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FUNCTIONAL MODEL, OF SOCIO
INAL N S )-PE
SUPPORT OF FAMILIES WITII ClllLll;/l\{(E}ll(\)I(\;?\l/?"ll}L
SPECIAL NEEDS IN UKRAINE §

Qummary: The article presents the results of research in
lies who are raising children with disabilities. Based on
oped and presented the functional model of socio-culty
ry purpose of which is the normalization of family functioning and adequate development of
a child with special needs. The main structural components of the model are grounded'ptheztao_
es (preparation; contact; diagnostics; modeling; activity:; reflection) and organization.al cond%—
tions (activeness and communicativeness of parents, team of professionals from different fields
and volunteers, the consultant, cooperation of civic organizations and others) of pedagogical
support. The styles of raising a child and of communication within a family with a child with
special needs as well as tactics of working with parents in the course of support are established.
The study suggests criteria regarding the effectiveness of socio-pedagogical support. It is main-
tained that particular attention in the course of support should be devoted to raising parental
competence which is a complex dynamic feature of a couple and is realized through the impor-
tant capability of quality performance of parental functions regarding giving birth, care, raising
and developing a child.

to socio-pedagogical problems of fami-
the results provided, the authors devel-
ral support of such families, the prima-

Key words: family, child with special needs, social-pedagogical support, model of socio-pedagog-
ical support of a family with a child with special needs, inclusive education.

Supporting the entry of Ukraine into the European educ'ational space, the
Ministry of Education and Science of Ukraine and the National ff\c.adem?’ of
Pedagogical Sciences of Ukraine are gradually moving away.from the existing §ylb.te:;
of private special needs educational institutions (boarding SChOOlSs’oz?eich;?on
“ducationa] institutions) which Ukraine inherited from t‘he. forrjltern e ieaied
Yogether with its values of ideal society” to a more humamstlcd'sy‘: eixml o esmen
and inclysiye education. For the first time in Ukraine t.h(?l fz :%:,i%h (special s
With sociq] adaptation and integration into socicty ot 6 “\omprehensive schools
rough the organization of their education in secondary cn o ation with the
Pegan in 2001 by the Ukrainian Foundation »

ep” i
Step by SIP f Special Pedagogy
Mistry of Education and Science of Ukraine an

d the [nstitute O
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of the National Academy of Pedagogical Sciences of Ukraine'. SUbSCqUently
institutions linked up to the scientific and pedagogical research of this pr;)
including pedagogical universities, Ternopil V. Hnatyuk Nationa] Pedag
University among them.

According to Mykola Kuleba, the Commissioner of the President of U
for Children’s Rights?, in Ukraine as of the month of February 2016 there were
about 8 million children under the age of 18, of which 151 thousand were children
with special needs. Unfortunately, the number of school-age children provided wit
inclusive education reaches only 7%; the remaining children either receive indivig-
ual training at home, in specialized comprehensive boarding schools, training ang
rehabilitation centers, or are deprived of any education at all (Figure 1),

Other
blem,
Ogica]

kraine

855,000 - childvenprovided i,
home-schooling

¥ 39,000~ children provided vath
special needs comprehensive
boarding schools and rehabilitation
centers

£ 10,000~ children provided vith no
educational services

L8000 — children provided with
inclusive education and studving n
specialized dasses

| 39.000 - children of pre-scheal age

Fig. 1. The coverage of children with disabilities by the official system of
education in Ukraine (excluding the Autonomous Republic of Crimea)

[y

The figures above intensify the importance of the problem of socio—p.edﬂoogf‘
cal support of a family with a disabled child. This support is related to the immedr-

- ' Inkmo3uBHa ocBita: cran i NEPCIIEKTHBH PO3BUTKY B YKpAiHi: Ha)’KOBO‘M?,TO’MHHM,
30ipHuK 10 Bceykpaincokoi HaYKOBONPAKTUYHOI KOH(EpEHIIT B pamMKax peanizantl npoﬁf"‘;
,,CTBopeHHx PECYPCHHX LEeHTpIB Anst GaTbKiB aiTeli 3 0cOONMBHMI OCBITHIMH nomeﬁal.\{?poﬂ
nixTpumkm nporpamu IBPP — TACIS E€sponeiichkoi komicii / Bd ,,Kpok 3a kpoxom™. — K-
Hpunaryenko I1.M., 2007. — 180 c. Y 30

) >

2 ; . _ : ML

' M. KyneGa, Monimopunzose docnioxcenns dvukyionyeanns cucmemu mmePH”(;” J—
’lijtlfam ma 3akaadie coyianeHozo saxucmy dimeii. [Enexmponnuii pecvpe] — Pexcti oklaaa -
: p.//wwvv.pre51dent.gov.ua/news/v-ukrayini-blizko—l04—tis—ditej-villovuyutsya“"Za
inst-36703],
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ate communication between parents and their children as well as to helpi
regarding educational success of their children in schoo] s he et
_ ] ) since the involvement
of children with special needs in general educational institutions provides a posi-
rive impact on a wide circle of people who are close to the children: parentspand
other family members. On the other hand, the child’s joining the circle of his peers
can contrlbl{te loa gradual Ch.ange in the mental condition of his or her parents
(reduce tension, Improve emotional state, etc.), improving the efficiency of educa-
tional work and correctional rehabilitation. Active, motivated, value-oriented and
pedagogically-controlled parental involvement in the educational process leads to
the reduction of their anxiet.y and fears, mobilization of forces required for the daily
and long-term success, family’s new worldview structure formation®.

The purpose of the article is to justify the innovative functional model of socio-
pedagogical support of a family with a child with special needs.

The key notions of the article include a family, a child with special needs, so-
cial and educational support. According to the Family Code of Ukraine, a family is
the primary and fundamental group unit of society and is made up of people who
live together, connected by common life, mutual rights and obligations®*. The Law
of Ukraine On the Rehabilitation of the Disabled in Ukraine interprets disabled
child as a person under the age of 18 with persistent disorder of body functions,
caused by disease, trauma (the consequences) or congenital mental or physical de-
velopment, leading to restricted normal life and necessitates social assistance and
protection®. In order to correctly define and implement European approach to the
term ,disabled child” we correlate it with the concept of ,.child with special needs”.
The notion of socio-pedagogical support of a family with a child with special needs is
defined as a system of varied long-term help and support of all the members of the
family in the community, aimed at preserving the functionality of the family and
the development of the potential of the child with the status of disability.

Before constructing and testing the declared model, the diagnostic experiment
was conducted to determine the relevance of the problem referred to social and
educational support. For this, via surveying parents (24 people) with children with
nosology and of different ages, we found out about the greatest obstgcles and fre-
quent problems they face in the process. Upon the information received process-
ing, the list of problems was composed and a rating survey was conducted. The
respondents were parents with children with disabilities. The overall number of
people was 167 people. During the survey respondents chose among the proposed

-
2
* IHKII03MBHA OCBiTa: CTAH i NEPCTIEKTHBA PO3BHUTKY ..., P- 12. o
* Cimeitnnii konekc YkpaiHH. [EnelcrpOHHHf»'I pecype] — Pesxiu noctyna: http://zakon0.rada.
gov.ua/laws/show/2947—14. . . _
> 3akon Vipainu ,,JIpo peaGinitauiio ijuBastiziB B YKpaiHl . [Enextpounnii pecype] — Pe-
UM nocTyna: http://zakon0.rada.gov.ua/ [aws/show/2961—15.
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list of 12 items the 5 most relevant problems and rated them from 1 1o § (wiqy s

the most important problem). The results are presented in Table 1.

Table 1. The results of the survey rating of parents with children with special needs

Results
No. Question e |
Number o
]
undeveloped infrastructure for providing medical N
1. ) 62 97.01%
and social help
I——
5 absence of complex and direct support of families 158 -
. . . . . R o
with children with special needs 61%
3 unavailability of architectural environment for chil- 153 Sl
. . . - .g . - N‘ (“
dren with limited mobility 02%
insufficient level of psycho-pedagogical awareness of |
4. . . i . 148 88.62%
parents with children with special needs
absence of educational establishment with inclusive .
5. ) . 146 87.43%
groups or classes in the residence area

The results of the survey rating demonstrate that families with children with
special needs require complex socio-pedagogical support.

Taking into consideration the results of the study. our conclusion is disappoint-
ing: in Ukraine, despite the reform of the educational sector, the vast majority of
children with special needs are not provided with the effective inclusive educational
environment, and families have children deprived of appropriate social, education-
al and psychological assistance and support; they often refuse to perform parental
duties, are forced to give up an active lifestyle, professional career development
and other activities to take care of a child with disabilities, they neglect relation-
ships with other family members. In order to solve these problems, it was decided
to construct a model of socio-pedagogical support of families with children with
special needs.

In our study, the functional model is presented as a result of designing 3 ¥
tem of social and educational support for families with children with special needs.
which schematically demonstrates the key elements of the process and the hierar-
chical relationships between them, expressing generalized goal and objectives of
the system and their consistent implementation in the harmonized conditions ¢
family microclimate for achieving the final result - raising pedagogical cultir® of
parents and involving them as partners in the inclusive education for dcvclﬂl"“‘g
readiness of a child with special needs to adult and independent life. The modct
fllso identifies areas, principles, conditions and performance criteria of suppOf
implementation, techniques, tactics and forms of interaction with paretts:
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— J was presented and disciycced :
[his model was presen Fand discussed ip April 2, 20

i workshop JMobilizing the community t provide com
childien and youth with special needs”, The participants
of children with disabilities, repre

16 in Ternopil during
prehensive services to

of the workshop were

parcnts e fom sentatives of educational institutions at
. e ’ anle 1« (: ¢ Mercy P - . .
various levels, charitable foundations ( Mercy Beyond Borders (Ukraine), Henry

Nauena (Netherlands ), Center, BEBIKO”, NGO) ~vertep Workshop” community
f-aith and light”".

Let us further ground the functional model with its innovative character as it

introduces new approaches for designing an integral system of social and pedagogi-

cal support of families with children with special needs,

The systematic component of the maodel is the main goal of social and peda-
gogical support which lies in the normalization of family life and the adequate
development of children with special needs. It is pertinent to note that the semantic
content of the concept of  normalization” in the context of a child with special
needs was established in the 70s in the XX century and is reflected in the works
of the director of the Swedish Association of mentally retarded people ,Benhtoma
Nir'ye”. He interpreted it as the right of people with disabilities for education, em-
ployment, and decent living conditions that are close to normal’.

Normalization of life does not mean that a person with impairments is ,nor-
mal” without deviations. This concept emphasizes that person’s life becomes nor-
mal, the same as other members’ of society. The normal state of life for every
person includes: 1) normal (usual) daily lifestyle: work, rest and free time (the
opportunity to plan a day and change the schedule of the day by oneself, the op-
portunity to live in one place and work in another); normal (usual) rhythm of
the week: the same as of other members of society with alternating weekdays and
weckends; normal (usual ) rhythm of year (holidays and vacations such as of other
people); normal development of the life cycle (childhood, adolescence., youth, ma-
turity and old age); normal respect and the right for self-determinanor.l; normal
(usual) to a certain culture forms of sexual activity; normal country-s'pemﬁc forms
of economy and law; normal requirements of the society to the environment and
living standards?,

—— 6 e0aMH

P o . ATH H019M 3 OCOOMBHMH MOTPEOAMH.

. B Tepuononi ginmanca socsijioM ax HOHUM-Z;I'(J'TI'CH in.ua article’v_ternopoli_dilylysya
AHIpoHHKA pecype] — Pexnv JocTyna L e B

@sidom_yak dopomahaty Jyudyam_z_osoblyvymy_p Oerbamy—fO};em implications (Classic
" B. Nitjc, The normalization principle and its human BOtE0T 15004 Vol. 1, Ne 2.

fj»ﬂm]g; from ']9()9) The International Social Role Valorization s

S, 19.23 *r

L4 . e |
) Hpospava missoronks xanmatis y op
Faiy

uitomMni Oarbky 12 6a1‘bxu-auxosa1?6.11 a0 izfnxo-
’ it moc K/ Ykia-
* . Hapya1bHO-METOIHYHHH MOCIOHH
A ICH 3 igpaniamicno (35 apsalbHiX ro;mugi Haw;d’g:l; N rapay H.B., Fepacinayk
2L [H S T " ' ’ M., [TocTo! ples s
) 4 i sy 4., Kparuenxo P.1., Mintyk ™.,

A~ Kuin: 2011 219¢. P 51,
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To achieve this goal, it is nccessary Lo create appropriate institutiony] Condj-
tions. These include: human resources (activeness and communicativeness r)f'p'a,mm,g,
the presence of a team of specialists of different spheres and volunteers, consultants,
cooperation of NGOs and others), financial resources (funding, technica] Support,
knowledge base, facilities, Internet resources), procedural conditions (program o
support, principles of cooperation, regulatory framework, interagency collahoratirm).

The results of our study revealed that social adjustment and educationy]
support for families with children with special needs involve the following steps:
1. Preparation stage (planning of interaction with parents): collection and Study
of basic information about the child with special needs, his or her nuclesr
and extended family, obtaining contacts for communication; structuring the
information that must be reported to parents at various stages of cooperation:
determining those responsible in collaboration with parents; planning and fore-
casting content, structure, means of communication; determine the time and
duration for the first meeting; selection and arrangement of the meeting place.
2. Contact stage (creation and maintenance of an atmosphere of confidence, with-
drawal of emotional stress, building motivation to cooperate), removing the
psychological barriers; finding common interests concerning the child; forma-
tion of parents’ adequate view of the structure disorders in the psycho-physical
development of children and the possibility of their education and socialization;
defining the principles of communication; defining the boundaries of mutual re-
sponsibility in cooperation with various institutions (educational institutions);
identification of qualities that are dangerous for communication; adaptation to
the parties and contact establishment; concluding a contract on cooperation.
3. Diagnostics stage (receiving and systematizing information on family and pu-
pil): institutional aspect of family - the living conditions, family structure, life-
style, successful operation, the stages of family life cycle, the dominant style of
communication and education, organization of leisure activity, psychological
climate, financial position, general rehabilitation of the family culture, attitude
to child pathology etc.; family microclimate and pedagogical competence of
parents - family members’ communication styles, types of parenting, iﬂ_Ief‘
action between family subsystems, performance of family functions; med-]cal
aspects of child’s development - history, diagnosis, specific needs, forecasting:
rehabilitation activity of family; social aspects of child’s development - the e
el of independence, adequate self:determination and self-esteem, breadth 3“rd
diversity of social contacts, space and living environment, the ability tO ma}f
an informed choice of their own destiny, the experience of relationships wil
people and the world.
4. Modeling stage (establishment of family ways out of the crises and the'
tions family-rehab center, family - pre-school (school) and others): clart
of goals and prospects of cooperation; identification of the ways of over®

interac
fication
Oming
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5. Activity stage (realization of the constructed model of cooperation and plb'u[:r?cntj
events): correction ol the family environment: parents educating; purc;ltﬁ; in-
teraction with- members of the team of experts of support; rculi’;.ution o‘f an
individual development plan and educational curriculum of a child: implemen-

tation of the planned remedial measares; monitoring of educational, correc-

tional, rehabilitation processes, cooperation between various institutions and

parents; counsceling support of parents.

6. Reflection stage (summing up cooperation, understanding results): generaliza-
tion and analysis of the current and final results in the development of children
with special needs; identification of priority needs for future development;
prediction of future events and ways of cooperation; assertion of the level of
formation of independence of children with special needs, their readiness for
independent living.

Particular attention during the Family Support should be given to increas-
ing parents’ competence in parenting. Parental competence is a complex dynamic
characteristic of the couple, which is manifested in the actual ability to perform
high-quality parenting concerning birth, care, cducation and development of chil-
dren’,

Depending on the level of parental competence, there are different sl,ylcs of
family education and communication which arc a comhhmti(m‘ of parents’ goals,
their emotional relationship with the child, the child’s pereeption of parents and
appropriate methods of treatment. Common educational and cm}mmm’cau\(zg
Styles in familics with children with special needs include l\)’PO'Pm‘Cf“"“‘(rf“‘_lu“of
Motional contacts between parents and a child, one or both pul'C_nl.s ;?r())ct:tlf)F()n
their own undesirable traits on the child); dominant hyper-protection (com s
of heio . ) o il ( restrictions and pl'()hlblll()ﬂs). the

ightened attention to the child witha lot o

o i arents ¢ he health of the child); con-
i of disease (exaggerated concern of parents about o

commaon and untdorm requitements (o el
(ing objectives and expected resules,

alysis of current results;

ivi emicsiveness of parents
ltl}llvmg hyper-protection (lack of control and pu-mm-lv;ltlc?yim)l-hcmotional indift
¢ child combined with uncritical assessment of their behaviory,

: <recrponiii pecypel
L Qinnnuk, Yeasioomaene ni ~

~ P y-post.html,
oy Hoctviv: httn:/livalnol .blugspnl.cmn/E()l4/()I/hl()g, post.h
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king of emotional connection between parents and the chilg
arian parental leading position); increased mora] reg
tions and hopes of the future parents for their chijq

ference (lack or fa
repressive style (authorit

bility (overly high expecta ) _ .
troversial education (family members use incompatible educational aPProachey)

cooperation (constructive, flexible form of mutual.ly requnsible relationshipS be.
tween parents and a child in joint ventures); education outside the family (the cpy
is brought up in the conditions of a closed boarding school, orphanage, etc.)!0,
The system of support must be flexible regarding the age of the chjjq ang
family services provision and support. During early childhood, the main task of
such support is early intervention aimed at providing services for timely detection
treatment and prevention of child development deviations and his or her famil;}
functionality. Pre-school period is characterized by the child’s staying in inclusive
preschool groups, schools, his or her socialization and training to study at schoo]
The educational period is the formation of the required child’s life competence,
getting the profession. Socio-pedagogical support is advisable to complete at the
time when the child gains the profession and gets a job, a sign of the transition to
independent living. This means that people with disabilities can get a profession
and work as aged 18 years (after vocational educational institution), and as they
turn ‘22, which is related to the duration of studies in tertiary-level institutions.
Most often, depending on how to interact with the family or a group of parents
within the support, the following tactics of working with parents are determined:
1) direct work with a specific family involves visiting the family, analyzing architec-
tural accessibility, interviewing parents regarding needs, problems and resources,
monitoring the relations within the family; demonstration of behavioral strategies,
training, solving family problems; 2) indirect work with a specific family involves I¢
cording information and comments of parents and professionals in a special diary;
reports on the results of rehabilitation; written messages, information for parents:
conferences organized by social workers, involving other experts; classes on We"jk'
ends, providing information about recreation opportunities; 3) direct work with
a group of parents involves meetings with parents, exchange of information, rep?rt-
ing on the progress and success of the rehabilitation of the child, and discuSSIf’I;
of action plans for the future; pedagogisation of parents; organization of 2 spect?
course on various topics for parents; organization of joint activities (fecfeanon'
concerts) with parents and specialists; parental involvement in the preparatio” :mn-
arrangement of special events - celebrations, festivals; helping parents to_or‘.’:;[,
ize group trips for children (to the zoo, cinema, theater, sports, etc.).; 4) ”":ﬁo ;
work. with a group of parents presumes that parents are provided with mformation
services, specialists” work schedule, content of classes; distribution of informia :
booklets; exhibitions of books, games handouts, and other methodical matef

Pong;.
); con.

o e . p&
* Tlenxonoriunuii noianmk yuurens: B 4 kH., kH. 4. /Ynopaa. B. AnpipieBcbKa: i
C. Maxcumenka. — K.: I'nasuuk, 2005, c. 58-60.
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arents’ office or residential place; 5) ge

tl}Zsll)l mes visiting the organization by the)ecf(i)v;{?é)rﬁzztfZ{nc'(:mam .be{ween Jamilies
in organizing self-help groups or associations of parents: ;ﬁrstri’ff‘lllahst; assistance
meetings of parents at home or in a special place: parent;ﬂ inv(,(;'pdt i
- adiustment of equipment; assist: ’ : vement in renova-
tions or adJ ‘q p t; assistance of parents in protecting their rights:
involvement of parents in the work of civil society organizations: hel fl% eir rig ts;
organize clubs and activities for children!!, > NEIPINg parents to

The r.nam grf)up s of me.thods of .Sup_porting parents include: social (social
methods of dlag.HOS.UCSa prevention, monitoring, rehabilitation and socio-economic
methods. f)rgamzatlo-nal methods); psychological (methods of psychodiagnostics,
psychologlcal correction, psychology, psychotherapy); educational (organizational
methods of teaching, upbringing)". ’

Working with parents presumes classical forms of interaction: lectures, confer-
ences, university of pedagogical knowledge, workshops, open days, thematic in-
dividual counseling, visits to the family’s place of residence, parental reads and
evenings, training, briefing, family clubs, mobile folders, visual forms, round tables,
meetings, discussions, thematic actions, seminars. Considering the workload and
peculiarities of child care with special needs, parents do not always have an oppor-
tunity to allocate time for eye exercises. That is why, one of the new forms of social
and educational support for parents in Ukraine is to create and use remote format
of communication (websites, emails, closed groups in social networks, cloud ser-
vices (Google, Live SkyDrive, Dropbox et al.)), which allows to locate the neces-
sary information for parents, video materials, links to useful resources, and also
electronic services for online video chatting (Skype, Facebook Messenger, Viber,
etc.). With this format it is possible not only to save time, but also to respond to the
needs of parents and children with special needs, engage other professionals that
may be remote from the place of residence of the family.

The frequency and form of provision of services supporting families with chil-
dren with special needs depend on: age, {esion degree, and the condition of child’s
functional development; parents’ competence, their ability to indepenc.iently §olve
problems and tasks; development and state of family relations; chang-es in the life of
a family or a child with special needs (birth of brothers | sisters, famlly bre.akdown,
death of a family member, relocation, child entry to the educational environment
or independent living, etc.). d

Finally, what must be determined is who should carry out the propose

Support for the family. At the moment in Ukraine there is no pnified comprehen-
Sive system of support for families with a child with disabilities. However, there

§\.——
" B.C. Ierposuuy, [pyna 63aEMO00N

W nesaroriummx Texuonorii” 2002, Nel, ¢ 87 mi [Texem]: naguanbnuil nocio-
23 M. Mesuis, Ocnosu couiaﬂbHo»ne()azoemuoz oisavHocml [ 1€ ¢
2

e, K. Uenrp yu. n-pu, 2012. — 246 .

ion in regular

oMozt 6amvKie, xompi Maionb dimeti 3 U1, ,,JIpo-
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of state bodies, in¢
fields of medicine. psychology. pedagogy
sociations. Coordination and mediation between the team and the family mz«
arranged by a consultant. :
The performance criteria of social and educational support for i
with children with special needs comprise these: a) related to family: pfegaj,t;
the integrity of the family and the realization of its functions: adaptation of pare=s
and other children in the family to living conditions complicated by the disady
of a child: harmonization of family relations and their stabilization: creating \:
ditions for self-development and self-realization of all family members: creatzg
linkages with family micro (relatives, neighbors, work colleagues. teachen) &
macro-environment; arrangement of leisure; b) related to parents: a high level
parental competence; developed ability of parents to make decisions regarding *
:g:i?iei?sblg?;; jfllgie?} to Zo.lc(;aliza.tion. educatiop .and training 'of a c‘hilda \\M
the system of Sllpporti;o }e C.1. for mdepen'dt?nt 11\'1'ng: parefml 1.11\‘0}\‘6.11‘15&;;
€nts participation as mea ‘ll)mlhes who are ra\1smg chitdren. With (1lsllbll.llltjj~.:‘~c
of the child in an educqti? 'elrs of.the 1B, QL EXpErs W0 Lt‘d['r}' .out mn}}.ﬂ;zj:;is:
quality and timely diagr‘lostli]cds e;mronment: C) re.lated to ch‘ﬂd with .sp.c‘tﬁm*c‘m
correctional and rehabilitationos mejl:ltd} and physical concitior; obtal‘t'l . ‘:nl proiy
sional self-determinatiop e .
n; re
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FUNKCJONALNY MODEL WSPARCIA SPOLECZN(/)—
‘WYCHOWAWCZEGO DLA RODZIN WYCHOWUJACY CH
DZIECI O SPECJALNYCH POTRZEBACH NA UKRAINIE

Streszcaene: Niniejszy artykut prezentuje wyniki badar problemow SPOIEF?“(*W%C??;‘;EW;?;Q
W rodzinach wychowujacych niepetnosprawne dzieci. Autorzy O‘DTaCOW‘dll i prze Sk :n o vt
unijona]ny spoleczno-wychowawczego wsparcia dla tych rodzin, qparty na uzys Ody L
kach, Glownym celem tego modelu jest normalizacja funkcjonowania rodziny oraz odp

102W0] dzieckq specjalnej troski. : lementow: etapow (przygotowanie,

) fZedstawiony model sktada sig z dwoch ZasadmczyCh S ksl raz warunkow technicz-

Ontak, diagnostyka dostosowanie, wdrazanie i stosowanie, n"efleksjz) g cheé ze strony rodzi-

(,}ofganizacyjnych v;/sparcia wycho’wawczego (zaangazowanie oraz -a(,)nirzby\s/atelskimi i inne).

' 25D0} fachowcow z roznych dziedzin, wspolpraca 2 o zwyczaje komunikowania

e CZNOWane 7ostaly rozmaite sposoby wychowania e tody wspotpracy z rodzi-
W r0dzing gy Wychovffluiacvch uposledzone dziecko, podobnie JAR ISR
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dotyczace skutecznosci WSparciy
Spo

cami w trakcie wsparcia. Badacze proponuji kryteria }
€Cz.

no-wychowawczego.

Uwaza sie, Ze szczegolna uwaga powinna by¢ poswigcona podnoszeniu poziom
tencji rodzicielskiej, rozumianej j
przez umiejgtnosc spetnienia zad
nad nim oraz wychowania.

ako zlozona i dynamiczna cecha pary matzenskiej redl]l' kompy,
- ] C ]Z()Wan
a

an rodzicielskich w relacjach rodzic - dziecko, gtown;
’ ie Op]‘ek'
j

Slowa kluczowe: rodzina, dziecko specjalnej troski, wsparcie spoteczno-wychowaw
spoteczno-wychowawczego wsparcia dla rodzin wychowujacych dziecko specjalnej trgzi’. mode|
ski.



