based and out-of-class classes, which allowed
testing and selecting various types of tasks and exercises that were included
in this edition,
tasgea“:janual is usually understood as an educational edition of practical
ke nd exercises that contribute to the acquisition of the knowledge an
gained, their systematization, generalization, and testing the quality ©

13
Vg 31, Innomnsra o

ira: . i ianpHoCTER:
Tepuonin, 2016, 14 BITa: NPaKTMKYM [N CTYJCHTIB MeZAroriHMX cricLuant
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14 pased on this statement, we propose to consider the
i ase ; : - .
quisition - education as an educational edition containing a variety

inclllbllve the sequencing doing of which contributes to the
ctical .tasl(ss’ive competencies of future educators in the context of
formation pf _lrﬁnlés relating to inclusive education and pedagogy. )

disetb that the contemporary authors of psychological and
Wwe t')ellevesearches make a mistake while relying on the logic of the
pedagogl"alfre oals developed in the cognitive field by V. Bloom" in
taxonomy © \%vith his colleagues in 1956 in building up the educational
couaboratl(énthe content of the study guide. Despite the strengths of this
prosess an_t eventually revealed some disadvantages. Because of this, Lorin
taxonomy id R. Krathwohl, in cooperation with other American

and Dav .
fo il\z;ierir? 2001 introduced an improved and more extended version of the
f;xgnom,y of educational goals in the book “A Taxonomy for Learning,

Teaching, and Assessing: A Revision of Bloom’s Taxonomy of Educational

. 216
Objectives™ . ] s
IJn composing the content of the tasks of the manual, discussed in this

article, we relied, in fact, on the latest version of this taxonomy, in which six
mental skills from the simplest to the most complex, which students shoqld
master are presented: knowledge, comprehension, application, analysis,
evaluation) and creation'”. We have also highlighted additional levels of
knowledge: factual knowledge — basic, general information that a stud.ent
should master; conceptual knowledge — knowledge on the interre]atlpns_hl'ps
between individual parts and larger structural components for 'Ehelr joint
operation (knowledge of classifications and categories, principles and
generalizations, theories, models, structures); procedural knowledge —
\

14 ;
Tlpo samaeppkenis Mopsaky magasss waswansHilt nirepatypi, 3aco6aM HapuaHKA i
aBNaNkHOMY o6nanHaHmio ;pﬁ(p]?:ym ::iuoum MinicTepcrea ocBirth i Hayku Yipaiiu: HaKBB.
hpJrc o8 OCBIM i maywr Vipaim ix 17 wepsna 2008 p. Ne 537 URL:
15 2;11“’"5 -Tada.gov.ua/laws/show/20628-08 (nara sseprenns: 17.02.2018). o
a co 20m B.S. Taxonomy of educational objectives; the classification of edupanona; gt;ibo y
D.Rnlg?nu?e of college and university examiners. Handbook I: Cognitive Domamn / BS. m,
16 AHTWOh. New York: Longmans, 1956. 207 p. N
3 Educati(:lxolmm}f for Leaming, Teaching, and Assessing: A Revision 0
W, Airagin ) Obiectives, Abridged Edition / Lorin W. Anderson, David b
C. Wiltro;ili(m Kathleen A" Cruikshank, Richard E. Mayer, Paul R. Pintrich, Jame
17 A . New YOI‘kZ Longnan’ 2001. 352 p. .
quCatiOn f"onon.ly for Leaming, Teaching, and Assessing: A Revision " son | David
2! Objectives, Abridged  Edition Paperback / Lormn W An el:lsR oy
Peter w. Airasian, Kathleen A. Crukshank, Richard E. Mayer, P260]3 Sen
> Merlin C. Wittrock. United Kingdom: Pearson Education Limited, -

f Bloom’s Taxonomy
R. Krathwohl, Peter
Raths, Merlin

of Bloom's Taxonormy f’f
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knowledge on hovy
algorithms, instructio
criteria for determint

to perform a particular operation (know
ns of methods and procedures, and know
ing when to apply the appropriate

led ge on
ledge on
Procedure,

understanding the means and ways of obtaining new knowledge or results,
their knowledge testing); meta;ggmtzve k710w/cdge is the knowledge of a
person on his/her own cognitive processes (ways of Memorizing apy
reproducing information..lglowledge on cognitive tasks and self-awareness,
application of metacognitive strategies, ability to regulate the process of

self-awareness) .

While compiling the manual, the general-didactic and specific principles
of the educational-methodical literature compiling were taken into account:
scientificity,  visualization,  accessibility,  systemacity, integrity,
completeness, discreteness, algorithmization, convertibility, consistency,
goal sufficiency, minimization, estheticism, comfort, etc. (Table 3)'°.

Table 3
Principles of composing a manual on inclusive education
Principle Content Principle Content
conformity ofmat§r1al to use of expressive
the level of scientific and A
Content - " SR visual means
Bt S technical achievements | Visualization P
scientificity in the field of inclusi (schematic, sign,
16, STCISIVG frame), illustrations
education
taking into account the
students’ experience and interconnection of all
educational manual’s topics;
Accessibility opportunities; Systemacity subordination of

conformity of the particular tasks to
didactic material of the solving a complex

manual to the content of task
the academic discipline

focus of the content of
tasks on mastering of all
concepts, facts, methods
of professional activity

and integrity

structuring

educational
information and tasks
and presenting them

in separate parts

; RL:
. Bloom’s  Taxonomy RCYISCC/L 0
Chm’é-essentials/beyond-bloom-cognitive-taxonomy-rewsed

Completeness Discreteness

—

Wilson L0 Anderson
; S and K =
http//these condprinciple comten rathwohl

(zs,tgaécessed: 25,03.2018)‘
X
i T;Z":’;Zs:e" BA., Mensenesa MK, Yrenne nexumit ¢ NMpUMEHEHUEM ayuuonm}’aﬂbum
ATOYHBIX Matepyanop, Hunosayuu ¢ o6pasosanuu. 2009. Ne 1. C. S
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transformation of
spatial verbal

descriptions into
schema-sign

-

development of skills for

classroom and Convertibility

ithmizalion | ;ndependent work on the :
ATt md::sks performance figurative models and
associative
supporting signals
| —— 1 sectting the required

number of tasks to
consolidate skills
according to the didactic
goals of the academic
discipline

exclusion from the
manual of issues that
do not carry semantic
or ideological content

Goal suffi ciency Minimization

gradual increase in
the complexity of
tasks in accordance
with the expected

conformity of tasks with
artistic expressiveness,

Estheticism and rational form, use of Consistency

comfort Ubtotion, learning outcomes;
convenience in designing srvlfi-Yise] appresen
tasks to the content of tasks
focus of tasks on the focus of tasks on the
Searchability search and creative Practicability | formation of practical

skills

nature of students’ work

The manual consists of an introduction, ten topics that reflect the structure
of the academic discipline, list of recommended sources (basic and
additional literature, Internet resources), test tasks for self-control
(146 tasks),

All tasks are divided into topics: the theory of disability and components
of an inclusive society; international experience of inclusive education
lmp.l cmentation and introducing its idea in Ukraine; formation of a favc?rable
ie:t\rz:)rg ument in an inclusive educational institution; team approach in the
imera;c-t“’n and implementation of an inclusive form of lean:img,r.,
Correcflon of school and parents in the system of inclusive efiucla .c‘.,ne,
educatil(;)l?al and developmental and rehabilitation components Oflmcmu:rl]tal
Processen’. Curmf“lum of educational and correctional and devei o% o
Educatios’lteac.hmg strategies in the inclusive classroom; evah:])ah el

isor, ers-a achleVements of students with different typeshof psﬁd ps);hool
inistrag; Oﬁmfessmgfam of inclusive class teacher
: experience of

en s
M °OMposing the manual’s structure, we used the T

- Pro o
koﬁeVE‘» Who had identified orientation and motivationa
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and executive and reflexive and evaluative components?, Thus
)

orientation-motivational component of the manual determines the Pllrp;l;e
and tasks of the discipline; description of the inclusive competencies that the
e

student has to master; defining t}le functions  of the manual apq
recommendations for the tasks performance. The operational-eXecutiv
component s represented by a system of tasks, exercises, degj :
developments, and reflexive-evaluative component — by multi-leye] tj.sqt
tasks for students’ knowledge self-control.

Tasks placed in the manual include inscribing, drawings, making
connections, creating drawings. For this purpose, it is allowed to use
different methods of displaying information using colors, graphic images
pasting of printed materials, etc. If necessary, the printed basis of tables anci
diagrams can be changed and supplemented by students.

The system of evaluating completed tasks involves the consideration of
certain criteria and levels. The main criteria for evaluation include:
meaningfulness, independence of judgment and performance of tasks,
argumentativeness of one’s own position, timeliness of performance. The
main levels of the tasks include: 1) theoretical — only tasks that require an
unambiguous answer and relate to theoretical knowledge of inclusion in
education (e.g.: to define the curricula’s tasks) are performed; 2) practical -
level that involves the implementation of tasks related to the practical
application of theoretical knowledge (e.g.: to develop a methodological
deyelopment of a lesson in an inclusive classroom, where there are students
with complex visual disorder); 3) creative — the use of non-standard
approaches in solving set tasks, revealing their own attitude to a particular
problem and judgment (e.g.: to review one of the proposed films about
people with disabilities and to write down which conclusions and thoughts it
:;a/znfrfg;/okedi;lstofcorppile a methodologic.al guideline of an ed_ucational
Evolmionp(:PRe ‘(,) l$ mg’l,uswe class; to wrlte; an essay on ‘_‘[nc]usxyenesg g
P S’hoo on?”). Note that the main motivation in worlflng wit

uld be the development of future teachers’ inclusive

competences, rather than obtaining additional points to the overall result of
studying the academic discipline.

ca:hgen;a;;l ifee;n::e \?af; this manual is its multifunctionality. That is, its tasks

1ous types of students’ academic work and classes:

-

20 , i

quenr'nlapo'(o‘b €sa MIO. PoGoqnﬁ_ OUMT AK apaKrHEmi 3aci6 migroTopku ManGYTR

Teo _ A0 peanpauii mdepenniiosatioro NiIXoqy B Hapuami MojoAWMX LIKOTAPE:
€0az202iKa 6uujoi ma cepednvor wkonu. 2013, Bun. 38. C. 84-85
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. Jaboratory works, propaedeutic practice, independent
s, seminars, o ible to combine frontal, group, paired, individual
leC[U] S way it is poss! g > > >
ork. In this ¢ forms of work with students.
and indt?per?deﬂ apers regarding practical training manuals, such functions
éﬁccgbed; training (helps the teacher to manage the students’
are oﬁenlezctiviiies); developing (development of thinking, sustained
education? the lesson); educational (formation of students’ qualities:
attention .dumégiscipline, accuracy, honesty, diligence, perseverance, care);
Ol”gamzéﬂoniusing a workbook to control students’ knowledge and skills);
Cor}troll.lf{g (rationalization of student’s and teacher’s academic work,
ratlona]rlizaltréguse of study time)*'. We consider that the practice manual for
a&%?nr:s we have tested performs more functions. In particular: educational
Zformation of systemic, strong and hig}_l—qu.aliFy !(nowledgt? in the scope and
within the requirements of the academic discipline’s curriculum); cognitive
(formation of the students’ ability of critical thinking, ability to comprehend,
know, study, understand, perceive and process external information);
ideological ~(formation of humanistic values, deprivation of public
stereotypes concerning persons with disabilities); organizational (rational
organization of students’ educational activities; practical application of the
acquired knowledge); motivational (motivation for professional self-
improvement; formation of active vital and professional position);
informational (providing additional information that deepens the content of
the academic discipline); research (search and analysis of various sources of
information, non-standard methods of solving problems and problems
'C’:)tip:?demly.); forming  (formation of future teachers’ inclusive
skillg :p(\:/eS)" developmg (_development of'atten'tion, t.hmk_mg, mastering the
maps, info arious forms of information codification (Clr.Cl:lltS, tables, mental
Stand;rd ; dger:Sp)hlcs, frames, etc.); development of the ability to produce non-
degellzpinmel:t)rtant that performanc§ of the mam:lal’s tasks f:ontribute to the
Eeneralisation of mental operations (analysis, synthesis, Cf)mPar’Sd‘Z;’
Tegulate ang (;rsys_tematxsatlon), as well as to the ability to design, model,
ganize the educative process, navigate the information space,

USe varjq, :
us ¢ . nal
18€ of tjpe_ Omputer programs, plan independent work and make ratio

2
0, npaKT“KyM 3

3a 3ar. ped.
A ﬂ)‘ﬁacenmk’ A epoC /

2002. C. 7-8.
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The manual provides for performing various types of tasks for Procesg;
Iny

additional sources of infor‘l‘natlon and processing manually or by Means of
computer programs (Table 4).
Types of tasks in the manual «Inclusive Educationy Tableq
Tasks types Tasks content
Stud)’i}lg defining terms and concepts relating to a particular topic, their
categorical record and interpretation ’
apparatus i _ -
Codification of | transforming text 1qforn1atlon into logic ch_arts_, tables, brain maps,
information etc.: drawing up a plan on the scientific article ’
Systematization |  compiling a list of videos. music videos, cartoons on inclusive
and grouping of theme, source base, resources of inclusion, determining
information characteristics and properties of the subject of research, etc.
S;’EE I;I;;es?:lmg inserting the necessary information in the proposed basics of
: ing charts and tables
information
Situation studying additional information, assessing it; solving
analysis psychological and pedagogical tasks and situations
making one’s own opinions on the subject matter or situations
Self-alignment re]atec! to inclusion issues and people with disabiliti{:s;
determining one’s own level of inclusive competencies;
justification of value orientations in pedagogical activity
compiling methodological development of lessons, educational
Construction activities, project activities; compiling documentation of t.he
curriculum; compiling adaptation and modification, professional
—_— ] self-improvement programs _
Matching | finding out the compliance of the proposed information; defining
_ the content of models, systems, programs, principles, etc.
) processing the information provided, guiding arguments “for” of
Grounding “against”; defining possible obstacles, ways of their prevention;
—_— concluding and substantiating the action plan
Studying studying the normative and legal basis of inclusive cducatllon_,
additional results of charitable foundations, public associations and soqctles,
sources institutions of special education; analysis of site on inclusive
W education ]
—\

solution of various levels of testtasks

This approach
consolidate the
Implement the iq

. h;
belps to avoid monotony; carry out an individual aPP;O(;’; e:
actual, conceptual, procedural, metacognitive know F
caofa competent approach.
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cess of testing the tasks of the m:'mual during 2015-2018, a
In the pr% stacles were identified as well, which considerably slow down
qumber of o 'of their implementation: insufficiently developed students’
the Pro 655,115 lack of experience during the independent compiling of
2 Sk]l " intelligent maps; fear of expressing one’s own opinion;
charts tab e§~f public stereotypes in one’s own statements; lack of free
to sufficient information on inclgsive education.  Giving
:ons. conducting individual work with students, arranging a
Consu“atlloar;ﬁng course in the MOOLD system, and a group analysis of the
diszngzrfgrmed will allow eliminating these obstacles.
tas

access

3. Inclusive and resource center in the structure
of Ukraine’s higher education establishment

After the adoption of thq new Law of Ukraine “On Educatioq” of
09.05.2017 Ne 2145-VIII in Ternopil .Volodymyr ‘Hnatyuk 'Natzonal
Pedagogical University preparation for the implementation of .Artlcle 20 of
this Law on inclusive education has begun: Angi asa resu}t, since February
2018 a separate structural unit of the Umver51.ty “gxcluswe and Resource
Center” (hereinafter — the Center) was organized™. The p}lrpo_sc‘e‘of the
Center’s activities is to improve conditions for students with dlsa_blhtles and
other needs for access to quality education and other'servwes at .the
University; support of the entrants® parents, educators, public and' promotion
of inclusive education in the region through the implementation of the
Center’s functions. o R

The main functions of the Center are: informational (prov1d’mg fa.rmlm
teachers, interested persons with actual information on the state’s spcxal y
educational policy (normative and legal documents at the. natl.onaa.a'n
regional level), programs and services to support persons with dlsa})l 1t1ﬂe:
and special needs, the latest educational and rehabilitation tecbnolqglesa_

¢St experience in the field of inclusive and special education; 1de.nt1f}cat10:,f
PRI, registration of students with disabilities; ) cq-Ord{na‘l%f‘er N
“o9Peration with global, national, regional and local institutions mdoration,
Erfv’de Students (disciples) with disabilities access 0 qualllty :e:l’tf
eicfl;de"elopment, formation of vital competencies, er:?hli or)ssources of

ange of experience; dissemination of information on

22 n 2018. URL:
tp: oloXeRy i i THITY . B. [Hamoka. &

; 1n _ 5 s
hy o g Gt PO HKIO3MBHO-PECYPCHUH LEHTP kluzy

" i tsemr_
i utpublic_informvupload/2018/polozhennia_pro_resursiyL.
~VIY.pdf (nara 3BepHenns: 05.02.2018). -
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educational and rehabilitation needs of children and youth With violationg of
mental and physical.developm_ent in placesb_of their rgstdencg); adVisory
(providing consultations to 1ntere§ted] Sudje(:lts' b(;f Interaction on g
peculiarities of development, educationa anf _rt‘;d‘_‘ tation needs, creation
of proper conditions fo.r the organization of inc u‘sxve education of student
youth (students) with different types of v1olf"mon.s gf mental and physjcaj
development; advising teachers, who w'orl.(.wnh dlsmples and students witp
disabilities, consultancy on the peculiarities of their education, training,
organization of psychological and ped{ig.ogical support of educationa]
activities at the place of education, providing educational, methodological
materials, assistance in developing an individual development program);
navigating (providing assistance to parents in solving the issues of obtaining
quality education by their children who have violations in psycho-physical
development regarding their educational needs; organization of legal support
and support of families, if necessary, defending the rights of the child to
receive qualitative and accessible education by clarifying the legal
possibilities of parents (or those who replace them); obtaining additional
consultations, referring to authorities providing medical and social services,
legal information; identifying and gaining access to the existing sources of
assistance and services, providing information on their location);
coordinating  (organization,  consolidation,  and interdepartmental
coordination of the activities of subjects of partnership in providing services
to students (educates) with special educational needs, using rehabilitation
activities aimed at restoring physical, mental and social level of their lives
activities in order to promote integration into society); educational (carrying
out activities to improve the professional competence of university teachers;
organization of workshops, lectures, practical seminars for educators on
problems of inclusive education; creation of conditions for students to
undergo training in an inclusive institution, obtaining experience .Of
interaction with children and adults with disabilities during their collective
events); adaptation and modification (adaptation and improvement of all
components of an inclusive educational environment: architectural space,
orientation in it and movement, teaching materials and tools, technical
support, communication links, etc.).

The main subjects of interaction and provision of services by the Center
are: students and their parents/guardians, university teachers, teachers of
other educational institutions, representatives of inclusive and resource
centers of the region, representatives of public organizations. Psychological,
pedagogical and social support for students relates to the issues of creating
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ons for their quality education and the use of all
d. by the university. Special attention is giv
and other needs (with temporary disability,

educationa] Services
€N o students with

Conditi
roVidC

isabilities and other ional minorsins, e Po0Blo wits
dlstriCtC 4 mobility, g,ﬁed,'membefs of national Mminorities, persons displaced
rfesm war Zones, people with low income, elderly).

s z

Cooperation with university teacher.s includes: formation of inclusive
competencies among teac'hers, expansion of the contents of edu§ational
disciplines in the field pf mc]uswe' education gnd pedagogy, adaptation and
modification of educathnal matenal, expansion of forms and means for
education by students w1th'd1fferent. opportunities. As well as studying the
needs of teachers in creatmg condl'tlons for therp for quality teaching of
academic disciplines, conducting various classes with students.

Interaction with teachers and ass.lstan'ts of pres_chool, .general. sqcondqry,
specialized, vocational education is .almed at increasing their mchlls%ve
competence, studying and generalizing .exx:stmg experience, provu?mg
scientific and methodological services (reviewing programs, methodological
literature or joint production of them); con.ductmg gqllectxve events for
children and young people, as well as creating condmops for stufients to
undertake educational internship, conducting an .audlt regardmg_ the
accessibility of an educational institution to all.categc.)nes of the poputilatxon:th

The considerable experience of work with children and ad Its wi
disabilities has been accumulated in non-govemmental' orgzmzattilg::!.
Cooperation with them allows the Center to studx and adapt it to Z uctz; o
programs, as well as to attract students to collectw.e events, in orﬂ]erdifferem
their respective outlook and skills to inter.act.wnh peoplle tmenrich e
nosologies. Instead, members of these organizations are able to
social experience. Thus, a wide range of relations of
implementing the stated objectives in the Regulations
activities, ' ok have

During the activity of the Center, the most effective fo:/rinesw(i)rig scientific
been found: workshops; working meetings; advising; :reection prograns;
and pedagogical documentation and psycho-co

‘g methodical
i : : . ey cientific and
information and educational events; issuing S gertets:

literature; organizing distance work; signing coopera tlo'n:tgl;ic (grounding on

The majn principles of the Center’s activities are: Scié e S et uman
th(? latest scientific achievements in the ﬂ'eld of l?ct]hflgducational process
Sciences); publicity (informing the participants of ¢ 5); individualization
and citizens on the results and current a_cthlu: ) s sel); openness
Provision of an individual approach to solving o

f the Center aIlovys
governing 1ts



(readiness to cooperate with various ) state institutions and public
institutions); resources (search and attraction of necessary resourceg
(human, financial, material), their effgcl}\{e use); c"t)/??p/?XiW (simultanegyg
implementation of all Center’_s activities, performance of tasks set);
professional competence .(creatlxon of condmgns for the development of
professional (including — inclusive) comp.et§nc1es of the Center staff); the
priority of qualitative professional training of future teachers in the
conditions of the university.

The Center plays an important role in initiating modifications ang
adaptations of the University’s educational space. To this end, it conducts an
audit of the accessibility and needs of the subjects of the educational process
and provides relevant recommendations to the university administration. So,
as of today, employees of the V. Hnatyuk TNPU Center argued the need to
adapt the architectural and informational space for people with visual
impairment. .

The main obstacles to the implementation of the Center’s tasks are: the
lack of qualified staff, resistance of the university’s teaching staff to
inclusive innovations, non-developed legal and regulatory framework for
supporting inclusive education in higher education institutions, lack of
financial support, etc.

It is assumed that the main results of the Center will be: creation of
condit.ions for students to receive qualitative educational services, and to
pass inclusive educational internship; formation of inclusive competencies

of the teaching staff of the university and other educational institutions of
the region.

CONCLUSIONS

Thus, i.ntr.oduction of inclusive education in Ukraine should concern not
only bringing the regulatory framework to conformity, but also
modernization of the content of hi gher pedagogical education. In particular,
g IS necessary to take into account the foreign experience of future teachers
r;;::ft, ﬂ::commendatlons regarding their inclusive competencies; to
educational igP;?t?ches to creating an educational program in a higher
the lack of C}I]Oilon,.focusmg on student-centered education. Moreover,
significantly slow. Cz n the educationa] and methodological literature
under conditions of el the process of preparing future teachers to work
manual allows rovidl‘n ¢ Usive education. On the other hand, the propose
and oty providing not only motivational, but also thorough theoretical

p cal training. An mcluswe-resource center as a separate unit of 2
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. educational institution plays an imp_ortant role in the implementation
hi .1er] el education as well. It helps to increase the inclusive capacity of
of mcers create conditions for learning for people with disabilities and other
teachc_ovna‘ needs; introduction of new educational disciplines, organization
edqcatflsive educational practice; training of teaching staff of the region to
of 1r1:Cin educational institutions with an inclusive form of education. The
mg;ﬁﬁed functions and' principles of func{tioning of such a center give

on to assert its decisive .role as a mefilgtor.between various levels of
;ZZLSC ation, educational institutions and public institutions.

SUMMARY . 5 .
The study proposes to update the content of higher education in Ukraine

based on a competent and s'.fudent-centered approach; the competence
required for future teachers of inclusive classes is substant_xated. Also, the
results of implementation of the manual “Inclusive education” have been
determined; its subjects, principles of design have been presented; main
components and functions have been described; typology of tasks has been
analyzed; criteria and levels of evaluation of tasks’ results_ have bc?en
proposed; obstacles in the performance of tasks and ways of their prevention
and overcoming have been found out. In order to support thg process of
inclusive education, it has been proposed to apply the expenence'of the
inclusive-resource center functioning in the structure of h%gher efiucauon: its
functional possibilities have been determined; the main subjects (?f the
center have been found out; the effective forms of activity have bee{l §1ngled
out; the principles of activity have been proposed; the results of activity gnd
obstacles in the implementation of the center’s tasks have been determined.

l}EFggrEN;ES oexty TeiOHIHT — TapMoHisalid ocBITHIX
. CJIOB n ingew
CTpykTyp y;'l €Bp01‘l?. ﬂ?JRLE:) httg://www.unideusto.org/mngemmg:rsé
Stories/documents/General Brochure_Ukrainian_version.pdf ¢
3BepHenns: 01.03.2018). -
Enunknonenis ocpitu. Axkazemis mel. HayK
B Kpemins, Kuig, 2008. 1040 c.

Vipainn / Ton. pek

-YK. 1ag.

_ ~ ita | ABT.
”3 Hauionaneuuii ocsithiii rmocapiii: BULIA ocm? 1/00c

: ‘faﬁﬂl{, SLA. Bomo6au, A.A. [apmau Ta iH. KHig, 20166 nocotue
L OchoBrl  neparormkn  Bhicwed  WKOMBL yqzobS. 600 ¢

= Tosaxcuscxnit, A.I'. PomanoBckui 1 Ap. Xapekos



5. Henoxenus i ’

B. Tuarwoxa. HZ}(!H 3. HF’L?RL:]H‘;{.I(;:T;;:EHO_TQ [penit

2018/polozhennia_pro_resursnyi . Pl}'e,%l'ua/abow
_resursnyi_tsentrinkliu

3gepHenns: 05.02.2018). B

6. ﬂgnomemw npo dopmysaHHs ne
LlHC'LlHﬂIIIH cryaeHTamu / Yrnaa. 0.0. Az
HHinpo, 2017. 13 ¢.

7. [IpakTHKyM 3 negaroriki; nasy. nociGuuk, 2- i
3a 3ar. pen. O.A. [ly6acentok, A.B. Isanuenka. )'Kznfol:a‘:ﬂ; gggél :ggechG. !

8. Tlpo s3atBepmkenns [lopsaky Hananus HanaJ;bH'v- PR
3aco0aM HaBYaHHS i HaBYANLHOMY 06, s 12, ool
Miafors i1, _.y. ManHAHHIO rpudis Ta cBizouTs

CTEpCTBA OCBITH i Hayku Yxpainu: Haka3s MinictepcTsa ocBiTH i Hayku
VYkpainn Bin 17 uepsns 2008 p. Ne 537. URL: http://zakon5.rada.gov.ua/
laws/show/z0628-08 (nara 3Bepuenns: 17.02.2018). .

9. Ilpokod’esa M.KO. PobGounii 30WMT sK AMJAKTUYHME 3aci6
l'lillI‘OTOBKI/I MaifOyTHiX yuuTeniB no peanizauii audepeHuilioBaHoro
nigxoay B HaBYaHHI MOJIOANMX IIKONAPiB. [ledazozixa 6uwjoi ma cepednvoi
wixonu. 2013. Bumn. 38. C. 82-86.

10. Pauxesnu FO.M. Marepiann HauioHanbHOi KOMaHIM €KCTepTiB 3
pedopmyBaHHs puuoi ocsith. URL: file:///C:/Users/Admin/Downloads/
Kyiv_Oct21_201 5_RashkevychEduStand.pdf (Hdara 3BEPHCHHA:

18.04.2018). o
11. 3axapuenko B.M., Jlyroeuii B.l. Ta iH. Po3pobieHHs OCBITHIX

nporpam. Kuis, 2014. 120 c.

UeHTp  THITY  jy,
ut/public_inform/uploady
1Zyvnoi_osvity.pdf (nara

Peniky Ta obpaHHs HaBuanbHux
1OKOBCbKIH, M.B. Babenko Ta iy

12. Craponybues B.A., Mensenesa M.K. Urenue nexuuit ¢
NIpYMeHEHHEM ayauOBU3yalbHbIX CpeicTB M paslaTOYHBIX MaTrepuanoB.
1. C. 58—66.

Hunosayuu 8 o6pazoganuu. 2009. Ne

13. Vouu 3.1 Iukmo3uBHA ocsi'ra: zglp;axl"rrlxzm s

i neuiansHocTeii. TepHonuIb, i . .

nelﬁr.ozq"}li"::o;or:y for Learning, rZl“eaching, and Assessing: A. Bevx/SIEr;riorf

Bloom’s Taxonomy of Educational Objectives, Abndged‘Edl‘nonKattﬂeen

W. Anderson, pDavid R. Krathwohl, Petgr 'W. Alrasflla?hs o
A. Cruikshank, Richard E. Mayer, Paul 3]22 Pintrich, James Raths,

s w York: Longman, 2001. p. o o of
C. 1\2/ ’tgo%]:xljr?omy for Learning, Teaching, and Assessing: A Rexs;iodnged
Bl r.n’s Taxonomy of  Educational ijectlves,h " petr

it Paperback / Lorin W. Anderson, David R. l(ra;[ll v;{ [;intriCh,
s&tfilt:"(‘)ir;asisn, Kathleen A. Cruikshank, Richard E. Mayer, Paul R.

CTYAEHTIB

384

paths, Merlin C. wittrock. United Kingdom: Pearson Education
ncs Lo

Jai
Limi ‘“‘1"3123,113'33,356. E)Faxonomy of educational objectives; the classification of
]6'-} .(1 oals by a committee of college and university examiners.
educdag‘oo(;]; 1. Cognitive Domain / B.S. Bloom, DR. Krathwoh. New York:
" d
Hu?,agmans, 1956. 207 p- . N b
17. The individualized ~corporation: An interview with Sumantra
Ghoshal. European Management Journal. Vol. 15. Issue 6. December 1997.

625-632.  URL: http://www.sciencedirect.com/science/article/pii/

};6263237397000467‘?via%3Dihub (Last accessed: 20.02.2018).
18. Tuning educational structures in Europe: Generic Competences.

URL: http://www.unideusto.org/tuningewcompetences/generic.html (Last
accessed: 25.03.2018). '
19. Tuning educational  structures  1n Europe: ~ Competences:

Downloadable documents on this subject. URL: http://www.unideusto,org/
tuningeu/competences.html (Last accessed: 25.03.2018). )

20. Tuning educational structures in Europe: Education — Specific
Competences. URL: http://www.unideusto‘org/tuningeu/competences/
specific/education.html (Last accessed: 25.03.2018).

21. Wilson L.O. Anderson and Krathwohl — Bloom’s Taxonomy
Revised. URL: http://thesecondprinciple.com/teaching-essentia]s/beyond-
bloom-cognitive-taxonomy-revised/ (last accessed: 25.03.2018).

Information about author:

Udych Z. L,

Ph.D. in Pedagogical Sciences,

Associate Professor of the Department of Pedagogy
and Management of Education

Ternopil Volodymyr Hnatyuk National Pedagogical University
2, M. Kryvonosa str., Ternopil, 46027, Ukraine

385



