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INFLUENCE OF PEDAGOGICAL ACTIVITY
ON THE STATE OF PROFESSIONAL HEALTH OF TEACHERS

Meshko H. M., Meshko O. L.

INTRODUCTION

As it is known, pedagogical activity requires a certain level of
psychological and psychophysiological status of the teacher, ensuring its
success and quality. On the other hand, the conditions of activity, the
professional activity itself, its content substantially affects the psycho-
physiological state, the health of the teacher. even if his individual
characteristics meet the requirements of pedagogical activity. Peculiarities of
professional work are often considered as causes of teacher’s low health

working conditions that adversely affect its effectiveness,
Studies of pedagogical activity testify to its high emotional intensity,

V. Slastonin, M. Smirnov, A. Shcherbakov. V. Yakunin, etc.). High
emotional tension is caused by the presence of a large number of risk
factors, stress factors that are constantly present in the teacher's work and
affect his well-being, working capacity and quality of professional activity.
According to the World Health Organization, the stress ratio of pedagogical
activity is 6.2 points (with a maximum coefficient of 10 points). In the list of
the American Institute of Stress Studies, first places are taken by high school
teachers, police and miners.

In pedagogical work. along with the general factors of health risk workers
n the mental sphere (€.g., nervous-emotional stress, information overload.

the activity of static load, large volume of visual work, violation of the
working moments of work and rest, etc. In psychological and pedagogical
science, we can find much research devoted to the identification




M. Smirnov names the distinctive features of a teacher’s profession,
reflected in his state of health: the work of the teacher serves both as a
mental and physical, combining both creative, organizational and research
activities; high density of interpersonal contacts; a large number of stressful
situations, high nervous-emotional stress; periodic necessity to carry out the
planned work in a strictly regulated term; special responsibility to their
students and colleagues: the need to make operational decisions; significant
mobilization of analyzers, attention, memory functions '.

The great nervous tension, as well as the failure of the teachers to keep to
the regime of the day, in particular, low motor activity, are the causes of
disorders of the nervous system, which are the most common forms of
diseases of teachers. A.Nine and G. Serikov described the
psychophysiological mechanism of nervous system disturbance typical for
teachers: the constant loading of the same centers of the cerebral
hemispheres contributes to a sharp redistribution of cerebral blood flow,
which provokes first insomnia, and then general overwork and nervous
disorders. Therefore, scientists believe *, psycho-physiological regulation of
a teacher’s life is required with the help of physical activity, which will
accelerate the corresponding processes in the cerebral cortex.

If we add the above-mentioned features of the pedagogical profession
negatively affect the personality of the teacher and their own psychological
factors, in the complex, it can cause deviations in the professionalization of
the teacher, the deformation of his personality and generally the
deterioration of professional health.

Therefore, the problems of the influence of the profession of the teacher’s
personality, the state of his health require a more detailed study. The
purpose of the study is to identify the peculiarities of pedagogical activity as
determinants of the teacher’s professional health, to carry out a
comprehensive analysis of the consequences of the negative influence of the
teacher’s profession, which cause violations of the harmonious development
of the teacher’s personality (professional destruction, professional
deformation, professional burnout).

Cwmupnos HK. Pykosoacrso mno 3gopossecGeperaomeii negaroruke. TexHOA0rHH
aoposesdeperaromero obpazosanuns. M.: APKTA. 2008. 288 c.
* Haiin A.A. [Tpo6aema 3/I0POBLA YHACTHHKOB 00pa3oBare/HOro npouccea. [ledazozuxa.
1998. N 6. C. 53-57.




1. The interaction of the teacher’s personality and the pedagogical
profession: the two facets of one problem

The problem of the influence of pedagogical activity on the teacher’s
health is a reflection of a more general problem of the ratio of personality
and occupation in general. The analysis of psychological and pedagogical
literature shows that there are two approaches to understanding the
interaction of personality and profession.

Representatives of the first approach (F. Parsons, E. Rowe, D. Holland,
etc.) believe that the person is selected by the profession. At the same time.
the attention of scientists focuses on the affective aspect of the personality
development of a professional. The primary hypothesis is that each person is
intended for a certain type of activity. The main emphasis of this direction is
on adaptability, the adaptation of the individual to the requirements of the
profession, on «aligned to a certain given sample», on the formation of
professionally significant features and qualities. The basic life orientations
that form in a person before the choice of a profession, in the process of
further development remain unchanged.

The second approach to the interaction of the person and the profession of
a specialist (K. Abulkhanova-Slavska, B. Ananiev, E. Borisova, E. Klimov.
L. Kolesnikov, T.Kudryavtseva, Yu. Povarenkov,  O. Rukavishnikov.
D. Super, V. Shadrikov and others) is built on the assumption that the
profession is chosen on the basis of certain qualities and attitudes of the
individual, but at the same time, each profession imposes a specific imprint
on the mental record of a person, affects personality changes during
professional development.

There are many studies in psychological and pedagogical science that
show the positive influence of professional activity on personality
(Y. Borisova, V. Druzhinin. V. Orel, Yu. Povarenkov, A. Rukavishnikov.
L. Sinitsa, V. Shadrikov, L. Urvantsev and others). The positive influence of
the profession on the personality of the teacher manifests itself in the
formation of professional self-consciousness, pedagogical orientation,
pedagogical thinking, in the development of professionally important
qualities, in mastering pedagogical experience, etc.

However, the influence of the profession on the identity can be expressed
not only in improving the adaptability of the individual to the requirements
of the profession, but also some negative manifestations of personality, such
as a sharp aggravation of personal qualities, «coarsening» and carrying out




behavior, thinking, communicating, leading to complications interacting
with other people and making her behavior inadequate. The inevitability of
the negative impact on the profession of teacher Ivan Shcherbo noted: «The
school has developed a stamp, we perceive the professional development of
a specialist only as growth, improvement, i.e. with a plus sign. However,
this process has the vector and countdown — to negative values and
destruction, deformity» °.

The negative influence of the profession on the teacher’s personality, the
state of his health can be represented schematically (Fig. 1).

Deterioration of health. including and professional

PcrsonaU disharmony
professional destruction
deformation

Professional

illnesses
Teacher Teacheras a I
as an & subject of —/ Teacher as a
individual activity person

Stress factors of pedagogical activity

Fig. 1. Influence of the profession on the personality of the teacher

Scientists call the various negative effects of professional factors influence
on the teacher’s personality, reflected on his professional health: professionally
caused by the destruction of his personality (A. Markova, E.Simanuk,
I. Scheherbo),  professionally  predetermined personality  deformities
(S. Beznosov, E.Zeer, O.Polyakova, E. Rogov, O. Yurchenko); the
development of a personal disharmony of the teacher (E. Donchenko,

¥ [llep6o H.H. Tlpodeccnonansnan Aecipykuus yuurens: 4to ¢ weii genars? Hapoownoe
oopazosanue. 2005, Ne 5. C. 82-86.
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L. Mitina, N. Savchuk, T. Titarenko, V. Semichenko, A. Milts); professional
stress  (O. Baranov, @, Zaychikova, V. Kaloshin, L. Karamushka,
S. Maksimenko, A. Markovets, V. Pavlenko, N, Samokin); the formation of
symptoms of emotional burnout (V. Bogush, V. Boyko, N. Vodopianova,
S.Jackson, K. Maslach, V.Orel, T. Ronginskaya, 0. Rukavishnikov,
N. Starchenkova, T, Formanyuk); reduction of labor productivity, working
capacity, occupational diseases (N. Vodopianova, A. Markova, L. Mitina,
V. Rozov).

2. Personal disharmony, professional deformation of the teacher
In the scientific literature, there is no single approach to understanding the
essence of professional deformation, a clear demarcation of professional

Research in this direction js not enough. Recently, there are many works
concerning the problem of «burnouty of the teacher.
Analysis of the problem of harmony and disharmony of the individual shows

presence of both harmonious and disharmonious phases. The likelihood of a
disharmony, T. Titarenko believes, is always high. Personal disharmony is
defined by the author as «non-pathological deviation in the development of
personality, arising under the influence of circumstances, crisis situations,
destructive conflictsy *.

Disharmonious mental states, caused mainly by external circumstances
(stress, frustration, interpersonal contlict), are reflected mainly on the local
well-being of the teacher and do not significantly affect pedagogical
communication and productivity of pedagogical activity in  general.
A disharmony of personal order, which is a reflection of individual life stories,
due to increased emotional and mental lension, causes relatively certain
difficulties in pedagogical communication, significantly reduce productivity,
worsen the state of professional health ° .

! Turapenko T.M. Kurrenuii CBIT 0coducTOCTi: ¥ MeKax i 3a mexamu Oyaennocri, K.:
JuGias, 2003. 276 ¢.

d Casuyk H.A. Heuxonoro-nearorivyi YMOBH  KOpekUii  ocoBuerichuy ZMCrapmoniii
BYHTCINR  3araibHOOCRITH]x WKL JMe. ... kamgy, feuxon. uayk: 19.00.07. Bonuncnkuii
ACpRABHUI YHiBepCHTeT iveni JTegi Vipainku. K., 2005. 204 ¢
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Communicative difficulties of professional activity, destructive interaction,
pedagogical conflicts have been considered by scientists (M. Andros,
L. Antsiferova, A. Dobrovich, L. Mitina, V. Pavlenko, V. Chornobrovkin) as
specific aspects of pedagogical work that promote the identification and
development of disharmonious states the personality of both teachers and
students. Personality disharmony correlates with specific communicative-
behavioral findings of accentuations of temperament, personality character as
factors of occurrence and deepening of barriers in pedagogical interaction.

Special studies of the development patterns of personal disharmony indicate
the possibility of overcoming them, taking into consideration certain factors.
T. Titarenko notes that «the environment does not change our personality by
itself. Variable conditions affecting the harmonization of human development,
are mediated by the structure of the world of life, formed at the earlier stages of
world creation. The influence on the outside is also based on the attitude of the
individual towards himself-namely, the individual susceptibility of his own
gender-age, typological, characterological, communicative and other
properties. As long as people do not accept themselves as they are today, no
qualitative changes should be expected» °. The author notes that «the main
thing — the personality will not change, if it has no internal intention. If he/she
does not want to change anything in his/her life. If his/her motivation is fuzzy,
superficial, borrowed from someone» 4

A prerequisite for overcoming disharmony is the availability of guidance on
appropriate psychological changes. Personal harmony is impossible «without
satisfaction from the fullest possible disclosure of their essential forces, from
the vision of prospects for further movement forward» *. Therefore, the teacher
should know the features of his personality, professional activity, the specifics
of professional development and formation, to strive for change that will
prevent many negative consequences, will help to maintain professional health
and longevity.

E. Zeer notes that development is the finds and losses, and thus the
formation of a specialist, a professional — not only improvement but also

* Turapenko T.M. Hurresuii csit ocobucrocTi: y Mekax i 3a Mexkamn Oyaennocri. K.
JInGink, 2003. 276 c.

" Turapenko T.M. JKuttepuii csit ocoGucrocti: y Mewax i 3a Mexkamu Oyaennocri. Ko
JIubius, 2003. 276 c.

* Turapenko T.M. urtesuii csit ocobucrocti: y mexax i 3a mewamu Oyacanocti. K.
Tubian, 2003. 276 c.
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destruction ’. The professional degradations of this scientist are considered as:
violation of the learned ways of activity; destruction of the formed professional
qQualities; the emergence of stereotypes of professional behavior and
psychological barriers when mastering new professional technologies, a new
specialty; change in the structure of personality in the transition from one stage

of professional formation to another '’. 1. Shcherbo believes that «professional

destruction — a change in the psychological structure of the individual is
formed in the process of professional activity. Its manifestations reduce the
quality of work, cause social discomfort, both in the surroundings, and in the
person itself, which make it difficult to adapt it to the former native
environment» .

E. Zeer regards professional deformation as destructive personality changes
in the process of performing activities '*. A. Markov calls the tendencies of
professional destruction: the disintegration of professional development, the
disintegration of professional consciousness: distortion of professional
development, appearance of negative features, deviations from social and
individual norms of professional development; low professional mobility,
inability to adapt to new working conditions and disadaptation; weakening of
existing professional skills, professional thinking, etc; lagging behind, slowing
down the of professional development in comparison with age and social
norms; inconsistency of individual parts of professional development, one
sphere «runs ahead, the other lags behind»; appearance of professional
deformations of the person (for example, emotional exhaustion, burnout):
occupational illness or disability .

Scientists define professional deformation differently: as a kind of
occupational disease (E. Zeer); as a violation of the structure of the individual.
narrowing the range of interests and needs to exclusively professional
(O.Rubin); as the influence of professional activity on the formation of
persistent patterns of behavior and thinking in the person (G. Granovska); as a
deviation from a certain social point of view, norms, professional requirements,
which are caused by professional work, leading to sustained changes in behavior

’ 3eep I.0. Menxonorus npodeceuii. Exarepundypr: YITIITY, 1999, 280 c.

" 3eep D.0. Ieuxomnorus npodecenii. ExarepunGypr: YITIITY. 1999, 280 c.

"' Ilep6o W.H, lpodeccnonanbhan aecrpykuus yuutens: uro c weit aenars? Hapoonoe
00pazosaHue.
2005. No 5. C. 82.

" 3eep I.0. euxonorns npodeceuii. Exarepuntypr: YITIITY. 1999, 280 c.

" Mapxosa A.K. [leuxonorus npodeccnonanmima. M.: 3nanue, 1996. 308 c.
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and activities (S. Hellershtein, O. Rukavishnikov); as changes that violate the
integrity of the individual, reduce the level of adaptation and the effectiveness of
professional functioning (O. Beznosov, M. Smirnov); as the negative influence
of the profession on the psychological characteristics of a person, which
complicates his/her everyday behavior in their daily life (S. Gellershtein); as a
kind of compensation, which is manifested only by specialists who do not have
sufficient professional skills and lack of creative moment in their work
(E. Borisova); as a sharp deterioration of the personality traits of a specialist,
transferring outside the professional stereotypes of behavior, thinking,
communication, which leads to complication of relationships with other people,
makes his/her behavior inadequate (L. Korneev); as a result of professional
stress (O. Markovets); as disharmonization of the teacher’s personality, caused
by pedagogical activity (V. Boyko, O. Yurchenko).

Researchers distinguish the internal individual characteristics of the
personality of the specialist (maturity of the individual or infantile, wealth or
poverty of life experience, the ability or inability to analyze the course of life
events) and external: emotional stress, high labor intensity, chronic shortage of
time , lack of necessary freedom in the process of making and taking decisions,
stress caused by conditions and results of work (too high or low level of
responsibility, ~ Suppression initiatives, non-experience.  qualifications,
professional capacity, etc.), availability conflicts, inadequate remuneration for
their work, inadequate support from managers, frequent and unnecessary
rotation changes, displacement among the factors that predispose deformation'’,

A.Markov " relates unfavorable working conditions (exhaustion of the
nervous system and the motor apparatus, traumatic facts, overload; sharp
changes in the regime of work, monotonic conditions of work, poor
psychological climate and conflict situation, poor working conditions —
insufficient lighting, noises, etc.); with the age of man (the extinction of some
positive mental qualities; the teacher decreases the empathy, the empathy of
the student; firstly, marginal mental qualities (for example, emotional
exhaustion) are intensified and subsequently negative signs appear, such as
indifference to the student, anxiety); with professional incompetence, while
highlighting unconscious incompetence (the teacher does not realize that the
performance of his work does not meet the requirements) and there is no

14

PyGin O.A. Tlpodeciiini  nedopyauii 0coGHCTOCT  BUMTCAS: NPIMHHN Ta  WIAXH
sanobiranus, Jxcepena. 1995. No 5. C. 60-65.
** Mapkosa A K. [enxosorms npodeccnonamama. M.: 3nanue. 1996. 308 .




conscious need for improvement of his work, the lack of an actual need for
improvement of his professional activities to the professional deformation of
the teacher.

The mechanism of professional deformation is rather complicated. Initially,
negative working conditions cause negative changes in professional activity
and behavior. Then, together with the repetition of complex situations, these
negative changes can accumulate in the individual, leading to its restructuring.
At first there are temporary negative mental states and installations, then
positive qualities start to disappear. Subsequently, in place of positive
properties there are negative mental qualities that change the personal profile
of a specialist "°.

Professional ~deformation in pedagogical activity can have rather
complicated dynamics of manifestations and relate to different aspects of the
psyche: motivational, cognitive, the sphere of personal qualities. Its result may
be specific settings and ideas, the appearance of certain features of the
individual.

Scientists name the professional deformation that most often occur with
teachers:

1) authoritarianism, conservatism, social hypocrisy, behavioral transfer.
emotional  indifference, over-control, professional aggression, role
expansionism, moralization (E. Zeer, 1. Schcherbo);

2)change in facial expressions, teacher’s language, mental impairment
(decrease in memory, volume, and concentration of attention, flexibility, and
logic of thinking) (R. Makarevich);

3) self-esteem, self-assurance, straightforwardness, pedagogical
stubbornness, reduced criticality of thinking, the certain dogmatism of views,
lack of communicative flexibility, orientation towards social acceptance
(M. Smirnov, V. Sonin);

4) conformance and readiness to obey solid instructions and rules without
expressive desire for innovations and bold searches (L. Sobchyk);

5)authoritarianism and dominance (1. Zubkova, O. Yurchenko);

6) increased aggressiveness (O. Ulibina, A. Rean). A. Rean views revenge as
a form of aggression;

7)inadequate self-esteem (N. Klyueva, E. Rogov, V. Sonin, O. Yurchenko),
and others.

' Mapkora A.K. llcnxonorus npodeccnonamiama. M.: 3nanne, 1996. 308 c.
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Deformation of the personality may result in different forms: a person ceases
to meet the social professional norm (requirements of the profession) or
individual norm (requirements to themselves), dissatisfaction, depression.
G. Granovskaya believes that professional deformation is manifested in
stereotyped actions. First, they accelerate and improve the cfficiency of work,
but when they start to dominate, the perception of the situation becomes
simplified, and confidence in the infallibility of the mcthods used, in their
abilities — superfluous. It reduces analytical abilitics, flexibility of thinking and
the ability o look at things from another position . Professional deformation
also manifests itself out of work (a special «tcacher» appearance and manner of
communication) '*. The negative moment of professional deformations of a
teacher’s personality can be the transfer of professional stereotypes beyond the
role situations of professional activity.

The teacher’s professional deformation can be manifested at two levels:

1) general pedagogical deformations, which characterize the similar changes
in personality in all persones involved in pedagogical activities. The presence
of such deformations makes teachers teaching different subjects in various
educational institutions, preaching different pedagogical views, working with
different temperament and character. similar to each other (authoritarian, 100
instructive, dogmatic, overly sell-confident, etc.);

2) typological deformations associated with a combination of personality
characteristics with appropriate influence of professional activily. This usually
causes aggravation of individual personality traits o the level of their
accentuation ",

A slightly different approach to the problem of the types of deformations
that appear in the personality and activity of teachers, says E. Rogov. He
distinguishes between four types of deformations of teachers: 1) gencral
pedagogical; 2) typological; 3) specific; 4) individual *°.

General pedagogical deformitics are noted in all teachers. E. Rogov believes
that this occurs as a result of the convergence of the subject of activity with its

" Ipanonckas M. Dnementn OpakTHYCCKOH nenxotorun. JIo Msi-so Menwnrpaackoro
yu-1a, 1984. 392 ¢,

" pegin OLA. Hpodiceidini  gedopmatii ocofneTocTi BUMTCNS: NPHYHHI 72 MHAXH
sanofiranns. fxcepesa. 1995, Ne 5. C. 6065,

¥ c mupros HEK. 3aepoprecteperaromme 06pa3osaTensHbie 1eXHOIOMHH M OCHXOIOTIM
sgoposed B ke, M. APKTH, 2005, 320 ¢

* Poror E.M. Hacronshas kuura NPAKTHYECKOro NMCHX00ra ¥ obpasosanmt. M.: Baazoc,
1996. 529 c.
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means. Typological deformations are manifested when the personality features
dissolve in the corresponding components of pedagogical activity (for
example, teachers of humanities are characterized by reticence, emotionality,
excessive communicability, convolutedness). Specific subject strains are
determined by the peculiarities of the subject being taught. The teacher of
mathematics is more restrained in comparison with the teacher of literature or
physical culture. Individual deformations are manifested through the
predominance of certain individual characteristics of the teacher. For example,
they have an increased level of anxiety, over-responsmlhty, speechlessness,
hyperactivity, labor fanaticism, professional enthusiasm *'.

Emphasize the «hard», «elasticy and «plastic» forms of professional
deformation (B. Karvasarsky, Ts. Korolenko, A.Markova, O. Yurchenko).
Scientists attribute the «hard» form of professional deformity to neuroses,
pathology, physiological and mental disorders caused by the influence of
conditions of professional activity and overload. The position of the authors
coincides with the fact that these phenomena are only insignificantly dependent
on the propensity of the individual, and mainly — from the influence of the
environment, activity.

A particular characteristic of the «elastic» deformation is fatigue, that is, a
complex of physical changes in the body caused by the process of labor, which
reduce efficiency and cause a conflict between the external requirements of the
work of the teacher and his individual abilities. According to A. Markova, to
eliminate this conflict, the body mobilizes internal resources, moving to a
higher energy level of functioning. Prolonged fatigue without periods of
recovery leads to chronic fatigue and fatigue, deforming the personality.
Chronic fatigue is a border state, yet reversible, accompanied by irritability,
reduced interest in work, depressed mood, anxiety. And deep physical changes
in the mental load of the teacher is more likely to become pathological
processes than in the physical forms of labor **

The «plasticy form of deformation is observed when the teacher is
completely absorbed in his professional activities, not seeing anything else in
his life and having no moment of spare time. The main purpose of such a
teacher is to recognize him as a good specialist. In the name of this idea, the
interests of others are forgotten, including his family members. The feelings of

*! Poros [.W. HactonmHas KHHra MPakTHYECKOrO NCHXOIO0ra B odpaszosanuu. M.: Bnajoc,
1996. 529 c.

 Mapxosa A.K. [Teuxonorus npodeccHonamima. M.: 3nanne. 1996. 308 c.
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such a teacher are hidden, oppressed, thinking tendentious, dogmatic. Reduces
the ability to critique, develop tension, suspicion, intolerance. There is a
«dependency complex» (depending on the profession), a «work fan» complex.
Such a teacher at the same time manifests dependence in relation to those who
are endowed with greater power, occupy a high position of service and
domination in relation to his disciples. Possible modification of professional
deformation (from «elastic» to «plastic»), as well as its influcnce on other
members of the pedagogical team, if those, according to S. Beznosov, «lack
some important qualities of immunity — the ability to perlodluallv not be
similar to others, psychologically self-purifying, keeping its «lp ¥

In the works of many psychologists, teachers describe thc effects of
professional deformations. Scientists call different numbers of these effects
(from 2-4-5 groups to 13-15-18):

— psychosomatic disorders and psychological (cognitive, emotional, and
motivational) personality changes (N. Vodopianov);  dehumanization,
aggression, pessimism, anxiety (G. Becker, K. Seifert, I. Landshir, D. Siiper);

— lower self-esteem of their competence, negative perception of oneself as a
professional, dissatisfaction with oneself, negative attitude towards oneself as a
personality (S. Granin);

— Nervous strain, psychosomatic and psycho-vegetative disorders,
neuroticism of a person (V. Bovko);

— dissatisfaction with the profession, loss of professional growth prospects,
loss of qualifications (E. Zeer).

In general, the consequences of professional deformation of teachers can be
reduced to the following: the deterioration of the integrity of the individual
(distortion of personal and professional profiles), its disharmonization,
reducing adaptability, sustainability, the performance of the activity, The
consequence of all these deformations is errors, conflicts. crises, disability,
quality of professional life, deterioration of professional health. It is worth
noting that scientists, based on the research objectives, use the terms «the
appearance of professional deformations», «the effects of professional
deformations» very often to refer to the same phenomena as synonyms.

The periods of professional crisis when a specialist is faced with the need to
solve particularly difficult professional situations (E. Zeer, L. Korneev) is a
sensational period for the occurrence of professional deformations. Certain
behavioral changes in these cases are an answer to the complexity of the task.

** Besuocon C.IL Mpojeccnonanias tepopyanns nnioctd. CI16.: Pean, 2004, 272 ¢.
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The solution of the complex task contributes to the fact that these behavioral
reactions are fixed, transformed into stereotypes, cause the exacerbation of
certain personality traits (reduction of empathy, a very simplistic approach to
the problem, categorical judgments, authoritarianism, educative manner of
communication, the desire to reduce everything to simple schemes,
generalization in perception people, depressed sense of humor).

3. Emotional burnout of a teacher as a result of professional stress

Another phenomenon of negative influence of the profession on the
personality of the teacher is the phenomenon of «professional burnouty.
Theoretical and empirical studies of burnout are widely represented in foreign
psychology. Recently, in the domestic science, there have been an increasing
number of studies devoted to this problem. In many works of contemporary
psychologists and teachers, the essential aspects and factors of «professional
burnout» (M. Andersen, E.Aroson, R.Barke, H.Kuyarnarpu, M. Leiter,
K. Maslach, S.Maksymenko, E.Maher, V.Orel, A.Painz, B.Perlman,
F.Storli, T.Formanyuk, and others), development of a psychodiagnostic
toolkit  (V.Boyko, N.Vodopianova, D. Greenberg, T.Ronginskaya,
A. Rukavishnikov, A. Sererebryakova, O. Starchenkova, etc.), search for
means of prevention and correction of this phenomenon (O.Kozlova,
K. Kondo, O. Markovets, N. Nazaruk, D. Trunov, etc.).

In psychological-pedagogical literature, this phenomenon is called
differently: «syndrome of emotional combustion» (N. Aminov, T. Formaniuk),
«syndrome of emotional burnout» (V. Boyko, A.Markova, L.Mitina). In
modern studies, the syndrome of «emotional burnout» is often interpreted in
the context of a broader context — «mental burnout» (M. Borisova,
S. Maksimenko, K. Maslach, V. Orel, O. Rukavishnikov), «psycho-emotional
extinction» (S. Androsov, O. Matviyenko, M. Peresadin), «professional
burnout» (N. Vodopianova, T.Zaichikova, L.Karamushka, O.Markovets,
N. Nazaruk, E. Starchenkova). In the context of our research, the approach of
N.E. Vodopyanovaya, which considers professional burnout as a stress
syndrome, that is a set of symptoms that negatively affect the ability to work,
feelings and interpersonal relations of the subject of professional activity **.

The analysis of psychological and pedagogical researches testifies to the
absence of the generally accepted point of view on the essence of emotional

* Bogonessosa H.E. TNenxogmarnoctika crpecca. CI16.: Iurep, 2009. 336 c. (Cepus
«lIpakTirym»).
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burnout, its structure. Many definitions contradict each other. The most well-
known description of this syndrome belongs to K. Maslach: «Emotional
burnout is a syndrome of emotional exhaustion, depersonalization, and
reduction of personal achievements, which may arise among specialists
engaged in different types of occupations associated with the provision of
assistance to othersy *.

A generalized study of various authors, a list of signs of this syndrome looks
like this: a feeling of emotional exhaustion; dehumanization, depersonalization;
negative sclf-perception in the professional plane (loss of sense of personal
achievement); exhaustion, fatigue; psychosomatic misfortune; insomnia;
negative attitude towards clients and to work: lack of work repertoire; abuse of
tobacco, coffee etc.; lack of appetite or overeating; negative «I-concept»;
aggressive feelings (irritability, tension, anxiety, anxiety, anger); depressed
mood and emotions associated with it (cynicism, pessimism, apathy,
depression, feelings of hopelessness); feeling guilty. Domestic and foreign
studies have shown that burnout has a significant effect on psychosomatic
health. Among the possible consequences of burnout, scientists are called
disturbances in the work of the gastrointestinal tract and the cardiovascular
system.

Analysis of scientific papers shows that the main efforts of psychologists are
aimed at identifying factors that cause emotional burnout or inhibit it. Among
these factors scientists often name high emotional stress work, intensive
communication with actors. The role of the working environment and personal
characteristics of a specialist in the formation of burnout has been considered.
[n this case, some scientists distinguish external factors (especially pedagogical
activities) and internal factors (especially the personality of the teacher). The
main factors that cause the burnout of teachers include the daily psychological
overload, selfless help, high responsibility for students, imbalance between
intellectual and energy costs and moral and material rewards (the factor of
social injustice), role conflicts, behavior of «heavy» students [3, with. 146].

Thus, it can be argued that professional burnout is the transfer of the
«l-personal» to «I-professional», and the professional deformation is the shift
of the «l-professional» to «I-personal».

Since the occurrence of professional burnout is influenced by external
(situational) and internal (personal) factors, prevention and correction should

¥ Maslach C. The measurement of experienced bumout. Journal of Occupational Behavior.
1981. Ne 2. P, 99-113.
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be aimed at identifying these factors and eliminating their negative impact on
the emotional state of teachers. With regard to personal factors, here it is
necessary to study the individual characteristics, motivational, emotional
spheres of the individual and their relevance to the peculiarities of pedagogical
activity, as well as the implementation of measures aimed at eliminating the
discrepancy between the characteristics of the individual and the requirements
of activity.

Correction of the influence of external factors should be aimed at optimizing
the psychological climate in the pedagogical team, improving the conditions
for the organization of activities (regulation of responsibilities, distribution of
training load, improvement of working conditions, stimulation of work. the
involvement of teachers in innovation activities, etc.).

Scientists (V. Boyko, A.Brodsky. M. Burish, T.Zaichikova, J. Edelvich.
S. Filina, H. Freidenberg, etc.) note the staged, dynamic nature of burnout:
from significant energy costs as a consequence of an extremely high positive
the installation of professional activities to a feeling of fatigue, which gradually
changes with disappointment, a decrease in interest in their work. Researchers
note that the genesis of the syndrome is individual in nature, which depends on
the personality traits of the teacher, as well as the conditions in which
professional activities are carried out. But attention is drawn to the fact that,
under the same conditions, the syndrome of «burnout» is not developed by all
teachers. A psychological filter that prevents the professional burnout of a
teacher is the peculiarities of his personality, the motives of vocational and
pedagogical activity, and the experience accumulated earlier. The reaction of
the teacher to the stressors is also determined by how much his family life
compensates for the intense production life.

There are differences between professional burnout and professional
deformation. Professional bumn-up — the transfer of «l-personal» to «I-
professional», and professional deformation — on the contrary, the shift of the
«I-professional» to «l-personal» *°. Professional deformation is not always
negative. In most studies, professional burnout is considered as a psychological
phenomenon that has a negative impact on human health and the effectiveness
of its professional activities. However, some scientists (A. Vitkovsky,
D. Trunov) note the positive aspects of «burnout», consider the syndrome of

** Hasapyk H.B. 3ropaiis Ta upodheciiina aedopmatlis 0coOHCTOCTL: MOPIBHATLHMI aHATIS /
36. naykoBux npaus: dinocodis, coionoris, neuxonoris. IBano-Opankiscsk: [Lraii, 2004,
Bun. 9. Y. 1. C. 186.
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professional burnout normal and natural process (it is abnormal, they believe,
is that the specialist does not burn out). Therefore. his manifestations should be
treated not as enemies, but as precursors of the problem.

In addition, the negative impact of burnout on the activity and well-being of
educators is manifested in non-professional spheres of life. The deformation of
personality features is manifested in later stages of professional activity as a
result of the discrepancy between the requirements of the profession and the
efforts of the individual *”. While the burnout syndrome can develop in a
teacher with a long work experience, as well as in young educators who are
just beginning their professional activities. The high level of burnout of
teachers with a long experience due to the prolonged action of professional
stress, teachers-beginners — entering into the professional sphere, the first steps
in pedagogical activities.

In the scientific literature, there is a broad discussion on the correlation of
concepts such as «professional stress» and «professional burnout.» The
occupational burn-up syndrome is considered as a dynamic process that occurs
in stages in accordance with the development of the mechanism of stress
(phase of anxiety, resistibility, exhaustion). Despite the commonality of
mechanisms of occurrence and the dynamics of occurrence, there are
differences between professional stress and burnout in the duration of these
processes, in the specificity of the influence on the behavior and activities of a
specialist. According to many scientists, professional burnout is a long-term
process of exhaustion of human resources without the possibility of their
adequate restoration. If stress, as an adaptive syndrome, can mobilize all
aspects of the human psyche and not only reduce the performance of the
professional activity, but also improve it, then burnout leads to a decrease in
self-esteem in the field of professional success and deterioration of
performance indicators **. Unlike professional stress, which can cause
temporary violations of human mental and physical activity, professional
burnout is a chronic disfunction, which has a maladaptation and a professional
orientation. Professional burnout is a result of professional stress.

7 Mowsmanuk B.B, Ananrauiitiuii norenuian Ta npodeciiine 310pos’s ocobucrocti,
Tpaxmuyna neuxonozis ma coyiansna podoma. 2006. Ne 2. C. 71.

* Bozoubsuosa HLE. lenxoamarnocuka crpecea. CIIG.: [Turep, 2009. 336 c. (Cepus
«lIpakTikymy),




CONCLUSIONS

Consequently, the peculiarities of the pedagogical profession leave their
imprint on the personality of the teacher. The positive influence of the
profession on the personality of the teacher manifests itself in the formation of
professional self-consciousness, pedagogical orientation, pedagogical thinking,
development of professionally important qualities, mastering pedagogical
experience, etc.

Pedagogical activity is a determinant of the professional health of a teacher.
The generalization of the empirical data of domestic and foreign studies
suggests that the negative effect of the pedagogical activity on the teacher’s
personality, the prolonged action of professional stressors is professional
destruction, professional deformation, professional burnout that violates the
harmonious development of the teacher's personality, worsen his/her
emotional well-being, the state of professional health.

Today, the further detailed study of the problem of finding ways to prevent
and eliminate professional destruction, deformation, burnout, the formation of
professional stress resistance, the harmonization of the teacher’s personality, in
general, the purposeful training of future teachers to maintain and strengthen
professional health is necessary.

SUMMARY

The research is devoted to the problem of the profession’s influence on the
teacher’s personality, his/her psychological well-being, the state of professional
health. On the basis of the study of a large array of scientific sources, the
results of our own research the features of pedagogical activity as determinants
of professional teachers’ health have been revealed. The paper presents the
results of research, done by the scientists on interaction of the teacher’s
personality and pedagogical activity. The aspects of the positive influence of
pedagogical profession on the personality of the teacher have been determined.
The complex analysis of the consequences of the pedagogical activity negative
influence, which violates the harmonious development of the teacher’s
personality (professional destruction, professional deformation, professional
burnout), the ways of their prevention and elimination have been carried out.
The differences between professional deformation of the teacher and
professional burnout, professional stress and professional burnout of the
teacher have been found out. The necessity of purposeful training of future
teachers for the preservation and strengthening of professional health at the
stage of training in higher education institutions has been determined.
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