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DEVELOPING GRAMMATICAL COMPETENCE OF PROSPECTIVE TEACHERS
LEARNING ENGLISH AFTER GERMAN THROUGH INDEPENDENT WORK
ACTIVITIES

The article deals with the problem of developing the a subsystem of exercises for forming productive
grammatical competence of prospective teachers learning English after German through independent work
activities. The importance of transfer based on previously acquired knowledge and skills in German and its
influence on the process of forming prospective teachers’ English grammatical competence has been
emphasized. The necessity to consider this factor when developing exercises for independent work has been
shown. The principles of developing the subsystem of exercises for forming productive grammatical competence
have been identified. The requirements the exercises should meet have been analyzed and the stages of the
process of forming grammatical competence (preparatory, stereotypical and variational) have been identified in
the process of designing the subsystem of exercises. The suggested subsystem of exercises includes three groups
of exercises corresponding to the stages of the grammatical competence forming. The types of exercises in each
group have been specified. The examples of exercises have been provided in the article. All groups of exercises
provide tasks for the development of prospective teachers’ contrastive skills to identify similar phenomena in the
systems of English and German languages, as well as for the development of reflection in the process of
comparing speech phenomena on the one hand and the results of learning on the other. The third group of
exercises engages communicative tasks. The presented subsystem is an instrument for organizing independent
work of students with grammatical material.

Keywords: grammatical competence, productive grammatical skills, subsystem of exercises, prospective
teachers, second foreign language.

OKCAHA JAHUWJIEHKO

acrmipaHTka

TepHOMiNBbCHKUI HAIIIOHAIBHUH TEAaTOriYHII YHIBEpCUTET
iMmeni Bonogumupa 'HaTioka

M. TepHomins, Byn. Makcuma KpusoHnoca, 2

®OPMYBAHHS TPAMATHYHOI KOMIIETEHTHOCTI MAWBYTHIX
YUYHUTEJIB Y IPOLECI HABYAHHSI AHIVIIMCbKOI MOBH I CJIA
HIMEILBKOI 3A 1O0IIOMOI'OIO BITPAB VIS CAMOCTIMHOI POBOTHU

Poszensnymo ocobausocmi opmysanus npoOyKmugHOI pamamuynol KOMNemeHmHoCmi MamoymHix
yuumenie y npoyeci HAGYawHsi AH2NIUCLKOI MOBU NICIs HIMeYybKol 3a 00NnoMo2ol nidcucmemu 6npag Ois
camocmitinoi pobomu. Ilpoananizogano mpakmyeanusi CMpYKmypu epamamuyHoi KomnemeHmHocmi ma it
Komnonenmig. Jlocniodceno nioxoou 00 8UOKpeMIeHH emanie hopmMysanHs SpamamuyHoi KOMNEMeHmHOCMI 6
cyuacuitl  Haykosgii aimepamypi. Busznaueno, wo 3 memoio nioguwgenus egexmugnocmi opmyseanis
NPOOYKMUBHOT epaMamuyHoi KOMNemeHmHocmi cnydenmis npu po3poodyi enpag nompioHo 8paxoeyeamu Gnaus
PaHiule 3aC80EHUX CHMYOEHMAMU 3HAHb MA HABUYOK 3 HIMeybKol Moeu. Bcmanoeneno, wo OocseHeHHs
CMyOeHmamu HalnelCHO20 PIGHsl AH2IOMOBHOI 2pAMamuyHOl KOMNEMEeHMHOCMI MOJICIUGE 3a YMOBU eqheKmueHol
opeanizayii camocmitinoi pobomu, CNpAMOBAHOI HA MAKCUMANbHE SUKOPUCMAHHA NO3UMUSBHO20 NEPEHOCY 3
Himeybkoi mosu. OOTPYHMOBAHO nNpuHyunu po3poodKu niocucmemu 6npas Oisl CaAMOCMIliHOI pobomu 3
PopMySaHHs NPOOYKMUBHUX PAMAMUYHUX HAGUHOK Y NPOYeci HagYanHs Opy2oi iHo3eMHoT MoBuU: 8i0n08IOHICMY
munie i 6udie 6npag neeHoMy GuUOY MOBIEHHEBOT OiNbHOCMI | KOMYHIKAMUGHUM YMIHHAM, VPAXy8aHHs
NO3UMUBHO20 83AEMOBNIUBY DISHUX BUOI6 MOBIEHHEBOI QiANbHOCII, 8PAXYS8AHHA MOXCIUBOCHEN NepeHOoCy ma
inmepepenyii, 3abe3neuentHss peanizayii meopyoi camocmiliHoi pobomu ma MONCIUBOCmel O PO3GUMKY
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epamamuyHoi ycgioomneHocmi cmyoenmis. Y npoyeci po3pobku niocucmemu npas npoaHanizo8aHo eUMocu 00
61pag 0151 YOPMYSAHHA SPAMAMUYHUX HABUYOK MA UOKPEMIIEHO Ni020MO8YULl, Cmepeomuntuil i eapiamusHull
emanu (YOPMYSaHHs 2paAMAMUYHOI KoMnemeHmHocmi. Bionogiono 0o eusHauenux emanie y niocucmemi enpas
ons camocmitinoi pobomu 3 hOPMYBaHHs NPOOYKMUBHOT 2PAMAMUYHOI KOMNEMEHMHOCMI MallOymHIX yuumenie
V npoyeci HABUAHHS AHNIUCHKOT MOGU NICHSA HIMeybKoT OYIu 6USHAYEHO MpU 2PYNU 6Npad, 8 KOJCHIU 3 SAKUX
KOHKPEemU308aHo 6UOU 6Npas, CAPAMOGAHI HA O3HAUOMAEHHA 3 HOBUMU SPAMAMUYHUMYU CHPYKMYpamMu ma ix
8I0MBOPEHHS, agmomamu3ayiio Oiti CMyOeHmig i3 HOBUMU SPAMAMUYHUMU CIMPYKMYPAMU HA PIGHI c1060¢)opmu,
ClOBOCNONIYYEHHS, (ppazu/peyenns NOHAOPPaz0eoi €OHocmi i meKkcmy y npoyeci 2080piHHS mMa NUCbMA.
Hagedeno npuxnaou enpas 3 KodicHOI epynu niocucmemu. Bci epynu enpas nepedbauaromv 3a60aHHs 05
PO3BUMKY KOHMPACMUBHUX YMIiHb BUHAYAMU CXOJICI A6UWA Y CUCeMAaX aHenilicbKoi ma Himeyvkoi mos, a
makodc Onisl po3eUmKy peexcii y npoyeci 3icmagieHHs MOSHUX A6UW, 3 00HO20 OOKYy ma pesyibmamis
Haguanus 3 iHwoeo. Tpems epyna enpag nepedbayac 3any4eHHs KOMYHIKAmMUGHUX 3asdandv. Biosnaueno, wo
npedcmagiena niocucmema € IHCMPYMEHMOM Op2aHizayii camocmitinoi pobomu cmyOeHmis 3 2pamamuyHum
mamepianom.

Kniouosi cnosa: epamamuuna Komnemenmuicmo, NpoOYKMUGHI 2paMamuyHi HABUYKU, nidcucmema
enpas, mMatlbymui euumeni, opyea iHO3eMHA MOBa.

OKCAHA JAHUWJIEHKO

aclnupaHTKa
TepHONONBCKUI HALIMOHAJIBHBIM EIarOrH4e€CKUil YHUBEPCUTET
uMeHn Bnagumupa ['HaTioka

r. TepHomnons, yn. Makcuma Kpusonoca, 2

©®OPMHUPOBAHUE T'PAMMATHYECKOM KOMIIETEHTHOCTH BY 1YHIUX

YYUTEJIEA B IPOUECCE OBYYEHUSI AHIV/IMUCKOMY A3bIKY NOCJIE

HEMELKOI'O C IOMOIIBIO YIIPAYKHEHUU 1JIs1 CAMOCTOATEJABHOU
PABOTbI

Paccmompenvt  ocobennocmu - popmuposanusi npoOYKMUSHOU  SPAMMAMUYECKON  KOMNEeMeHmHOCmU
b6yOywux yuumeneil 6 npoyecce 00yHeHUSI AHEIUUCKOMY A3bIKY NOCNe HEMeYKo2o € NOMOWbI0 NOOCUCHEMbl
VApaXscHeHuil 0N camocmoamenvholl pabomul. IIpoananuzuposanvl mpaKmosKy CmpyKmypbl epamMmMamuiecKoll
Komnemenmuocmu. Hccnedosanvt  nooxoosbl K GblOeNeHUI0  dManog  @GopmMuposanuss pammamuieckoil
KOMNEmeHMHOCIMU 8 CO8PeMeHHOU HayyHoll aumepamype. Onpedeneno, umo 01 NosvlueHUs IpdexmusHocmu
Gopmuposanus  NPOOYKMUSHOU — SpAMMAMUYECKON — KOMNEMEHMHOCMU — CIYOeHmos npu  paspabomke
VAPAXNCHEHUU HYHCHO YUUMbIBAMb GNUAHUE PAHEE YCBOCHHBIX CMYOEHMAMU 3HAHUL U HABLIKOB NO HEMEYKoMY
A361Ky. OOOCHOBAHBL NPUHYUNBL PA3PAOOMKU NOOCUCTEMbL YIPANCHEHUU OISi CAMOCMOAMENbHOL pabomsl no
opmuposanuro NPOOYKMUBHBIX PAMMAMUYECKUX HABLIKOE 8 npoyecce 00YYeHUs 8MOPOMY UHOCMPAHHOMY
a3viky. [poananuzuposanvl mpebosanus K YAPA*CHEHUAM O DOPMUPOSAHUSA 2PAMMAMUYECKUX HABBIKOS U
8bl0eIeHbl NOO2OMOBUMENbHBIT, CUMYAMUBHBIL U 8APUAMUEHBLI dMANbl (OPMUPOSAHUS SPAMMAMUYECKOT
xomnemenyuu. Co2nacHo onpedeneHHbiM SManam 6 noOCUCmeMe YUPANCHEHUT Ol CAMOCMOAMENbHOU pabombl
no  opmMuposanuio NPOOYKMUEHOU SPAMMAMUYECKOl KOMNemeHmHocmuy Oyoyuux yuumeneii 8 mnpoyecce
00yueHUs aH2TULICKOMY A3bIKY NOCIe HeMeyKkozo Obliu onpedeneHvl mpu cpynnwl ynpagichenuil. IIpueedenvl
npumMepbl  YAPANXCHEHUl U3 Kaxcooll zpynnsl nodcucmemvl. Bce epynnvl ynpasicnenuil npedycmampusarom
3a0aHue 015 pazeumusi KOHMPACMUBHBIX YMEHUI Onpedenamsb CXOOHble AGIEHUS 6 CUCMeMAX aHeIUNCKO20 U
HeMeyKo20 A3bIK08, a makdice Ol pa3eumus pegiekcul 8 npoyecce CONOCMABIEHUsL A3bIKOBLIX ABNEHUT ¢ 0OHOT
CMOPOHbL U pe3ynvbmamos o0yuenus ¢ opyeou. Tpemvs epynna ynpasxchenuii npedycmampueaem npusieyeHue
KOMMYHUKamuenvlx 3aoanuii. Ommeueno, 4mo npedcmagienHas NoOCUCmemd AGNAemcs UHCMPYMEHMOM
op2anu3ayuy camoCmoamenbHou pabomsl cmyo0eHmos ¢ 2paMmMamuiecKum Mamepuaiom.

Knrwouesvie cnosa: zpammamuyeckas KOMNEMeHMHOCMb, NPOOYKMUGHbIE SPAMMAMUYECKUe HABbIKU,
noocucmema ynpaxcHenut, 6yoywue yuumeins,, 6mopoti UHOCMPAHHbLI A3bIK.

The rapid growth in academic mobility facilitates international relations and therefore students
learn more than one foreign language. Students of higher educational institutions whose major is
German usually study English as a second foreign language and are going to become teachers of
German and English. The students’ performance in the English language is greatly affected by their
progress in acquiring English grammar. The question of forming grammatical competence in teaching
English after German has become the issue of concern of foreign language teaching.
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The problem of teaching grammar has been studied by O. I Vovk, N.K. Skliarenko,
L. M. Chernovatyi, R. Dirven, J. Scrivener and others. Different aspects of forming grammatical
competence while teaching second foreign language have been regarded by A. O. Andrushchenko,
A. O. Anisimova, 1. L. Bim, V. A. Myskiv, B. A. Lapidus, G. de Angelis, R. Ellis, H. Ringbom, and
others. The issues of forming grammatical competence within students’ independent work have been
presented in works by O. P. Brusianina, I. P. Zadorozhna, D. Little and others. Nevertheless, the
questions concerning the methodology of forming grammatical competence in teaching English as a
second foreign language with regard to independent work are still to be explored.

The purpose of the article is to ground the subsystem of exercises for the development of
productive grammatical competence of prospective teachers learning English after German through
independent work activities.

The search for the best ways to teach grammar has generated a number of approaches to
teaching grammar. Each approach has enriched the practice of foreign language teaching with certain
types of activities. One of them is translation-based approach related to traditional grammar that is
represented in teaching languages by grammar-translation method. Quite opposite to grammar-
translation method emerged the direct method which was based on naturalistic approach and
represented foreign language teaching only using the foreign language itself. The development of
structuralism and behaviorist learning theory led to audio-lingual method that presented pattern drills
in teaching foreign languages. The rise of transformational-generative grammar and pragmatics
facilitated the appearance of communicative approach in teaching foreign languages and introduced
the notion of communicative competence. Nowadays the teaching of foreign languages is determined
by communicative and cognitive approaches [6, p. 5-9]. Thus, teaching grammar is predetermined by
communicative and cognitive approaches as well and consequently realized through foreign language
practice. One of the components of communicative competence is grammatical competence.

The aim of teaching practical grammar is the formation of grammatical competence of
prospective teachers of foreign languages. According to the Common European Framework of
Reference for Languages, grammatical competence is defined as knowledge of grammatical resources
of a language and ability to use them [1, p. 112].

N. K. Skliarenko considers grammatical competence as ability of a person to produce correct
oral and written utterances in accordance with grammar rules and to understand grammatical
structures used in speaking by others. These processes of production and understanding are based on
complex and dynamic interaction of relevant skills, knowledge and awareness. That is why the
scientist views grammatical skills, grammatical knowledge, and grammatical awareness as the main
components of grammatical competence [5, p. 15].

Speaking about grammatical knowledge, we mean the scope of grammar that should be covered by
syllabus. That is why scientists differentiate between linguistic and pedagogical grammar. Linguistic
grammar provides scientific linguistic description of grammatical system of a certain language. Whereas
pedagogical grammar is “a cover term for any learner- or teacher-oriented description or presentation of
foreign language rule complexes with the aim of promoting and guiding learning processes in the
acquisition of that language” [6, p. 1]. Hence pedagogical grammar organizes the grammatical material to
be learned according to the criteria of foreign language teaching methods and provides the basis for
practical grammar taught in integrated classes of English as a second foreign language.

Acquisition of grammatical knowledge is connected with mastering grammatical forms.
Learners separate and choose grammatical forms by recognizing features of a structure.
N. K. Skliarenko defines the grammatical structure as “an abstract scheme that represents relations
between the components of speech units” [4, p. 143]. There are the following speech units: word-form,
word combination, phrase/sentence, supra-phrasal unit, and text [4, p. 143]. The effectiveness of
studying English grammar in some way may be facilitated or vice versa hampered by students’
acquired knowledge about grammatical forms in German.

The next component of grammatical competence is grammatical skills. The grammatical skills
are formed gradually; they have to be automatic, flexible and steady [3, p.239]. The scientists
differentiate between receptive grammatical skills and productive grammatical skills. It is important
for students to develop receptive grammatical skills in order to perceive and understand oral and
written utterances. Well-developed receptive grammatical skills help students to succeed in listening
and reading. Receptive grammatical skills include mental operations of perceiving grammatical
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structure in sound or graphical form, recognizing these forms and correlating them with certain
meaning. Productive grammatical skills are the basis for the ability to express own opinions and
thoughts in oral and written forms, that is students’ performance in speaking and writing is determined
by the level of the development of productive grammatical skills. Productive grammatical skills
comprise mental operations of choosing grammatical structures that are proper in a particular situation,
processing of chosen grammatical structures according to the language norms, and realization in
speech [3, p. 240].

J. C. Richards views language transfer as the influence of a native language on learning English
based on similar forms or linguistic features of both languages. Hence the interaction of grammatical
skills results in the processes of positive transfer or negative transfer (interference). As an example he
suggests that the learners whose native language is German will probably have less difficulty in
acquiring English definite and indefinite articles [11, p.273-274]. We consider this observation
important not only for the transfer or interference from the native language to the foreign one, but also
for the transfer and interference as a result of interaction of a previously acquired foreign language and
newly learned languages. The transfer of morphological and syntactical skills from German as a first
foreign language has to facilitate acquiring morphological and syntactical peculiarities of English.

Grammatical awareness as a part of language awareness of a person is the ability of a learner to
analyze grammatical structure of a language and to have own reflections on the way grammatical
structures function and how they are produced. At the same time grammatical awareness implies that
the learner is aware of his or her own processes of learning and language acquisition [3, p. 240]. In our
case learner’s grammatical awareness imply that students are able to deduce how their prior
grammatical skills correlate to those they acquire in English.

The process of forming grammatical competence and acquiring grammatical skills needs
executing certain teaching and learning actions in the form of an exercise.

The exercise is viewed as “especially organized under teaching conditions multiple executions
of separate operations, actions or activities with the purpose of acquiring foreign language
communicative competence or its components” [3, p. 181]. Exercises constitute different types of
systems of exercises. The general system of exercises provides forming foreign language
communicative competence as a whole. The particular systems of exercises provide forming one of
the speech activities: listening, speaking, reading or writing. The subsystem of exercises is determined
to develop certain skills and gain knowledge necessary for developing speech skills and includes
appropriate groups of exercises [3, p. 189]. For example, teaching speaking presupposes subsystems
for acquiring grammatical, lexical and pronouncing skills, when writing includes subsystems for
acquiring grammatical, lexical skills and writing techniques. We deal with the subsystem of exercises
since our work is focused on forming productive grammatical skills. It is important to consider the
type of speech activity and corresponding to it communicative skills and language knowledge while
selecting the types of exercises for the subsystem. The positive mutual influence of different types of
speech activities in teaching process and the interrelation between different language and speech
competencies should be taken into account [3, p. 189]. So developing grammatical skills in speaking
has to be combined with activities in reading, listening and writing. Teaching grammatical skills in
writing in its turn has to include activities in speaking, reading and listening.

There are general requirements to exercises, so they should provide the motivation factor for
students to perform speech actions; be maximum oriented to communicative aims; consider aspects of
culture of the studied language; correspond to prospective teachers professional aims; be supplied with
the necessary supporting aids; organize the teaching process in the most favourable way relevant to the
aim of this process [4, p. 153].

Besides general requirements, exercises also have to meet special requirements derived from
their structure and purpose. Thus, developing exercises, teacher should provide a clearly stated speech
task; the utterances and phrases in the exercise should be selected in correlation to a natural or
artificial teaching situation; the aim and the content of the utterance have to become the focus of
students’ attention; the acquisition of grammatical skills should go in connection with the development
of necessary pronunciation and lexical skills; the phrases chosen for the exercise should bear certain
communicative value; on the whole the exercise should provide grammatical accuracy and sufficient
number of phrases [4, p. 153].
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We would also like to add the principles of taking into account the possibilities of transfer on
the basis of contrasting language systems, providing possibilities for students’ independent work and
raising students’ grammatical awareness.

The basic issue for the development of the subsystem of exercises for forming productive
grammatical skills is to define the stages of learning and teaching grammar.

Scholars identify the stage of orientation and preparation, the stereotype and situation based
stage, and variation and situation based stage in the process of forming speech skills [3, p. 244].

T. Hedge describes the processes that constitute acquisition in terms of “the input hypothesis
and the notion of intake” [9, p. 146]. She states that first of all learners notice specific features of the
language and start to interpret the relationship between the form and the meaning of the noticed item.

Then goes the stage of reasoning and hypothesizing when learners deduce the meaning of what
they hear or want to say applying the rules. This stage also includes contrastive analysis that helps the
learners to understand certain issues by comparison of the languages they know and the new one.
Translation is regarded by T.Hedge as a helpful strategy for better acquisition on this stage.
Transferring on this stage results in applying by learners the knowledge of the language they already
know to the production of the newly learned language [9, p. 146—-147].

At the next stage the new rules, which the learners work out, structure and restructure learners’
understanding of English grammar. The errors are peculiar to this stage due to the overgeneralization
or influence of the prior languages [9, p. 147].

Then goes automatizing which results in “regular and consistent responses in conversation to a
certain type of input” [9, p. 149]. This stage presupposes repeated practice of a correct form of use that
facilitates communication and through this practice the explicit knowledge of grammar becomes
implicit and the process of production becomes automatic. Though the author warns against the so
called premature practice and appeals to the idea of readiness for learning. As an indicator of such
practice T. Hedge suggests the students’ failure to produce a form after they practiced it in the class
later during the following classes. So the eventual automatization depends on students’ readiness and
the process of acquisition needs timing [9, p. 149—150].

One more approach to the stages of work with new grammatical structures is suggested by
N. K. Skliarenko. The first stage is introduction. At this stage the grammar structure is demonstrated in
the context and explained by the teacher or examples are analyzed by students with the help of the
heuristic conversation conducted by a teacher. The introduction presupposes the use of different kinds
of teaching information. The next stage is automatization of students’ actions with word-forms, word
combinations, and phrases/sentences. The third stage is the stage of automatization of students’ actions
involving them to work with supra-phrasal units and texts [4, p. 144].

Taking into account the mentioned above approaches to the process of forming grammatical
competence, we distinguish preparatory stage, stereotypical stage and variational stage of forming
productive grammatical competence.

Since the productive grammatical skills imply that the learner is able to choose proper
morphological and syntactical forms for written or oral speech units, each stage introduces exercises
of certain type that correlate to the tasks and actions to be performed at the corresponding stage.

The preparatory stage, in our case, is aimed at imitation of grammatical structures in oral or
written forms. Nevertheless the crucial point of this stage is to point out the cases of negative transfer
and interference on the initial stages of producing new grammatical structures. The teacher has to
emphasize on major differences in two languages using the contrastive presentation and the students
have to be provided with materials containing contrastive descriptions for their independent work.
That is why we consider it reasonable to include elements of receptive activities such as recognition,
differentiation, and identification. For example presenting the structure of naming person’s occupation
it is important to emphasize on the difference in using indefinite article in English and German:

e In English: I am a student. Anna is a doctor.
e In German: Ich bin Student. Anna ist Arztin.

The stereotypical stage implies automatizing of earlier perceived grammatical structures by
practicing their usage on the level of morphological forms, phrases and sentences, and consequently
building speech stereotypes. At this stage it is important to reduce the influence of interference from
the previously learned languages by means of presenting the possible ways for positive influence of
transfer that even can facilitate better and faster acquisition of new grammatical structures.
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The variational stage is the stage automatizing new grammatical structures on the level of
discourse and text in dialogues, monologues and in different forms of writing. The variational stage
has to result in consolidation of knowledge. This stage implies automatizing the use of new
grammatical structures in different contexts, developing grammatical awareness and accomplishing
heuristic and creative tasks dedicated to the students’ independent work.

Consequently we derived the subsystem of exercises for forming productive grammatical
competence in English as a second foreign language in the process of independent work. The
subsystem consists of three groups and each group corresponds to one of the stages of productive
grammatical competence acquisition:

1) the group of exercises for familiarization with new grammatical structures in speaking and
writing;

2) the group of exercises for automatizing new grammatical structures on the level of a word-
form, a word combination, and a phrase/sentence in speaking and writing;

3) the group of exercises for automatizing new grammatical structures on the level of discourse
in different communicative situations.

Developing the subsystem of exercises, besides the types of exercises suggested by
N. K. Skliarenko [4, p. 153], we took into account the views of 1. P. Zadorozhna [2] on the types of
exercises for individual work. Developing the ideas suggested by . P. Zadorozhna [2, p. 291-293], we
provided the following types of exercises for each group.

Group 1 comprises the following exercises and tasks:

o defining the correlation between the given sentences and new grammatical structures used in
them. In our case it is important to add defining relation between the given grammatical structure in
English and its correlate in German;

e imitating speech samples containing new grammatical structures by agreeing or disagreeing
with statements, stating whether certain grammatical structures correct or incorrect etc.;

e reproducing new grammatical structures by means of substitution for sentence construction
using a given model [2, p. 291-292].

e Group 2 contains the following exercises and tasks:

e changing sentences according to the type of grammatical category to be substituted and
producing all the following changes in the sentence (e.g. Rewrite the sentences in the passive; Rewrite
the story using the past forms of the verbs);

e paraphrasing sentences by substitution of one grammatical form for the other using key words
or without them (e.g. Tom haven’t finished painting the house yet. Key word — still: Tom is still
painting the house.);

e making choice of grammatical forms from the given options and filling in the gaps in the
sentence or text;

e making grammatical errors correction;

o filling in the gaps in the sentence or text with an appropriate article/adjective/pronoun/form of
the verb/preposition etc.;

o filling in the gaps in the sentence or text with words given in the brackets using their correct
grammatical forms;

e making up sentences by means of matching the beginning from column A with the ending from
column B;

e translating the words, phrases and sentences from the first foreign language into the second
foreign language and vice versa, and also translate from the native language into the second foreign
language and vice versa;

e constructing sentences using a given model [2, p. 292].

Group 3 includes the following exercises and tasks:

a) holding discussions, constructing description or story using certain grammatical structures.
These exercises are usually supported with pictures or certain prompts. For example the students may
be asked to look at the pictures of people in certain life situations and to make logical assumptions
about their occupation (Example: Is she a student? — She can’t be a student. She must be an artist.),
describe their appearance, speak or write about their actions using appropriate tense forms;
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b) making up sentences using certain grammatical structures according to the corresponding
situation and using them for writing or telling a story (Example: Sara Philips has inherited an old farm
and she has decided to turn it into club. Look at the prompts and make sentences using the present
perfect passive as in the example. Example: the walls/painted. — The walls have been painted [7,
p- 91]);
¢) retelling the previously read or heard text using new grammatical structures;
d) making up dialogues or delivering speeches using new grammatical structures;
e) filling in the gaps in a written text with the words in appropriate grammatical forms using
recordings that contain additional information [2, p. 292-293].
The following several examples of exercises for forming productive grammatical skills within
independent work were developed using several sources [7; 8; 10].
Example 1, group 1 [8, p. 26]:
Purpose: developing usage of going to structure in interrogative sentences, training positive and
negative short answers.
Type: substitution for sentence construction on a given model.
Implementation: individually.
Control: self-control (with the help of the keys).
Instruction: Jane and George have some plans for their summer holidays.
a) Look at prompts in the table, ask and answer questions using be going to, as in the example.
b) Work in pairs. Look at prompts in the table, ask each other questions about your plans for summer
holidays, as in the example.

Jane George You Your partner

1. go abroad +
travel in his own country +
2. travel by car +

travel by plane +
3. bring swimming costume +

bring hiking boots +
4. go with friends +

go with his family +
5. stay at a hotel +

go camping +
6. swim in the sea +

go for a walk in the countryside +

- Is Jane going to travel by car?

- No, she isn’t. She is going to travel by plane.

- Is George going to travel by car?

- Yes, he is.

Example 2, group 2 [10, p. 96-971:

Purpose: automitizing the usage of certain tense forms, developing grammatical awareness by
means of contrasting languages, developing reflective skills.

Type: producing new grammatical structures by means of translation.

Implementation: individually.

Control: by the teacher, self-control (with the help of the keys).

Instruction: a) Translate the following sentences into English using Present Simple or Present
Continuous Tense. Pay attention to the situations when the Present Continuous Tense is used. Note
the differences in tense forms in German and English.

. Er spielt gerade Klavier.

. Tomas und Marie trinken gerade Tee.

. Was machst du heute am Abend?

. Wohin geht er jetzt?

. Jetzt liest Die GroBmutter ein Buch und ihr Enkel spielt Fu3ball.
. Katerina mochte in England studieren, also lernt sie Englisch.

. Sieh! Es regnet.
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8. Hor zu! Sie singt im Garten.

9. Sabine ist miide, sie geht jetzt ins Bett.

10. Hans liest gern, also liest er gerade ein interessantes Buch.

11. Sie arbeitet jetzt nicht, sie sucht nach ihrem Bruder.

12. Gehen sie heute Abend ins Theater? — Nein. Wir gehen nicht ins Theater, wir besuchen
unsere Tante.

b) Fill in the table. Label the situations the groups of sentences with the Present Continuous
Tense represent.

Sentence number Types of use

1,2,4,5,7,8,9,11

3,12

6,10 Actions happening in a period around now, but not actually at the
moment of speaking

Example 3, group 3:

Purpose: building knowledge how to use grammatical structures in the given context,
developing grammatical awareness, developing reflective skills.

Type: constructing description or story using certain grammatical structures.

Implementation: individually.

Control: by the teacher, self-control.

Instruction: Choose the picture of one of your relatives or friends ten years ago and the one in
present. Compare the way he or she used to look and how he or she looks nowadays, what he or she
used to do ten years ago and does now, where he or she used to live and lives now, what his or her
eating habits used to be and what are they now, how he or she used to spend his or her free-time and
does it now. Write a short article about your relative or friend using used to be structure.

Thus, the subsystem of exercises for forming productive grammatical competence in the process
of teaching English after German can become a means facilitating the process of acquiring English
grammar and organizing students’ independent work. The suggested subsystem of exercises for
forming productive grammatical competence consists of three groups of exercises and covers three
stages of the grammatical competence development: preparatory, stereotypical and variational.

Further research is dedicated to the development of methodology of forming productive grammatical
competence of prospective teachers learning English after German within independent work.
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BepnsiHchbkuii nepkaBHUHN MeNaroriyHuil yHiBepCUTET
M. bepnsucek, Byn. llminra, 4

3MICT I 3ABJAHHSI EKCIEPUMEHTAJIBHO-TOCJIITHOIO HABYAHHS ¥
MPOLIECI ®OPMYBAHHSI TEKCTOTBOPYHUX YMIHb YUHIB 3AKJIAJIIB
3AT'AJIBHOI CEPEJIHbOI OCBITH OCHOBHOI JIAHKH (HA ITIPUKJIAII
MOP®OJIOT'TI YKPATHCBKOI MOBH)

IIpoananizosano 63a€mMo038 30K  CKIAO0BUX QOPMYBAHHA MEKCMOMBOPUUX YMiHb 3  Mopghonoeil
VKPAiHCLKOT MOBU 13 380AHHAMU eKCREPUMEHMATbHO-00CIi0OH020 HasuanHs. [Ipeocmaeneno 8ionosionicms yux
3a60aHb i3 (PYHKYIOHATbHUMU — KOMHOHEHMAaMU, a came. PO3YMOGOIO, NAAHYBATLHOIO, NOUWLYKOBOIO,
iHghopmayitinoto,  cucmemMamu3zyiouoio,  6UOIPKOBOI0,  OYiIHOYHOW Ul ananimuyHolo.  OXapakmepuz08aHo
3aNPONOHOBAHI (PYHKYIOHANbHI KOMNOHEHMU 3 BUKOPUCHAHHAM HAYKOBO-MEMOOUUHO20 NIOX00Y, OCHOBHUMU
CYMHICHUMU O3HAKAMU 5IKO20 € OYIHKU KOJICHOI OKpemoi QYHKYIOHanbHOI KOMNOHEHMU eKCNnepUMEeHmMAlbHO-
00CNIOHO20 HAGUAHHS 6 KOHMEKCMi (OpMYSaHHs MEeKCmMOmEopyYUX YMIiHb HA YPOKax Mopgonocii yKpaincokol
Mosu. HasedeHo nOKAsHUKU 6KA3AHUX (DYHKYIOHATbHUX KOMNOHEHM HA OCHO8I 3aNpONOHOBAHUX MEOPUUX
3a680anb WOO00 POPMYEAHHSI MEKCIMOMEOPHUX YMIHb YYHI6 3aK1aA0I6 3a2albHOT CepeOHbOT 0C8IMU OCHOBHOT TAHKU
Ha npuKiadi Mop@ono2ii yKpaincoKkor Mosu.
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